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Abstract

Institutional alignment has become increasingly important in ensuring that teacher education programs effectively
prepare graduates for the evolving demands of the education sector. From a social science perspective, institutional
alignment encompasses the interaction of institutional policies, curriculum, educational practices, organizational
culture, and professional development initiatives that collectively influence workforce readiness. This study
explored the social science perspectives on institutional alignment and its role in fostering workforce readiness in
teacher education. A qualitative research design using Interpretive Description was employed to obtain an in-
depth understanding of participants' experiences and perspectives. Sixteen (16) purposively selected participants,
consisting of teacher education faculty members, academic administrators, and education employers, participated
in semi-structured interviews. Data were analyzed using Reflexive Thematic Analysis, resulting in six major
themes: (1) Institutional Alignment as the Foundation of Workforce Preparation, (2) Institutional Culture
Promotes Professional Growth and Social Responsibility, (3) Responsive Curriculum Enhances Professional
Competence, (4) Educational Practices Foster Employability and Lifelong Learning, (5) Continuous Curriculum
Improvement Strengthens Institutional Alignment, and (6) Strengthening Professional Development and
Institutional Support. The findings revealed that institutional alignment extends beyond organizational
compliance by integrating curriculum responsiveness, supportive educational environments, instructional
innovation, and continuous institutional improvement to develop competent, ethical, adaptable, and workforce-
ready educators. The study highlights the importance of sustaining institutional responsiveness and quality
enhancement initiatives to strengthen graduate preparedness and improve teacher education outcomes. The
findings provide valuable implications for higher education administrators, faculty members, curriculum
developers, and policymakers in advancing institutional practices that support workforce readiness in teacher
education....
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Introduction

Teacher education plays a vital role in developing competent educators who can effectively respond to the
evolving needs of learners, schools, and society. As educational systems continue to transform through curriculum
reforms, technological advancements, and changing workforce expectations, higher education institutions are
expected to produce graduates who possess not only strong pedagogical knowledge but also professional
competence, ethical values, adaptability, and lifelong learning skills. Consequently, institutional alignment has
become an important component of teacher education because it ensures that institutional policies, curricula,
instructional practices, and quality assurance mechanisms collectively contribute to preparing workforce-ready
educators (Darling-Hammond et al., 2020; UNESCO, 2023).

From a social science perspective, institutional alignment extends beyond compliance with educational standards
and encompasses the interaction between institutional structures, educational practices, organizational culture,
and the broader social environment. Higher education institutions function as social systems in which learning
experiences, institutional policies, and organizational relationships collectively influence students' professional
development. According to Bronfenbrenner and Morris (2006), human development occurs through continuous
interactions between individuals and their environments, while Epstein (2018) emphasized that supportive
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educational environments and collaborative institutional relationships contribute significantly to learner
development. These perspectives suggest that institutional alignment serves as an important mechanism for
strengthening both academic achievement and workforce preparedness among future educators.

Workforce readiness has likewise become a significant indicator of educational quality in higher education. In
addition to content knowledge, graduates are expected to demonstrate communication, collaboration, critical
thinking, adaptability, problem-solving, and professional ethics that enable them to perform effectively in diverse
educational settings. These competencies have become increasingly important as teachers respond to curriculum
reforms, inclusive education, digital transformation, and lifelong learning demands (van Laar et al., 2020;
Organisation for Economic Co-operation and Development [OECD], 2023). Preparing graduates with these
competencies requires institutional systems that intentionally integrate academic learning with authentic
professional experiences.

Institutional practices, including curriculum development, faculty competence, instructional innovation, student
support services, and quality assurance initiatives, significantly influence graduate preparedness and
employability. Effective institutional alignment ensures that these components operate cohesively to develop
competent educators capable of meeting professional standards and workforce expectations. Redecker (2017)
emphasized that innovative educational practices strengthen professional competence through learner-centered
instruction and reflective learning. Likewise, the International Labour Organization (2023) noted that higher
education institutions play a critical role in developing graduates whose competencies remain relevant to changing
labor market requirements. These perspectives highlight the importance of responsive institutional systems in
fostering workforce readiness.

