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The aim of this study is to examine the self-efficacy perceptions of teachers serving in primary,
secondary and high schools in terms of various variables. For this purpose meaning ot the self-
efficacy is tried to be defiened in accordence to different authors in the introduction part of the
study. The study group of this research consists of 457 teachers working in Malatya Province,
Yesilyurt, and Battalgazi Districts in the 2024-2025 academic years. The “General self-
efficacy Scale” which was developed by Schwarz and Jerusalem (1995) and adapted into
Turkish by Aypay (2010) was used as a data collection tool. SSPS 26.0 package program was
used in the statistical analysis of data. Unpaired t-test, one way ANOVA, Kruskal Wallis test,
Mann Whitney U-test, and Pearson Product- Moment Correlation Coefficient was used. As a
result of the research; it is determined that participants evaluated that their self-efficacy levels
perceived in all dimensions of 'Self-efficacy Scale' at a high level, that there is no significant
difference between teachers’ gender, marital status, branch, working time at the same school,
professional seniority and age variables and general self-efficacy perceptions, that there is a
positive connection between ‘General Self-efficacy’ perception and both ‘Effort and
Resistance’ perception and ‘Ability and Confidence’ perception.
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1. INTRODUCTION
It can be said that occupational self-efficacy is one of the most important factors
affecting the success of people in their business life. In recent years, it is seen that studies on
the concept of self-efficacy have been carried out in many professions and there are also results
showing that there are differences and similarities in terms of various variables.

Self-efficacy stems from social cognitive theory that explained as the relation between
individual’s behavior, environment, and individual factors (Bandura, 1997; Mc Gee and Wang,
2014; Prabhu, McGuire, Drost and Kwong, 2012; Wood and Bandura, 1989). While the theory
is important for understanding, predicting, and changing of human behaviors, it also explains
how certain behaviors are acquired and maintained (Akar, 2011). When the studies in literature
are examined, it is seen that there are different definitions of self-efficacy. According to these
definitions, self-efficacy; expressed in various ways such as the individual’s belief in what they
can do about a task that enables them to manage the situation expected from them (Bandura,
1995; Mitchell, Hopper, Daniels, George-Falyy and James, 1994), the individual’s having the
skills needed to do a job (Temiz, 2009),the individual’s awareness of their own knowledge,
skill, ability and capacity (Bozbasg, 2015), and the individual’s judgement and belief about
themselves about how successful they will be in overcoming difficult situations that they may
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encounter in the future (Yardimci and Bagbakkal, 2010). Individual’s beliefs that they will be
successful and their previous performance results, affects their behaviors, and while they tend
to do tasks that they believe they will be successful, they don’t want to do the tasks that they
do not believe they will be successful (Krimer and Winter, 2008; Tarkin and Uzuntiryaki,
2012).

There are four source of self-sufficiency belief. These are lined up as direct experiences,
indirect observation, verbal persuasion, and psychological states (Bandura, 1997; Scholz,
Gutierrez- Dona, Sud and Schwarzer, 2002; Wood and Bandura, 1989). Direct experiences are
experiences that arise from the work individual’s themselves accomplished or the mistakes
they have made, and they enable the formation of a strong belief in sufficiency (Yurdakul and
Bostanci, 2016). Indirect observation is when individuals develop self-efficacy beliefs by not
only evaluating the results of their own actions (Bandura, 1997); but also, by observing others
around them and benefiting from their experiences (Toy, 2015). Verbal persuasion is important
in the formation or increase of self-sufficiency belief. The fact that the persuasive individual is
reliable and has sufficient knowledge about the subject affects the persuasion process. In
psychological states, mental state of individual can affect personal efficacy beliefs; while
positive state of mind makes personal efficacy perception stronger, negative state of mind can
make it weaker (Akbulut, 2015; Sakiz, 2007; Toy, 2015).

One of the most important features in distinguishing low or high self-efficacy
perceptions in individuals is the reaction against to failures. Because self-efficacy determines
how long the individual will continue to show those behaviors despite unsuccessful experiences
in certain subjects. According to that, while individuals with high self-efficacy prefer to not
give up and be persistent on their decisions despite unsuccessful experiences, individuals with
low self-efficacy may give up taking action by frustration easily as a result of the unsuccessful
experiences (Bandura, 2000;).

