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Abstract
This study explored how student-athletes in a Philippine state college construct sports culture,
identity, and meaning-making as they navigate collegiate sport within public higher education.
Using a qualitative phenomenological design, purposive sampling recruited ten officially
recognized varsity student-athletes (n = 10) who had represented their institution in sanctioned
intercollegiate competitions, specifically the Mindanao Association of State Tertiary Schools
(MASTS) Games and/or the State Colleges and Universities Athletic Association (SCUAA)
Games. Data were generated through semi-structured, face-to-face interviews conducted in private
campus venues and analyzed using reflexive thematic analysis. Findings indicate that sport is
experienced not as leisure but as an institutionalized practice embedded in academic and
administrative systems. Across accounts, four integrative patterns were evident: (1) sport as
structured institutional responsibility, characterized by obligatory training, attendance, and role
expectations comparable to academic requirements; (2) academic—athletic management as
continuous negotiation under time constraints, self-initiated coping, and recurring physical and
mental fatigue; (3) institutional rules and administrative structures as shaping discipline through
monitoring and compliance while amplifying pressure via performance-driven expectations; and
(4) representation as a public institutional role, where athletes frame participation as carrying the
college’s name, sharing collective responsibility for outcomes, and contributing to institutional
pride and visibility. Overall, the study positions collegiate sport in state colleges as a regulated
cultural space where student-athletes learn accountability, negotiate competing demands, and
enact institutional identity, underscoring the need for clearer academic support mechanisms and
governance practices that balance discipline with student well-being.
Keywords: student-athletes; sports culture; institutional practice; public higher education;
Philippine state colleges; identity; meaning-making
Introduction

Sport has increasingly been recognized in higher education literature as a culturally
embedded institutional practice rather than a peripheral or purely recreational activity.
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Contemporary scholarship emphasizes that university sport functions as a social system through
which values such as discipline, achievement, and collective identity are reproduced and regulated
(Arey & Levental, 2024; Mason & Hardwicke, 2024; Li et al., 2025). Within educational
institutions, athletics operates alongside academic structures, shaping student experiences through
formal rules, performance expectations, and symbolic representation. Recent studies highlight that
sport in universities is deeply intertwined with governance, institutional priorities, and broader
sociocultural forces, positioning athletics as a meaningful site of cultural production within higher
education (Lindsey et al., 2024; Jackson & Sam, 2025)

In public and state-funded higher education institutions, sport assumes a particularly
complex role due to mandates of access, equity, and accountability. State colleges are not only
academic spaces but also public institutions expected to demonstrate social relevance and
responsible governance (Lindsey et al., 2024; Jackson & Sam, 2025; Moleski et al., 2023;
Chatzigianni & Mallen, 2023). Within this context, athletics is often framed as a mechanism for
student development and institutional visibility rather than commercial gain. Research suggests
that student-athletes in public institutions must continuously negotiate academic demands with
athletic commitments under stricter regulatory oversight and limited resources (Yukhymenko-
Lescroart, 2024; Yukhymenko-Lescroart et al., 2022). These conditions distinguish state college
sport from private or elite university athletics and warrant focused scholarly attention.

From a sport sociology and educational governance perspective, athletic participation is
increasingly understood as shaped by institutional power, regulation, and surveillance. Drawing
on contemporary analyses, scholars argue that training regimes, eligibility rules, attendance
monitoring, and performance evaluation function as disciplinary mechanisms that structure
student-athlete behavior (Greene et al., 2023; Gang et al., 2025). These institutional processes
influence how athletes experience autonomy, pressure, and responsibility, particularly in public
institutions where compliance with academic and administrative standards is closely monitored.
Sport, therefore, becomes a regulated institutional space where students learn to navigate authority,
accountability, and institutional expectations (Roberts et al., 2025; Han & Ha, 2025).

Within the Philippine context, sport in higher education is closely linked to national
development, public service, and youth formation. Philippine state colleges and universities
(SUCs) operate under government oversight, with athletics commonly justified as a tool for
holistic education, regional representation, and nation-building (Aquino, 2023; Rabuya, 2024).
Intercollegiate competitions organized through regional and national associations serve as public
platforms where institutions demonstrate discipline, competence, and collective identity (A.
Peralta et al., 2024; Robles et al., 2025). Empirical studies on Filipino student-athletes have
documented persistent challenges related to academic—athletic balance, limited institutional
support, and resource constraints, particularly in public higher education settings (Aquino &
Reyes, 2022; Gerald et al., 2024; Mateo & Tajonera, 2020).

Despite the growing body of Philippine and international scholarship on sport and
education, existing studies have predominantly focused on outcomes such as motivation, academic
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performance, physical fitness, and psychological well-being (Singh et al., 2018; Biddle et al.,
2019). Less attention has been given to how student-athletes themselves experience sport as an
institutional practice shaped by academic negotiation, administrative control, resource limitations,
and public accountability (Rudd et al., 2021). Particularly in Philippine state colleges, there
remains a lack of qualitative research that foregrounds athlete voices in understanding how sport
is embedded within institutional culture and governance structures.

In response to this gap, the present study explores how student-athletes in a Philippine state
college experience sport as an institutional practice within public higher education. Using a
qualitative phenomenological approach, the study examines the meanings student-athletes
attribute to their participation in athletics as they navigate academic demands, institutional
regulation, resource conditions, and expectations of public representation. By situating sport
within the lived realities of state college students, this research contributes to a deeper
understanding of sports culture and governance in public higher education and offers contextually
grounded insights relevant to educators, administrators, and policymakers.

Research Questions

This study aims to examine how student-athletes in a Philippine state college experience
sport as part of institutional and academic life within public higher education. Accordingly, the
study is guided by the following research questions:

1. How do student-athletes in a Philippine state college experience sport as an institutional
practice within public higher education?

2. How do student-athletes manage academic responsibilities alongside the demands of
collegiate sport participation?

3. How do institutional rules and administrative structures influence student-athletes’
experiences in collegiate sport?

4. How do student-athletes perceive their role in representing the state college in
intercollegiate and public sporting contexts?