Within the Philippine context, teacher education institutions continue to strengthen educational quality through
outcomes-based education, competency-based instruction, and continuous quality improvement initiatives. The
Commission on Higher Education Memorandum Order No. 74, Series of 2017, governing the Bachelor of
Elementary Education program, and Commission on Higher Education Memorandum Order No. 75, Series of
2017, governing the Bachelor of Secondary Education program, emphasize outcomes-based curricula,
professional competencies, field experiences, and quality assurance as fundamental components of teacher
preparation (Commission on Higher Education [CHED], 2017a, 2017b). Similarly, the Philippine Professional
Standards for Teachers provide nationally recognized professional competencies that guide teacher preparation
and continuous professional development (Department of Education, 2022). These national frameworks reinforce
the importance of institutional alignment in preparing graduates for the teaching profession.

Although previous studies have examined curriculum implementation, instructional effectiveness, graduate
quality, accreditation, and institutional effectiveness in teacher education, qualitative investigations that
specifically examine institutional alignment from a social science perspective remain limited. Recent evidence
has highlighted the importance of institutional practices in improving the quality of teacher education graduates
and strengthening professional preparedness, yet further exploration is needed to understand how institutional
environments collectively foster workforce readiness among future educators (Abao et al., 2024; Srikoon et al.,
2026). Addressing this gap provides an opportunity to generate deeper insights into the role of institutional
alignment in teacher education within the Philippine context.

Therefore, this study explores the social science perspectives on institutional alignment and its role in fostering
workforce readiness in teacher education. Specifically, it seeks to understand how institutional practices contribute
to graduate preparedness and professional competence while identifying strategies that may strengthen
institutional alignment in teacher education. The findings are expected to provide valuable insights for higher
education institutions, curriculum developers, faculty members, educational leaders, and policymakers in
enhancing institutional practices that support workforce-ready educators.

METHODS

Research Design

This study employed a qualitative Interpretive Description research design to explore the social science
perspectives on institutional alignment and its role in fostering workforce readiness in teacher education.
Interpretive Description is appropriate for educational research because it facilitates an in-depth understanding of
participants' experiences, perceptions, and interpretations of complex institutional phenomena while generating

@ © CINEFORUM

308



CINEFORUM
ISSN: 0009-7039
Vol. 66. No. S2, 2026 (Special Issue 2)

findings applicable to educational policy and practice (Thorne, 2016). The design enabled the researcher to
examine how institutional alignment is understood and experienced by individuals directly involved in teacher
education and how these experiences contribute to the preparation of workforce-ready educators. Through this
approach, the study generated meaningful insights into institutional practices, educational experiences, and
professional readiness within the context of teacher education.

Participants and Sampling

The study employed purposive sampling to recruit participants who possessed substantial knowledge and direct
experience related to institutional alignment and teacher education. A total of 16 participants were selected,
consisting of 10 teacher education faculty members, 3 academic administrators (deans and program chairs), and
3 education employers or school administrators involved in teacher recruitment and supervision. Participants were
chosen because of their active engagement in curriculum implementation, instructional leadership, institutional
quality assurance, and graduate preparation. Their diverse professional roles provided comprehensive perspectives
regarding institutional practices and workforce readiness in teacher education.

Instrument

Data were collected using a researcher-developed semi-structured interview guide consisting of open-ended
questions aligned with the study's research objective. The interview guide explored participants' perspectives on
institutional alignment, institutional practices that contribute to workforce readiness, and recommendations for
strengthening teacher education programs from a social science perspective. Prior to data collection, the interview
guide underwent expert review to establish content validity, ensuring that the questions were relevant, clear, and
consistent with the objectives of the study. The semi-structured format allowed participants to freely express their
experiences while enabling the researcher to ask probing questions for clarification and deeper understanding.

Table 1. Interview Guide Questions
Research Objective Interview Question
To explore the social science perspectives on | How do you describe institutional alignment from a
institutional alignment and its role in fostering | social science perspective in preparing teacher
workforce readiness in teacher education. education students for workforce readiness?

In what ways do institutional policies, curriculum, and
educational practices influence workforce readiness in
teacher education from a social science perspective?

Based on your experiences, what strategies can be
implemented to strengthen institutional alignment and
enhance workforce readiness in teacher education
from a social science perspective?

Data Gathering Procedure

Prior to data collection, permission to conduct the study was obtained from the participating higher education
institutions and relevant educational authorities. Participants were informed of the objectives of the research, the
voluntary nature of their participation, and the confidentiality of the information they would provide. Written
informed consent was secured before each interview.