Self-efficacy relates to the individual’s belief in these abilities rather than their abilities
(Akkoyunlu, Orhan and Umay, 2005). It is also possible to say that self-efficacy is nourished
by situations such as previous experiences, indirect experiences, and positive feedbacks
(Yildirim and ilhan, 2010). Also, it is seen that self-efficacy focuses on selection of activities,
dealing with difficulties, endeavoring and performance (Askar and Umay, 2001). Self-efficacy
belief points out the strength of the individual's struggle when faced with situations that they
do not like and how long they can face these problems. In other words, a person who is not
confident in their abilities will stop struggling with problems, while a person who fully believes
in their abilities will be able to face problems and fight more to solve the problem. When
considered from this point of view it would not be wrong to say that teachers’ self-efficacy
levels should be high, and this will ensure the effectiveness of teaching (Azar, 2010).

According to Korkmaz (2004), “Self-efficacy beliefs affect the goals people set for
themselves, how much effort they will spend to reach these goals, how long they can face with
these struggles that they encountered to reach their goals, and their reactions to
unsuccessfulness” (Narrator Aksu, 2008). In general, we can say that self-efficacy belief affects
individual’s motivation, feelings, thoughts, and behaviors. Self-efficacy belief is affected by
the individual's successes in the same way. Individual's previous successes are one of the most
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important factors that raise self-efficacy belief (Akkoyunlu and oth., 2005). In recent years, the
concept of general self-efficacy, which is a type of self-efficacy, has been developed
(Scherbaum and oth., 2006). We can say that general self-efficacy is an individual's ability to
cope with a wide range of stressful and challenging situations (Luszczynska,
Scholz&Schwarzer, 2005). It is also possible to make an explanation as general self-efficacy
is the belief that an individual can find the necessary resources to cope with difficult situations.
Briefly, general self-efficacy is an individual’s belief in their abilities (Scherbaum and oth.,
2006). The general self-efficacy concept has also been studied by several researchers (Brink,
Alsen, Herlitz, Kjellgren&Cliffordson, 2012; Chen, Gully& Eden, 2004; Endler, Speer,
Johnson &Flett, 2001; Luszczynska, Gutierrez-Dona &Schwarzer, 2005; Matsuo, Murotake,
Kim, Akiba, Shimojo, Kim &Tanaka, 2010; Scholz, Dona, Sud&Schwarzer, 2002; Skaret,
Kvale&Raadal, 2003).

Teacher Self-efficacy Perception

Teacher self-efficacy perception expresses in general, the teacher's judgment about
whether she can create the desired results in the student with the skills she has (Tschannen-
Moran&Woolfolk Hoy, 2001), and their beliefs on their own ability about subjects such as
planning, arrangement, event preparation for reaching the education goals (Skaalvik &
Skaalvik, 2010).

Teachers with a high sense of self-efficacy are more open to new ideas and willing to
try new methods to better meet their students' needs (Tschannen-Moran, Woolfolk Hoy, 2001).

One of the most important concepts related to the concept of self-efficacy is the
perception of teacher self-efficacy (Ekici, 2008). The situation of teachers and teacher
candidates feeling professionally competent is one of the issues that has been emphasized a lot
lately, and the concepts of "self-efficacy belief or self-efficacy perception™ are used for this.
Tschannen-Moran and Woolfolk-Hoy (2001; Akt: Capri & Kan, 2006) define teachers’ self-
efficacy beliefs as “a teacher’s belief about the capacity or ability of their students to produce
desired learning outcomes”.

At the teacher self-efficacy model that improved by Tschannen-Moran and others
(2001), it is indicated that teacher self-efficacy judgment is an outcome of interaction between
(a) personal estimate of the factors that make it easier or harder to accomplish a particular
teaching job (contextual analysis of teaching work) and (b) self-assessment of personal
teaching skills and limitations specific to the teaching job. Self-efficacy judgments as a result
of this affect the teachers’ goals that they determine for themselves, the effort that they will
make to reach these goals, and the patience showed against to difficulties they will faced.
These decisions and behaviors shape the products that will form the basis for teachers' future
self-efficacy judgments (Woolfolk Hoy, Hoy & Davis, 2009).