Research Design

This study employed a qualitative phenomenological research design to examine the lived
experiences of student-athletes and the meanings they attribute to sport as an institutional practice
within public higher education. Phenomenology was appropriate because it enables the exploration
of first-person accounts of experiences that are socially structured and culturally embedded,
particularly as student-athletes navigate athletic participation alongside academic demands,
institutional regulation, resource conditions, and expectations of public representation. The
approach allowed the study to focus on participants’ descriptions of their experiences, capturing
both individual depth and shared patterns of meaning across cases (Clarke & Braun, 2013). By
foregrounding lived experience, the design facilitated a contextualized understanding of sport as
an institutional and cultural practice within state colleges, illuminating how student-athletes
negotiate the intersection of athletics, academics, and public accountability (Sefiha, 2019).
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Research Setting

The study was conducted in a Philippine state college that is an active member of the
Mindanao Association of State Tertiary Schools (MASTS) and regularly fields varsity teams in
officially sanctioned intercollegiate competitions. As a public higher education institution, the
college operates within established institutional policies and resource constraints that shape
athletic programming, including eligibility regulations, structured training schedules, academic
monitoring mechanisms, and administrative coordination for regional competitions such as the
MASTS Games. The institutional setting provides a relevant context for examining sport as an
organized and regulated practice within public higher education. Data collection activities were
carried out in locations within the campus that ensured privacy and confidentiality while
minimizing disruption to academic and athletic operations, including designated offices and quiet
classroom spaces agreed upon in advance.
Participants and Sampling

Participants were currently enrolled varsity student-athletes who had officially represented
the institution in intercollegiate athletic competitions. Purposive sampling was used to recruit
information-rich participants capable of providing in-depth accounts of collegiate sport
experiences within a public higher education context. Inclusion criteria required that participants
be officially recognized varsity athletes of the institution, have completed at least one academic
year of active participation in collegiate sport, and have represented the college in sanctioned
competitions, specifically the Mindanao Association of State Tertiary Schools (MASTS) Games
and/or the State Colleges and Universities Athletic Association (SCUAA) Games. Student-athletes
who were not officially recognized as varsity members, who had not participated in the MASTS
or SCUAA Games, or who were inactive during the data collection period were excluded from the
study. To ensure variation in perspectives, participants were drawn from different sports
disciplines, year levels, and competitive exposure, with recruitment continuing until meaning
saturation was reached, as indicated by the absence of substantially new insights in subsequent
interviews. Participant characteristics are summarized in Table 1.
Table 1. Participant Profile

e Yo gen e ot
P1 Male 2nd Year Basketball Team MASTS
P2 Female 3rd Year Volleyball Team SCUAA
P3 Male 4th Year 1?;?:;‘(‘;5 Individual MASTS
P4 Female 1st Year Badminton Individual SCUAA
P5 Male 3rd Year Football Team MASTS
P6 Female 2nd Year Table Tennis Individual MASTS
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P e Yo s el o
P7 Male 4th Year  Sepak Takraw Team SCUAA
P8 Female 3rd Year Softball Team MASTS
P9 Male 2nd Year Chess Individual SCUAA
P10 Female 4th Year Volleyball Team MASTS

Note. Participants were officially recognized varsity student-athletes who had competed in either
the Mindanao Association of State Tertiary Schools (MASTS) Games or the State Colleges and
Universities Athletic Association (SCUAA) Games. Codes were used to ensure confidentiality.
Data Collection Instrument

Data were collected using a semi-structured interview guide developed to elicit rich, in-
depth narratives while allowing participants the flexibility to introduce issues they considered
personally meaningful and contextually relevant. The interview guide was reviewed for clarity,
coherence, and cultural appropriateness within the Philippine higher education setting and was
refined following preliminary interviews to ensure alignment with the study objectives. The guide
covered key domains, including participants’ entry into varsity sport and institutional expectations,
experiences in balancing training and competition with academic responsibilities, encounters with
institutional rules, monitoring, and support mechanisms, perceptions of resource conditions such
as equipment, allowances, facilities, and logistical support, experiences of publicly representing
the college in intercollegiate competitions, and the perceived benefits, pressures, and meanings
associated with sport participation. Probing questions were systematically employed to deepen
responses, encourage reflection on specific experiences, and clarify interpretations, thereby
enhancing the depth and credibility of the data generated.
Data Collection Procedures

Data collection procedures commenced after securing the necessary institutional
permissions and clearances. Participants were invited through official channels, such as varsity
coordinators or team representatives, as well as through direct referral, while ensuring that
participation remained entirely voluntary. Prior to data collection, participants were oriented on
the purpose of the study, the procedures involved, potential risks and benefits, measures for
confidentiality, and their right to withdraw at any point without consequence, after which written
informed consent was obtained. Individual interviews were then conducted in private and agreed-
upon settings at times convenient for the participants, with interviews typically lasting between 30
and 60 minutes. With participants’ permission, interviews were audio-recorded to ensure accurate
data capture, and the researcher maintained brief field notes to document contextual details such
as nonverbal cues, pauses, and immediate analytic reflections. All recordings were transcribed
verbatim, checked against the original audio for accuracy, and anonymized using participant
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codes; where necessary, participants were given the opportunity to clarify or elaborate on their
responses during follow-up communication.
Data Analysis

Data were analyzed using reflexive thematic analysis, following a systematic six-phase
approach (Braun & Clarke, 2021). Analysis began with familiarization through repeated reading
of interview transcripts and review of field notes to gain an overall understanding of the data.
Initial coding was then conducted to identify meaning units relevant to the research questions, such
as experiences of academic negotiation, institutional monitoring and compliance, resource
constraints, and public representation. Related codes were subsequently clustered to generate
broader candidate themes that captured patterned meanings across participants. These themes were
reviewed against the full dataset to ensure coherence, internal consistency, and clear distinctions
between themes, with overlapping or weakly supported concepts refined or merged as necessary.
Final themes were then clearly defined and named by articulating their central organizing ideas
and identifying relevant subthemes. The analytic process concluded with the selection of
representative excerpts and the integration of thematic interpretations with the study objectives
and relevant literature. Throughout the analysis, coding and theme development followed an
iterative process of constant comparison, moving between data segments and emerging
interpretations, while maintaining a transparent record of analytic decisions through codebook
drafts, thematic maps, and analytic memos.
Results
The Experiences of Student-Athletes in a Philippine State College as an Institutional Practice
within Public Higher Education

Examined how student-athletes experience sport as an institutional practice within public
higher education. Findings indicate that student-athletes perceive sport not as a leisure activity but
as a structured, regulated, and institutionalized responsibility embedded in the academic and
administrative systems of the state college. Three major themes emerged: (1) Sport as Structured
Institutional Responsibility, (2) Institutional Accountability and Regulation, and (3) Sport as an
Extension of Campus Life and Identity.
Table 2. Emerging Themes on Student-Athletes’ Experiences of Sport as an Institutional Practice