Individual semi-structured interviews were conducted either face-to-face or through secure online communication
platforms, depending on participant availability. Each interview lasted approximately 30 to 60 minutes and was
audio-recorded with participants' permission. Field notes were also maintained throughout the interview process
to document contextual observations and non-verbal cues that supported data interpretation. Following data
collection, all interview recordings were transcribed verbatim and reviewed for accuracy prior to analysis.

Data Analysis

@ © CINEFORUM

309



CINEFORUM
ISSN: 0009-7039
Vol. 66. No. S2, 2026 (Special Issue 2)

The interview data were analyzed using Reflexive Thematic Analysis following the framework proposed by Braun
and Clarke (2021). Initially, the researcher became familiar with the data through repeated reading of the interview
transcripts. Significant statements relevant to institutional alignment and workforce readiness were then
systematically coded. Similar codes were grouped into categories from which broader themes were developed.
The themes were continuously reviewed, refined, and defined to ensure that they accurately represented
participants' experiences and addressed the research objective. Thematic analysis enabled the identification of
recurring patterns that explained how institutional alignment contributes to workforce readiness in teacher
education from a social science perspective.

Ethical Considerations

The study adhered to established ethical principles governing educational research. Participation was entirely
voluntary, and participants were informed of their right to withdraw from the study at any stage without
consequence. Written informed consent was obtained before conducting the interviews. To ensure confidentiality
and anonymity, participants were assigned pseudonyms, and all identifying information was removed from the
interview transcripts and research records.

Audio recordings, transcripts, and other research materials were securely stored in password-protected digital files
accessible only to the researcher. The collected data were used exclusively for academic purposes and were
handled in accordance with the principles of respect for persons, beneficence, confidentiality, and academic
integrity. Throughout the research process, efforts were made to accurately represent participants' perspectives
while minimizing researcher bias through reflexive practice.

RESULTS

Research Objective. To explore the social science perspectives on institutional alignment and its role in
fostering workforce readiness in teacher education.

Interview Question 1. How do you describe institutional alignment from a social science perspective in
preparing teacher education students for workforce readiness?

Theme 1. Institutional Alignment as the Foundation of Workforce Preparation

Ten participants viewed institutional alignment as the foundation that ensures teacher education programs remain
responsive to professional expectations. They emphasized that institutional policies, curriculum implementation,
instructional strategies, and academic support collectively shape students' competencies and readiness for the
teaching profession. Institutional alignment was perceived not merely as compliance with standards but as an
integrated system that prepares future educators for the realities of the workplace.

"Institutional alignment allows the program to stay focused on preparing future teachers who possess both
professional competence and ethical responsibility. Every institutional effort contributes to workforce readiness."
(Participant 4)

"When curriculum, instruction, and institutional goals work together, graduates become more confident and
prepared to meet the expectations of schools and learners." (Participant 9)

Theme 2. Institutional Culture Promotes Professional Growth and Social Responsibility

Six participants described institutional culture as an important social environment that shapes professional values,
collaboration, accountability, and commitment to lifelong learning. They emphasized that positive institutional
cultures encourage students to develop both technical competencies and the interpersonal qualities expected of
future educators.

"The institution teaches more than academic knowledge. It develops discipline, collaboration, and responsibility,
which are equally important in becoming an effective teacher.” (Participant 12)

"Professional growth begins when students experience an environment that models integrity, respect, and
continuous learning." (Participant 2)

Interview Question 2. In what ways do institutional policies, curriculum, and educational practices
influence workforce readiness in teacher education from a social science perspective?

Theme 1. Responsive Curriculum Enhances Professional Competence
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11 participants consistently emphasized that a responsive curriculum strengthens workforce readiness by
integrating theoretical knowledge with authentic teaching experiences. They noted that curriculum revisions, field
experiences, and competency-based instruction improve graduates' preparedness for classroom practice.

"Our curriculum continuously adapts to educational reforms, ensuring that students develop competencies
required in today's teaching profession." (Participant 6)

"Practical teaching experiences complement classroom learning and allow future teachers to apply what they
have learned in real educational settings.” (Participant 14)

Theme 2. Educational Practices Foster Employability and Lifelong Learning

Five participants highlighted that innovative instructional approaches, reflective learning, mentoring, and
continuous assessment contribute significantly to employability and professional readiness. These educational
practices encourage adaptability, critical thinking, and lifelong learning among teacher education students.
"Teaching strategies that encourage reflection and collaboration prepare students to solve real classroom
problems with confidence." (Participant 10)

"Graduates become more employable when institutions provide opportunities to practice leadership,
communication, and professional decision-making." (Participant 15)

Interview Question 3. Based on your experiences, what strategies can be implemented to strengthen
institutional alignment and enhance workforce readiness in teacher education from a social science
perspective?

Theme 1. Continuous Curriculum Improvement Strengthens Institutional Alignment

Eight participants recommended regular curriculum evaluation to ensure alignment with emerging educational
trends, professional standards, and workforce expectations. They emphasized that continuous institutional
improvement allows teacher education programs to remain relevant and responsive to societal needs.
"Curriculum review should be continuous because education constantly changes. Institutions must adapt if they
want graduates to remain competitive.” (Participant 1)

"Regular evaluation helps identify strengths and areas for improvement, making teacher education more
responsive to current educational realities.” (Participant 8)

Theme 2. Strengthening Professional Development and Institutional Support

Eight participants also emphasized the importance of sustained faculty development, instructional innovation,
adequate learning resources, and supportive institutional leadership. They believed these institutional initiatives
contribute directly to improving graduate competence and workforce readiness.

"Faculty members should continuously receive professional development because improvements in teaching
directly benefit future educators." (Participant 11)

"Strong institutional support encourages innovation, improves instructional quality, and ultimately produces
graduates who are better prepared for professional practice.” (Participant 16)

DISCUSSION

The findings of this study demonstrate that institutional alignment plays a fundamental role in fostering workforce
readiness in teacher education from a social science perspective. Participants consistently emphasized that
institutional policies, curriculum implementation, instructional delivery, and academic support function
collectively to prepare future educators for the professional demands of the teaching profession. Rather than
viewing institutional alignment as merely complying with educational standards, participants described it as an
integrated institutional process that supports the holistic development of teacher education students. This finding
supports the Bioecological Theory of Bronfenbrenner and Morris (2006), which explains that individual
development is influenced by continuous interactions within multiple environmental systems. In teacher
education, the higher education institution serves as a significant developmental environment where
organizational structures and educational experiences shape students' professional competencies. Similarly,
Darling-Hammond et al. (2020) argued that coherent teacher preparation programs integrate curriculum,
instructional practice, and professional experiences to produce competent graduates. UNESCO (2023) likewise
emphasized that higher education institutions are responsible for developing graduates capable of responding
effectively to changing educational and societal needs.
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The study further revealed that institutional culture significantly contributes to the professional growth and social
responsibility of future educators. Participants described supportive institutional environments as promoting
ethical behavior, collaboration, accountability, and lifelong learning, all of which are essential qualities for
effective teachers. These findings align with Epstein (2018), who emphasized that educational institutions
cultivate professional growth through positive organizational relationships and shared educational responsibilities.
Likewise, Bronfenbrenner and Morris (2006) maintained that meaningful social interactions within educational
environments contribute substantially to individual development and professional identity formation. OECD
(2023) also reported that employers increasingly value graduates who possess interpersonal skills, adaptability,
ethical responsibility, and collaborative abilities in addition to technical knowledge, reinforcing the importance
of institutional culture in workforce preparation.

Participants also highlighted the importance of responsive curricula in enhancing professional competence and
workforce readiness. They noted that curriculum revisions, competency-based instruction, and authentic teaching
experiences enable students to connect theoretical knowledge with actual classroom practice. These findings are
consistent with Darling-Hammond et al. (2020), who asserted that effective teacher education programs integrate
evidence-based curriculum with extensive field experiences to strengthen instructional competence. Likewise, the
Commission on Higher Education (2023) advocates outcomes-based education and curriculum responsiveness to
ensure that teacher education programs remain aligned with national educational priorities and professional
standards. UNESCO (2023) further emphasized that responsive curricula enable higher education institutions to
prepare graduates for rapidly evolving educational environments and workforce expectations.