Major Theme Description

. - Sport is treated as a formal obligation comparable to
Structured Institutional Responsibility p ) ) £ p
academic requirements

o . . Participation is governed by rules, monitoring, and
Institutional Accountability and Regulation p 8 . Y 8
compliance mechanisms

. . Being an athlete shapes visibility, identity, and
Campus Life and Identity expectations on campus
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Sport as Structured Institutional Responsibility
Student-athletes described sport as a formal obligation that carries expectations similar to
academic responsibilities. Training, competitions, and official duties were viewed as institutional
requirements rather than optional activities.
“Sa una abi nako lingaw-lingaw ra ang varsity, pero pag-apil na gyud nimo, murag
obligasyon na siya sa school.”
(At first, I thought being a varsity athlete was just for fun, but once you really join, it
already feels like an obligation to the school.) (P2)
“Kung varsity ka, dili pwede nga mo-absent basta-basta. Parehas gyud siya ka-importante
sa klase.”
(If you are a varsity athlete, you cannot just be absent anytime. It is just as important as
attending classes.) (P6)
These statements show that student-athletes internalize sport as part of their institutional
role, reinforcing its formal status within public higher education.
Institutional Accountability and Regulation
Participants consistently emphasized the presence of strict rules, monitoring systems, and
administrative oversight governing athletic participation. Attendance, punctuality, and compliance
were closely monitored, reinforcing discipline and accountability.
“Strikto gyud ang sistema. Naay attendance, naay oras sa training, ug tan-awon gyud kung
musunod ka.”
(The system is really strict. There is attendance, training schedules, and they really check
if you comply.) (P1)
“Kung naa kay violation, dali ra ka ma-record. Murag naa gyud kay responsibilidad nga
sundon tanan rules.”
(If you have a violation, it is easily recorded. It really feels like you have the responsibility
to follow all the rules.) (P8)
These regulatory mechanisms underscore sport as a governed institutional space rather than
an informal student activity.
Sport as an Extension of Campus Life and Identity
Student-athletes also experienced sport as shaping their identity and social role within the
campus community. Being recognized as an athlete carried expectations regarding conduct,
discipline, and representation.
“Mailhan ka sa campus nga athlete ka, so murag naa gyud expectation unsaon nimo
pagdala sa imong kaugalingon.”
(You are known on campus as an athlete, so there are expectations about how you should
carry yourself.) (P4)
“Bisan wala mi dula, murag naa gihapon mi responsibility kay athlete man ka sa state
college.”
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(Even when there is no competition, it still feels like we have responsibilities because you

are an athlete of the state college.) (P9)

These accounts indicate that athletic participation extends beyond competition and
becomes a visible institutional identity within campus life.

Figure 1. Student-Athletes’ Experience of Sport as an Institutional Practice

Student-Athletes’
Experience of Sport as an
Institutional Practice

Structured Institutional Accountability & Campus Identity & Social
Responsibility Regulation Systems Expectations

Managing Academic Responsibilities alongside the Demands of Collegiate Sport
Participation

This objective examined how student-athletes manage academic responsibilities alongside
the demands of collegiate sport participation. Findings reveal that student-athletes continuously
negotiate academic and athletic roles through personal adjustment, time prioritization, and self-
directed strategies. Rather than experiencing a clear separation between academics and sport,
participants described an overlapping and demanding routine that required constant decision-
making and sacrifice. From the analysis of interview transcripts, three major themes emerged: (1)
Time Constraints and Competing Demands, (2) Academic Adjustment and Self-Initiated Coping,
and (3) Physical and Mental Fatigue.

Table 3. Emerging Themes on Academic—Athletic Management among Student-Athletes

Major Theme Description

Academic tasks and sport schedules often overlap,

Time Constraints and Competing Demands ) . .
creating pressure and limited time

Academic Adjustment and Self-Initiated Student-athletes rely on personal strategies to cope
Coping with missed classes and requirements

Sustained academic—athletic engagement leads to

Physical and Mental Fati . .
ysical and Mental Fatigue exhaustion affecting performance
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Time Constraints and Competing Demands
Student-athletes consistently identified time constraints as a primary challenge in
managing academic responsibilities alongside collegiate sport. Participants reported that training
sessions, competitions, and travel frequently coincided with quizzes, examinations, and deadlines,
forcing them to prioritize tasks under pressure.
One participant shared:
“Usahay naa mi training unya naa pud quiz. Lisod gyud kaayo i-apas tanan.’
(Sometimes we have training and then a quiz at the same time. It is really difficult to keep

’

up with everything.) (P5)

Another participant explained:

“Kung duol na ang competition, murag halos tanan oras naa na sa training.”

(When competition is near, almost all of our time is already for training.) (P7)

These experiences indicate that student-athletes operate within compressed schedules,
where academic and athletic demands compete for limited time, requiring constant prioritization.
Academic Adjustment and Self-Initiated Coping

Participants described relying largely on self-initiated strategies to manage academic
responsibilities affected by sport participation. Rather than receiving consistent institutional
academic accommodations, student-athletes emphasized personal effort in catching up with
missed lessons and requirements.

As one participant stated:

“Kung naa mi dula, kami ra gyud mangita paagi unsaon pag-apas sa lessons.”
(When we have a game, we are the ones who look for ways to catch up with the lessons.)
(P2)

Another participant added:
“Magpuyat ko para lang mahuman ang  assignments nga  nabilin.”

(I stay up late just to finish the assignments I missed.) (P6)

These narratives suggest that academic management is largely individualized, placing the
burden of adjustment on student-athletes rather than on structured academic support systems.
Physical and Mental Fatigue

Sustained engagement in both academics and sport resulted in physical and mental fatigue,
which participants described as affecting concentration, motivation, and overall well-being.
Fatigue was especially pronounced during competition seasons.

One participant explained:

“Kapoy na kaayo ang lawas ug utok, pero kinahanglan gihapon mo-padayon.”

(The body and mind are already very tired, but you still have to keep going.) (P6)

Another participant shared:

“Usahay dili na kaayo ko ka-focus sa klase tungod sa kakapoy.”

(Sometimes I can no longer focus in class because of exhaustion.) (P9)
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Despite these challenges, student-athletes often persisted, demonstrating resilience while
acknowledging the toll of balancing dual roles.
Figure 2. Managing Academic and Athletic Demands among Student-Athletes

Overlapping Academic and
Sport Demands
Time Constraints and Academic Adjustment and Physical and Mental
Competing Demands Self-Initiated Coping Fatigue

Influence of Institutional Rules and Administrative Structures on Student-Athletes’
Experiences in Collegiate Sport

This objective examined how institutional rules and administrative structures influence
student-athletes’ experiences in collegiate sport. Findings indicate that institutional policies,
monitoring systems, and administrative expectations play a central role in shaping student-
athletes’ daily routines, behavior, and perceptions of responsibility. Student-athletes experienced
these structures as mechanisms that promote discipline and order, while simultaneously generating
pressure and limiting flexibility. From the analysis of interview transcripts, three major themes
emerged: (1) Rule Compliance and Discipline, (2) Administrative Monitoring and Control, and (3)
Performance-Driven Institutional Expectations.
Table 4. Emerging Themes on the Influence of Institutional Rules and Administrative Structures

Major Theme Description

Student-athletes are expected to strictly follow institutional

Rule Compli d Discipli
ule Compliance and Discipline .

Administrative Monitoring and Coaches and administrators closely supervise attendance,
Control conduct, and performance

Performance-Driven Institutional ~ Athletic performance is linked to institutional reputation and
Expectations recognition

Rule Compliance and Discipline

Student-athletes consistently described institutional rules as central to their sport
participation. Rules governing attendance, punctuality, training participation, and behavior were
experienced as non-negotiable requirements that shaped their daily conduct as athletes and
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students. Participants acknowledged that these rules fostered discipline but also emphasized the
pressure associated with strict compliance.
One participant shared:

“Strikto gyud ang rules. Dili pwede nga mo-late o mo-absent basta-basta kay naay

consequence.”’

(The rules are really strict. You cannot be late or absent anytime because there are

consequences.) (P3)

Another participant added:

“Kung varsity ka, kinahanglan sundon gyud tanan balaod sa team ug sa school.”

(If you are a varsity athlete, you really need to follow all the rules of the team and the

school.) (P7)

These accounts suggest that institutional rules function as formal mechanisms that regulate
participation and reinforce sport as a disciplined institutional practice rather than a flexible student
activity.

Administrative Monitoring and Control

Participants emphasized the role of coaches and administrators in monitoring their
compliance with institutional requirements. Attendance sheets, training logs, and performance
evaluations were described as routine practices that reinforced accountability. Student-athletes
perceived this constant supervision as both supportive and restrictive.

As expressed by one participant:

“Bisan wala mi dula, bantayan gihapon mi sa attendance ug training.”

(Even when we have no competition, we are still monitored for attendance and training.)

(P1)

Another participant stated:

“Murag  tanang  lihok namo naa’y mata sa admin ug  coach.”

(It feels like every move we make is watched by the administrators and coaches.) (P9)

These monitoring practices shaped how student-athletes managed their time, behavior, and
commitments, reinforcing the structured nature of collegiate sport within the institution.
Performance-Driven Institutional Expectations

Student-athletes also experienced institutional rules and administrative structures as
closely tied to performance expectations. Participants reported that winning, ranking, and medal
outcomes were often associated with institutional recognition, support, and evaluation of teams
and athletes.

One participant explained:

“Kung duwa na, murag dako kaayo ang pressure kay performance namo

makaimpluwensya sa tan-aw sa school.”

(When it’s game time, the pressure is really big because our performance influences how

the school is viewed.) (P10)

Another participant added:
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’

“Dili lang personal ang daog o pildi, murag dala nimo ang pangalan sa state college.’
(Winning or losing is not just personal; you carry the name of the state college.) (P5)
These narratives indicate that institutional expectations extend beyond participation,
positioning student-athletes as representatives whose performance contributes to the institution’s
public image.
Figure 3. Influence of Institutional Rules and Administrative Structures on Student-Athletes

Institutional Rules and
Administrative Structures

Rule Compliance and Administrative Monitoring Performance-Driven
Discipline and Control Institutional Expectations

Student-Athletes’ Perceptions of Their Role in Representing the State College in
Intercollegiate and Public Sporting Contexts

This objective examined how student-athletes perceive their role in representing the state
college in intercollegiate and public sporting contexts. Findings reveal that student-athletes
strongly associate their participation in competitions with institutional representation, collective
responsibility, and service to the college community. Competing in events such as intercollegiate
tournaments was not viewed as a purely personal endeavor but as a public and institutional role
that carried expectations of discipline, conduct, and performance. From the analysis of interview
transcripts, three major themes emerged: (1) Carrying the Institution’s Name, (2) Collective
Responsibility Beyond the Self, and (3) Sport as Service and Institutional Pride.
Table 6. Emerging Themes on Student-Athletes’ Perceptions of Institutional Representation

Major Theme Description

Athletes perceive competition as representing the college’s

Carrying the Institution’s Name . . i
rrymg identity and reputation

Collective Responsibility Beyond Winning and losing are viewed as shared institutional
the Self outcomes

Sport as Service and Institutional Participation is framed as contributing to school pride and
Pride public visibility
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Carrying the Institution’s Name
Student-athletes consistently described their participation in intercollegiate competitions
as carrying the name and identity of the state college. Wearing the school uniform and competing
under the institution’s banner symbolized responsibility beyond individual achievement.
Participants emphasized that their actions on and off the playing field reflected directly on the
college.
One participant shared:
“Kung mo-duwa mi, dili na lang para sa among kaugalingon. Pangalan gyud sa school
among gidala.”
(When we compete, it is no longer just for ourselves. We are really carrying the name of
the school.) (P4)
Another participant stated:
“Bisan unsaon nimo og lihok sa tournament, tan-awon gihapon ka isip representante sa
State college.”
(No matter how you act in the tournament, you are still seen as a representative of the state
college.) (P7)
accounts indicate that student-athletes internalize representation as an institutional role,
shaping their sense of accountability and conduct during competitions.
Collective Responsibility Beyond the Self
The second theme highlights how student-athletes perceive competition outcomes as
collective responsibilities rather than individual successes or failures. Participants described both
victories and defeats as shared experiences that reflected on the entire institution, including
teammates, coaches, and administrators.
One participant explained:
“Kung madaog mi, murag kalipay sa tanan. Kung mapildi, murag tanan pud
maapektuhan.”
(If we win, it feels like everyone is happy. If we lose, it feels like everyone is affected.) (P1)
Another participant added:
“Dili ra personal ang pildi. Murag dala nimo ang responsibilidad sa team ug sa school.”
(Losing is not just personal. You carry the responsibility of the team and the school.) (P9)
These narratives suggest that representation fosters a strong sense of collective
accountability, reinforcing the institutional nature of collegiate sport participation.
Sport as Service and Institutional Pride
Student-athletes also framed their participation in sport as a form of service to the
institution, contributing to school pride, recognition, and morale. Competing in public sporting
events was perceived as a way of giving back to the state college and showcasing its presence in
regional and national arenas.
As one participant stated:
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“Bisan kapoy, mo-duwa gihapon mi kay kabalo mi nga para ni sa kahimayaan sa school.”