Another important finding of the study is that educational practices such as reflective learning, mentoring,
continuous assessment, and innovative instructional approaches contribute significantly to graduate employability
and lifelong learning. Participants believed these practices enhance critical thinking, communication, adaptability,
leadership, and professional decision-making, which are essential competencies for future educators. These
findings support the work of van Laar et al. (2020), who identified communication, collaboration, adaptability,
critical thinking, and lifelong learning as essential twenty-first-century competencies required across professional
settings. Similarly, Redecker (2017) explained that innovative educational practices strengthen professional
competence by encouraging learner engagement, reflective practice, and continuous skills development, thereby
improving graduates' readiness for employment.

The participants further emphasized the need for continuous curriculum improvement and institutional evaluation
to maintain alignment with educational reforms and workforce expectations. They recognized that educational
institutions must regularly review their academic programs to remain responsive to societal changes and evolving
professional standards. This finding supports the Commission on Higher Education (2023), which encourages
higher education institutions to implement continuous quality improvement through systematic curriculum review
and program evaluation. Likewise, the International Labour Organization (2023) emphasized that educational
institutions should continuously update learning programs to address emerging labor market demands and
improve graduate employability. These findings suggest that institutional alignment should be viewed as a
dynamic and ongoing process rather than a static organizational requirement.

Finally, participants underscored the importance of sustained faculty development, institutional leadership,
instructional innovation, and adequate educational resources in strengthening workforce readiness. They viewed
faculty competence and institutional support as essential factors influencing instructional quality and graduate
preparation. Darling-Hammond et al. (2020) similarly emphasized that continuous professional development
enhances teaching effectiveness and ultimately improves student outcomes. UNESCO (2023) likewise advocated
investments in faculty capability development and institutional support systems as mechanisms for improving
educational quality. OECD (2023) further highlighted that effective institutional leadership and continuous
professional learning contribute significantly to preparing graduates who possess the competencies required in
increasingly complex professional environments.

Overall, the findings indicate that institutional alignment, viewed through a social science perspective, extends
beyond organizational compliance and encompasses the interaction of institutional structures, educational
practices, organizational culture, curriculum responsiveness, and professional development initiatives that
collectively shape workforce readiness in teacher education. The study reinforces the Bioecological Theory of
Bronfenbrenner and Morris (2006), demonstrating that the institutional environment significantly influences the
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professional growth and preparedness of future educators. By fostering coherent institutional systems, responsive
educational practices, and continuous improvement, higher education institutions can better prepare teacher
education graduates to meet the evolving demands of the teaching profession and contribute meaningfully to
educational development and society.

CONCLUSION

This study explored the social science perspectives on institutional alignment and its role in fostering workforce
readiness in teacher education. The findings revealed that institutional alignment extends beyond compliance with
educational standards and encompasses the integration of institutional policies, curriculum, educational practices,
organizational culture, and continuous improvement initiatives that collectively prepare future educators for
professional practice. Participants emphasized that responsive curricula, supportive institutional environments,
innovative teaching practices, and sustained faculty development contribute significantly to developing
competent, ethical, adaptable, and workforce-ready graduates.

The study further highlights the importance of institutional culture in promoting professional values,
collaboration, accountability, and lifelong learning among teacher education students. These social dimensions
reinforce the view that higher education institutions serve as critical environments where future educators develop
not only academic competence but also the professional dispositions necessary to succeed in increasingly dynamic
educational settings. Continuous curriculum evaluation, instructional innovation, and institutional responsiveness
were likewise identified as essential strategies for maintaining alignment with evolving educational reforms and
workforce expectations.

From a social science perspective, the findings demonstrate that workforce readiness is influenced by the dynamic
interaction between individuals and their institutional environments. Institutional alignment therefore serves as a
vital mechanism for strengthening graduate preparedness by ensuring that educational experiences remain
relevant, learner-centered, and responsive to societal and professional demands. As educational systems continue
to evolve, higher education institutions must sustain collaborative institutional practices, quality improvement
efforts, and professional development initiatives that enhance the overall effectiveness of teacher education
programs.

The findings of this study may provide valuable insights for higher education administrators, curriculum
developers, faculty members, and policymakers in designing institutional strategies that strengthen workforce
readiness among future educators. Furthermore, future qualitative and mixed-methods studies may examine
institutional alignment across different teacher education institutions, educational contexts, and stakeholder
groups to generate broader evidence that supports continuous improvement and policy development in teacher
education.
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