(Even if it is tiring, we still compete because we know this is for the honor of the school.)

(P6)

Another participant shared:

“Malipay gyud mi kung makadaog kay murag among gi-angat ang dungog sa state

college.”

(We are really happy when we win because it feels like we uplift the dignity of the state

college.) (P3)

These accounts reflect how student-athletes view sport participation as extending beyond
personal goals, positioning athletics as a means of institutional service and public recognition.
Figure 4. Student-Athletes’ Perception of Institutional Representation

Role in Representing the
State College in
Intercollegiate and Public
Sporting Contexts

Carrying the Institution’s Collective Responsibility Sport as Service and
Name Beyond the Self Institutional Pride
Discussion

The findings of this study demonstrate that student-athletes in a Philippine state college
experience sport as a highly institutionalized practice, embedded within academic and
administrative systems rather than as a purely recreational activity. This aligns with contemporary
scholarship that conceptualizes collegiate sport as a regulated social institution shaped by
organizational rules, governance structures, and cultural expectations (Calvin et al., 2019; Parent
& Hoye, 2018; Cho et al., 2023; Giulianotti et al., 2016). In public higher education contexts, sport
often operates as an extension of institutional mandate, reinforcing discipline, accountability, and
collective identity (Buchholz & Lopatta, 2017; Enke, 2018; Schulenkorf et al., 2016). The present
findings affirm that athletic participation in state colleges is closely tied to institutional obligations
comparable to academic responsibilities.

The theme of structured institutional responsibility reflects how student-athletes internalize
sport as part of their formal role within the college. Similar studies have noted that collegiate
athletes often experience sport as “institutional labor,” governed by schedules, performance
demands, and compliance requirements (Lewis et al., 2015; Weisburst et al., 2016). This is
particularly evident in public institutions, where sport is framed as service-oriented rather than

81

@ © CINEFORUM



CINEFORUM
ISSN: 0009-7039
Vol. 66. No. S1, 2026 (Special Issue 1)

commercially driven (Buchholz & Lopatta, 2017; Dowling et al., 2018). The perception of sport
as obligation rather than choice underscores how institutional expectations shape student-athletes’
engagement and sense of duty within state colleges.

Findings related to institutional accountability and regulation highlight the influence of
rules, monitoring, and administrative oversight on student-athletes’ experiences. Consistent with
Foucauldian interpretations of sport governance, monitoring systems such as attendance checks
and performance evaluations function as disciplinary mechanisms that regulate behavior and
normalize compliance (Rubin & Moses, 2017; Leonardo Filho, 2016). Research in higher
education sport contexts suggests that such regulatory structures promote discipline while
simultaneously intensifying pressure and surveillance among athletes (Rubin & Moses, 2017;
Weisburst et al., 2016). The present study reinforces the view that institutional control is central
to the organization of collegiate sport in public settings.

The finding that sport serves as an extension of campus life and identity supports literature
emphasizing the symbolic role of athletes within educational institutions. Student-athletes often
occupy visible positions that carry expectations of role modeling and institutional representation
(Bouchet et al., 2017; Enke, 2018). In state colleges, where institutional reputation is closely tied
to public perception, athletes become embodied symbols of discipline, competence, and collective
pride (Kerr et al., 2016; Rubin & Moses, 2017). The results suggest that athletic identity in public
higher education extends beyond sport performance to encompass social conduct and institutional
belonging.

Regarding academic—athletic management, the findings reveal that student-athletes
navigate overlapping demands through constant prioritization and self-directed adjustment. This
is consistent with studies indicating that collegiate athletes often rely on individual coping
strategies rather than formal academic accommodations, particularly in resource-constrained
institutions (Lopes Dos Santos, 2020; Steele et al., 2020). Time scarcity and competing demands
are well-documented challenges in student-athlete research, often leading to academic strain and
fatigue (Liu & Sahar Taresh, 2024). The present findings extend this literature by highlighting how
these challenges are intensified in public higher education contexts.

The theme of physical and mental fatigue underscores the cumulative impact of sustained
academic and athletic engagement. Research consistently shows that dual-role participation can
lead to exhaustion, reduced concentration, and diminished well-being among student-athletes
(Madigan et al., 2015; Capranica et al., 2022). In public institutions, limited support services and
compressed schedules further exacerbate these effects (Whitehead, 2022; Sayvon et al., 2022).
Despite these challenges, the persistence demonstrated by participants reflects adaptive resilience,
a trait frequently observed among student-athletes navigating structurally demanding
environments (Raudsepp & Vink, 2019).

Findings on the influence of institutional rules and performance-driven expectations reveal
that athletic outcomes are closely linked to institutional recognition and public image. This
supports research suggesting that public colleges often frame sport success as a measure of
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institutional legitimacy and visibility (Thige et al., 2019). Performance pressure, therefore, extends
beyond personal achievement to encompass collective accountability to the institution (Parker &
Manley, 2017). Such dynamics reinforce the role of sport as a public-facing institutional practice
rather than an individual pursuit.

Finally, student-athletes’ perceptions of representation, service, and institutional pride
highlight the civic dimension of collegiate sport in public higher education. Participation in
intercollegiate competitions was framed as carrying the institution’s name and contributing to
collective honor, echoing studies that position sport as a vehicle for public engagement and
symbolic service (Giulianotti et al., 2016). In the Philippine state college context, this sense of
representation aligns with national narratives of service, discipline, and communal responsibility
(Aquino, 2023). Overall, the discussion underscores that sport in state colleges functions as a
cultural and institutional practice that shapes identity, governance, and public meaning within
higher education.

Conclusions

This study examined how student-athletes in a Philippine state college experience sport as
part of institutional and academic life within public higher education. The findings demonstrate
that sport is not perceived as a leisure or purely extracurricular activity but as a structured and
institutionalized practice embedded within academic systems, administrative regulation, and
public accountability. Student-athletes experience athletic participation as a formal responsibility
comparable to academic obligations, governed by rules, monitoring mechanisms, and performance
expectations.

The study further revealed that student-athletes manage academic and athletic demands
through continuous negotiation, self-directed coping strategies, and personal sacrifice, often in the
absence of consistent institutional academic accommodations. Institutional rules and
administrative structures were found to play a central role in shaping discipline, compliance, and
pressure, influencing how student-athletes organize their time, behavior, and performance. Finally,
student-athletes strongly perceive their role in intercollegiate sport as one of institutional
representation, collective responsibility, and service, where athletic participation contributes to
school pride, public image, and institutional identity.

Overall, the study concludes that sport in Philippine state colleges functions as a cultural
and institutional practice that shapes student-athletes’ academic experiences, identity formation,
and sense of responsibility within public higher education.

Implications of the Study

The findings of this study have important implications for higher education policy, sports
administration, and student development in public institutions. First, recognizing sport as an
institutional practice underscores the need for state colleges to treat student-athletes not only as
competitors but also as students navigating complex academic and administrative demands.
Institutional acknowledgment of this dual role is essential in promoting equitable academic support
systems.
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Second, the strong influence of institutional rules and monitoring systems suggests that
while discipline and accountability are necessary, excessive regulation may intensify pressure and
limit flexibility for student-athletes. This highlights the importance of balancing governance with
supportive structures that consider student well-being. Third, the individualized nature of academic
adjustment indicates a gap in structured academic assistance for student-athletes, particularly
during competition periods.

Finally, the perception of sport as institutional representation emphasizes the public and
civic role of collegiate athletics in state colleges. Student-athletes function as visible
representatives of the institution, reinforcing the need for ethical, educational, and developmental
approaches to athletic programming that align with the public mission of higher education.
Recommendations
Based on the findings of the study, the following recommendations are proposed:

1. For State College Administrators:

Develop and institutionalize academic support mechanisms for student-athletes, such as

clear academic accommodation guidelines, coordinated faculty communication, and

structured academic recovery plans during competition periods.
2. For Sports Development Offices and Coaches:

Balance discipline and performance expectations with athlete well-being by reviewing

training schedules, monitoring practices, and compliance systems to reduce unnecessary

pressure while maintaining accountability.
3. For Faculty Members:

Strengthen collaboration with sports offices to ensure consistent understanding of student-

athletes’ institutional responsibilities, promoting fairness and transparency in academic

expectations.
4. For Student-Athletes:

Encourage the development of self-regulation skills, time management strategies, and help-

seeking behaviors to better manage academic and athletic demands within institutional

structures.
5. For Future Researchers:

Conduct comparative studies across multiple state colleges or between public and private

institutions, and consider mixed-methods approaches to further examine the institutional

dynamics of collegiate sport and their impact on student outcomes.

References

A. Peralta, A. Z., T. Rafailes, F. J., G. Paez, G. G., T. Vista, E. M., B. Rivera, F. J., & B. Corcuera,
J. K. (2024). Exploring the Influence of Sports on Student-Athletes’ Competitive Mindsets
during the COVID-19 Pandemic. International Journal of Physical Education, Fitness and
Sports, 27-49. https://doi.org/10.54392/ijpefs2423

84

@ © CINEFORUM



CINEFORUM
ISSN: 0009-7039
Vol. 66. No. S1, 2026 (Special Issue 1)

Aquino, J. M. D. (2023). Assessing the Role of Recreational Activities in Physical Education
Participation of College Students in One State University in Laguna Philippines.
International ~ Journal  of  Multidisciplinary  Sciences, 1(2), 190-204.
https://doi.org/10.37329/ijms.v1i2.2506

Aquino, J. M., & Reyes, M. G. (2022). The Relationship of Sports Participation in Academic
Performance among College of Arts and Sciences Varsity Players. Physical Education and
Sports: Studies and Research, 1(2), 107—122. https://doi.org/10.56003/pessr.v1i2.129

Arey, D. L., & Levental, O. (2024). Beyond the Game: The Influence of Varying Degrees of Sports
Involvement on College Students’ Self-Perceptions and Institutional Affiliation. Education
Sciences, 14(3), 332. https://doi.org/10.3390/educsci14030332

Biddle, S. J. H., Ciaccioni, S., Thomas, G., & Vergeer, 1. (2019). Physical Activity and Mental
Health in Children and adolescents: an Updated Review of Reviews and an Analysis of
Causality.  Psychology  of  Sport  and  Exercise, 42(42), 146-155.
https://doi.org/10.1016/j.psychsport.2018.08.011

Bouchet, A., Laird, M. D., Troilo, M., Hutchinson, M., & Ferris, G. (2017). Effects of increased
commitment on reputation and status: Evidence from NCAA Division I universities. Sport
Management Review, 20(4), 395-407. https://doi.org/10.1016/j.smr.2016.11.002

Braun, V., & Clarke, V. (2021). One Size Fits all? What Counts as Quality Practice in (reflexive)
Thematic analysis?  Qualitative  Research in  Psychology, 18(3), 328-352.
https://doi.org/10.1080/14780887.2020.1769238

Buchholz, F., & Lopatta, K. (2017). Stakeholder salience of economic investors on professional
football clubs in Europe. European Sport Management Quarterly, 17(4), 506-530.
https://doi.org/10.1080/16184742.2017.1306870

Calvin, N., Abiodun, I., & Marvin, W. (2019). The evolving institutional work of the National
Collegiate Athletic Association to maintain dominance in a fragmented field. Sport
Management Review, 22(3), 379-394. https://doi.org/10.1016/j.smr.2018.05.002

Capranica, L., Doupona, M., Abelkalns, 1., Bisenieks, U., Sdnchez-Pato, A., Canovas-Alvarez, F.
J., Figueiredo, A. J., Garcia-Roca, J. A., Leiva-Arcas, A., Merofio, L., Paegle, A., Radu,
L.-E., Rus, C.-M., Rusu, O.-M., Sarmento, H., Stonis, J., Vaquero-Cristébal, R., Vaz, V.,
Ghinassi, B., & Izzicupo, P. (2022). Understanding dual career views of European
university athletes: The more than gold project focus groups. PLOS ONE, 17(2), €0264175.
https://doi.org/10.1371/journal.pone.0264175

Chatzigianni, E. (Elia), & Mallen, C. (2023). Exploring Congruence in Global Sport Governance
between Environmental Policy and Practice. Sustainability, 15(2), 1462.
https://doi.org/10.3390/su15021462

Cho, S., Conrad, M., Holden, J. T., & Dodds, M. (2023). Regulatory Schemes and Legal Aspects
of Sport Governance: Theoretical Perspectives and Conceptual Framework. Journal of
Global Sport Management, 9(2), 1-16. https://doi.org/10.1080/24704067.2023.2249481

85

@ © CINEFORUM



CINEFORUM
ISSN: 0009-7039
Vol. 66. No. S1, 2026 (Special Issue 1)

Clarke, V., & Braun, V. (2013). Teaching thematic analysis: Overcoming challenges and
developing strategies for effective learning. Psychologist, 26(2).

Dowling, M., Leopkey, B., & Smith, L. (2018). Governance in Sport: A Scoping Review. Journal
of Sport Management, 32(5), 438—451. https://doi.org/10.1123/jsm.2018-0032

Enke, K. A. E. (2018). Sexual Misconduct Discourses Within a Gendered Campus Environment.
Journal of College Student Development, 59(4), 479-485.
https://doi.org/10.1353/csd.2018.0044

Gang, A., Lee, J. Y., Rhee, Y. C., Park, J., & Pedersen, P. M. (2025). Civic engagement and mega
sport event volunteerism: understanding the civic potential associated with Olympic
volunteerism.  International Journal of Sport Policy and Politics, 1-22.
https://doi.org/10.1080/19406940.2025.2513979

Gerald, M., Ochoa, C. R., Marie, J., Kester, A., & German, J. D. (2024). Determining Factors
Influencing Collegiate Players’ Intention to Pursue a Professional Career. Sports (Basel),
12(4), 98-98. https://doi.org/10.3390/sports12040098

Giulianotti, R., Hognestad, H., & Spaaij, R. (2016). Sport for Development and Peace: Power,
Politics, and Patronage. Journal of Global Sport Management, 1(3-4), 129-141.
https://doi.org/10.1080/24704067.2016.1231926

Greene, D., Beard, N., Clegg, T., & Weight, E. A. (2023). The visible body and the invisible
organization: Information asymmetry and college athletics data. Big Data & Society, 10(1),
205395172311791-205395172311791. https://doi.org/10.1177/20539517231179197

Han, K., & Ha, J. (2025). Student-Athletes’ Perceptions of Procedural Justice, Coach Trust,
Organizational Support, and the Impact on Team Commitment in Collegiate Sports. Youth,
5(2), 48. https://doi.org/10.3390/youth5020048

Jackson, S. J., & Sam, M. P. (2025). The Contested Terrain of Sport: Sociological, Political and
Policy Perspectives. Social Sciences, 14(4), 239. https://doi.org/10.3390/socsci14040239

Juezan, G. 1., Eta, M. J. D., & Juezan, 1. J. 1. (2025). From Plate To Body: How Students Consume
Food And Physical Activity For Health. Advances in Consumer Research, 2(6), 2911.

Juezan, G., Juezan, I. J., & Lobo, J. (2026). Direct and indirect effects of received social support
on athletic mental energy: Testing burnout as a mediator among student-athletes. Journal
of Coaching and Sports Science, 5(2). https://doi.org/10.58524/jcss.v5i2.1181

Juezan, G. 1., Joan, M., Badon, B. Q., Mancha, R. L., Yanoyan, J. S., & Jee, 1. (2026).
QUANTIFYING PLAY: A STUDY OF MOVEMENT, EXPRESSION, AND
CULTURAL VALUE IN FILIPINO TRADITIONAL GAMES. ShodhKosh Journal of
Visual and Performing Atrts, 7(11s).
https://doi.org/10.29121/shodhkosh.v7.111s.2026.7526

Juezan, G. L., Fuentes, H. E., Ligue, N. J. D., Alo, M. P., Manonggireng, A. L., Condes, R. B., &
Matalandang, S. (2026). Drug Delivery Strategies in Sports Medicine: A Bibliometric and
Science Mapping Analysis. International Journal of Drug Delivery Technology, 16(14s).
https://doi.org/10.25258/ijddt.16.14s.15

@ © CINEFORUM

86


https://doi.org/10.3390/socsci14040239
https://doi.org/10.58524/jcss.v5i2.1181
https://doi.org/10.29121/shodhkosh.v7.i11s.2026.7526
https://doi.org/10.25258/ijddt.16.14s.15

CINEFORUM
ISSN: 0009-7039
Vol. 66. No. S1, 2026 (Special Issue 1)

Yanoyan, J., Sherry, J., Yanoyan, Juezan, G., Badon, B., Mancha, R., Velasquez, J.-A., Sal, A., Js,
Y., Sja, Y., Gi, J.,, Bq, B., & Rl, Velasquez, M. (2026). Physiological and Performance
Responses to a Caffeine-Containing Energy Drink among University Athletes. Int J Drug
Deliv Technol, 16(30s), 48—60. https://doi.org/10.25258/ijddt.16.30s.5

Kerr, R., Barker-Ruchti, N., Nunomura, M., Cervin, G., & Schubring, A. (2016). The Role of
Setting in the Field: The Positioning of Older Bodies in the Field of Elite Women’s
Gymnastics. Sociology, 52(4), 727-743. https://doi.org/10.1177/0038038516674676

Leonardo Filho, L. A. (2016). The Pygmalion and Galatea effects in the coaching process from
the perspective of high-performance volleyball athletes. Sports Coaching Review, 5(2),
195-197. https://doi.org/10.1080/21640629.2016.1201355

Lewis, C. J., Roberts, S. J., & Andrews, H. (2015). “Why Am I Putting Myself through this?”
Women Football Coaches’ Experiences of the Football Association’s Coach Education
Process. Sport, Education and Society, 23(1), 28-39.

Li, Z., Waquet, A., & Campillo, P. (2025). The Glocalization of Sport: A Research Field for Social
Innovation. Social Sciences, 14(1), 20-20. https://doi.org/10.3390/socsci114010020
Lindsey, I., Whigham, S., & Keech, M. (2024). Analysing the content of sport policies:
disciplinary approaches and new directions. International Journal of Sport Policy, 1-17.

https://doi.org/10.1080/19406940.2024.2378147

Liu, T., & Sahar Taresh. (2024). Balancing Athletic and Academic Excellence: A Quantitative
Study of Student-Athletes’ Time Management Strategies. Journal of Ecohumanism, 3(7),
4004-4022. https://doi.org/10.62754/joe.v317.4520

Lopes Dos Santos, M. (2020). Stress in academic and athletic performance in collegiate athletes:
A narrative review of sources and monitoring strategies. Frontiers in Sports and Active
Living, 2(42). https://doi.org/10.3389/fspor.2020.00042

Madigan, D. J., Stoeber, J., & Passfield, L. (2015). Perfectionism and Burnout in Junior Athletes:
A Three-Month Longitudinal Study. Journal of Sport and Exercise Psychology, 37(3),
305-315. https://doi.org/10.1123/jsep.2014-0266

Mason, J., & Hardwicke, J. (2024). Repositioning the value of sociology for students studying
sport in post-92 higher education institutions. Journal of Hospitality, Leisure, Sport and
Tourism Education, 35, 100500—100500. https://doi.org/10.1016/j.jhlste.2024.100500

Mateo, B. A. C., & Tajonera, C. F. J. P. (2020). Personality Type, Adversity Quotient, and
Challenges of Student-Athletes in a Catholic University. Philippine Social Science
Journal, 3(2), 101-102. https://doi.org/10.52006/main.v3i2.132

Moleski, K., Ridpath, B. D., & Yang, L. (2023). Factors that Influence the Academic Success of
College Athletes Participating in the National Association of Intercollegiate Athletics.
Journal of Intercollegiate Sport, 16(3). https://doi.org/10.17161/jis.v1613.20082

Parent, M. M., & Hoye, R. (2018). The impact of governance principles on sport organisations’
governance practices and performance: A systematic review. Cogent Social Sciences, 4(1).
https://doi.org/10.1080/23311886.2018.1503578

@ © CINEFORUM

87



CINEFORUM
ISSN: 0009-7039
Vol. 66. No. S1, 2026 (Special Issue 1)

Parker, A., & Manley, A. (2017). Goffman, Identity and Organizational Control: Elite Sports
Academies and Social Theory. Sociology of Sport Journal, 34(3), 211-222.
https://doi.org/10.1123/ssj.2016-0150

Rabuya, R. L. (2024). Motivational climate and academic achievement of student athletes: Basis
for development program. Davao Research Journal, 15(3).
https://doi.org/10.59120/drj.v1513.249

Raudsepp, L., & Vink, K. (2019). Brief report: Longitudinal associations between physical
activity, sleep disturbance and depressive symptoms in adolescent girls. Journal of
Adolescence, 72, 37-41. https://doi.org/10.1016/j.adolescence.2019.02.003

Roberts, S., Philpot, R., & Bennett, B. (2025). Supporting student-athlete success: factors
influencing the New Zealand student-athlete experience in New Zealand and the United
States. International Journal of Sport Policy and Politics, 17(4), 645-662.
https://doi.org/10.1080/19406940.2025.2552666

Robles, F. D., Babasa, E. T., Renzo, J., Macam, F. P., Zarraga, A. M., & Magbuo, J. B. (2025).
Student-Athlete Satisfaction in a Philippine Higher Education: Insights for Institutional
Support and Sports Development. RSF' Conference Series Business Management and
Social Sciences, 5(2), 555-562. https://doi.org/10.31098/bmss.v5i2.1076

Rubin, L. M., & Moses, R. A. (2017). Athletic Subculture Within Student-Athlete Academic
Centers. Sociology of Sport Journal, 34(4), 317-328. https://doi.org/10.1123/ss].2016-
0138

Rudd, J., Buszard, T., Spittle, S., O’Callaghan, L., & Oppici, L. (2021). Comparing the efficacy
(RCT) of learning a dance choreography and practicing creative dance on improving
executive functions and motor competence in 6—7 years old children. Psychology of Sport
and Exercise, 53, 101846. https://doi.org/10.1016/j.psychsport.2020.101846

Sayvon, J., Foster, & Nite, C. (2022). Bridging the Gap: Using College Athlete Support Services
as Justification for Human Development in a Commercialized Sport Management.
https://digitalcommons.wku.edu/cgi/viewcontent.cgi?article=323 1 &context=ijes

Schulenkorf, N., Sherry, E., & Rowe, K. (2016). Sport for Development: An Integrated Literature
Review. Journal of Sport Management, 30(1), 22-39.

Sefiha, O. (2019). The Black Migrant Athlete: Media, Race, and the Diaspora in Sports. Sociology
of Sport Journal, 36(3), 258-259. https://doi.org/10.1123/ssj.2018-0020

Singh, A. S., Saliasi, E., van den Berg, V., Uijtdewilligen, L., de Groot, R. H. M., Jolles, J.,
Andersen, L. B., Bailey, R., Chang, Y.-K., Diamond, A., Ericsson, ., Etnier, J. L., Fedewa,
A. L., Hillman, C. H., McMorris, T., Pesce, C., Piihse, U., Tomporowski, P. D., &
Chinapaw, M. J. M. (2018). Effects of physical activity interventions on cognitive and
academic performance in children and adolescents: a novel combination of a systematic
review and recommendations from an expert panel. British Journal of Sports Medicine,
53(10), 640-647. https://doi.org/10.1136/bjsports-2017-098136

88

@ © CINEFORUM



CINEFORUM
ISSN: 0009-7039
Vol. 66. No. S1, 2026 (Special Issue 1)

Steele, A., Van Rens, F., & Ashley, R. (2020). A Systematic Literature Review on the Academic
and Athletic Identities of Student-Athletes. Journal of Intercollegiate Sport, 13(1), 69-92.
https://doi.org/10.17161/jis.v1311.13502

Thige, J. M., Li, H., William, S. M., & Athiambo, F. (2019). Althach, P. G., Reisberg, L., &
Rumbley, L. E. (2019). Trends in Global Higher Education Tracking an Academic
Revolution Brill (pp. 17-19). - References - Scientific Research Publishing. Scirp.org.
https://www.scirp.org/reference/referencespapers?referenceid=3053715

Weisburst, E., Daugherty, L., Miller, T., Martorell, P., & Cossairt, J. (2016). Innovative Pathways
Through Developmental Education and Postsecondary Success: An Examination of
Developmental Math Interventions Across Texas. The Journal of Higher Education, 88(2),
183-209. https://doi.org/10.1080/00221546.2016.1243956

Whitehead, M. A. (2022). The Experiences of Queer Students of Color at Historically White
Institutions by Antonio Duran. Journal of College Student Development, 63(4), 471-473.
https://doi.org/10.1353/csd.2022.0041

Yukhymenko-Lescroart, M. A. (2024). Balancing academics and athletics: Examining academic
and athletic identity profiles in a large sample of NCAA Division I college athletes.
Heliyon, 10(21), e40075. https://doi.org/10.1016/j.heliyon.2024.e40075

Yukhymenko-Lescroart, M. A., Moradian Watson, J., & O’Quin, M. (2022). Specially and
Regularly Admitted Division I Student-Athletes: Differences in and Relationships
Between Academic and Athletic Identity, Perceived Support, and Academic
Commitments. Journal of College Student Retention: Research, Theory & Practice,
152102512211217. https://doi.org/10.1177/15210251221121758

89

@ © CINEFORUM