Ross (1994, 1998) has examined the teacher self-efficacy research and detected that
teachers with high self-efficacy perception have these features: (1) they learn and use new
approaches and strategies for teaching, (2) they use the management techniques which increase
students’ autonomy and they decrease student control, (3) they offer special help to students
with underachievement, (4) they form students' self-perceptions about their academic skills,
(5) they set achievable goals, (6) they are patient in the face of student failures (Akt. Woolfolk
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Hoy & BurkeSpero, 2005). Studies have shown that teacher self-efficacy perception has an
effect on student’s success (Tschannen-Moran & Johnson, 2011; Caprara, Barbaranelli, Steca
& Malone, 2006; Woolfolk Hoy & BurkeSpero, 2005; Guo, Piasta, Justice ve Kadarevek,
2010), motivation (Caprara and oth., 2006), participation (Guo, Justice, Sawyer & Tompkins,
2011).

Teacher self-efficacy has a place in students’ success. Because self-efficacy belief of
teachers who are directing the learning-teaching process, carrying out education principles and
theories, contributing to the academic and social development of students, thus affecting
students' success, has a great importance (Eker, 2014). The studies have shown that individuals’
success is not only related to the goals that they aimed for but also related to how much
individuals trust and believe in themselves (Marquotte and Bouffard, from 2003 akt: Galand
and Vanlede, 2004).

According to the self-efficacy concept, teachers with high self-efficacy perception work
hard even if there are difficult and learning-resistant students, and trust both themselves and
their students by being determined about teaching (Duy, 2014). People with low self-efficacy
belief give up more quickly and are easily persuaded when faced with difficulties. People with
high self-efficacy beliefs can find solutions to the problems they encounter more easily because
they have a self-improving feature (Pajares and Urdan, 2005). Also, according to Milner and
Woolfolk (2003; Akt. Ozdemir, 2008), it is seen that teachers with efficacy satisfaction tend to
show strong planning, organization, and effort.

There are many studies to determine the self-efficacy perceptions of teachers and
prospective teachers about a certain field. It is also seen that there are many studies on teacher
self-efficacy in Turkey on teachers and teacher candidates. Some of those are researches done
by (Aypay, 2010; Bozdogan & Oztiirk, 2008; Camadan, 2012; Cerit, 2010; Capri& Kan, 2006;
Hacifazlioglu, Karadeniz & Dalgig, 2011; Kiling, 2011), professional efficacy
(Capri&Celikkaleli, 2008), teacher self-efficacy belief (Ekici, 2006), 6z-yeterligin ¢esitli
degiskenlerle iliskisi self-efficacy’s relation with various variables (Aggiil Yalgin, 2011;
Giirlen, 2011; Kafkas, Acgak, Coban & Karademir, 2010; Saracaloglu& Aydogdu, 2012; Yavuz
&Memis, 2010; Yenice, 2012; Yiicel & Yalgin, 2009), self-efficacy belief in various courses,
especially in computer, mathematics, physics, chemistry and biology courses (Akkoyunlu &
Orhan, 2003; Gerg¢ek, Yilmaz, Késeoglu & Soran, 2006; Harurluoglu& Kaya, 2009; Karadeniz,
2011; Kiremit, 2006; Maskan, 2010; Orhan, 2005; Tekinarslan, 2011).

When the studies conducted abroad on the subject of self-efficacy are examined, it is
seen that there is a similar situation to the one in Turkey. Some of the studies are studies that
deal with only the concept of self-efficacy. Some of those are researches are done by Woolfolk-
Hoy and Spero (2005), Tugun and Fezile (2012), Vieluf, Kunter and Vijver (2013), Moulding,
Stewart and Dunmeyer (2014). Some of the studies dealt with the relationship between the
concept of self-efficacy and different variables. Some of these are researches done by Jiayi and
Ling (2012), Singh (2013), Singh and Arora (2014), Skaalvik and Skaalvik (2014), Grissom,
Loeb and Nakashima (2014), Shilingford and Karlin (2014). As far as can be reached, it is seen
that most of the studies conducted abroad are generally studies that deal with teacher self-
efficacy alone or examine relationships with different variables other than job satisfaction.
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The aim of this study; is to examine the self-efficacy perceptions of teachers working
in primary, secondary, and high schools in terms of some variables. For this purpose, answers
were sought to the following questions:

1. At what level are teachers’ perceptions of ‘Effort and Resistance’, ‘Ability and
Confidence’ and ‘General self-efficacy’?

2. Isthere a significant difference between the genders, marital status, and branches of
the teachers and their ‘General self-efficacy’ perceptions?

3. Is there a significant difference between teachers’ working time in the same school,
their professional seniority, school types and ages and their ‘General self-efficacy’
perceptions?

4. s there a significant relationship between teachers' perceptions of ‘Effort and
Resistance’ and ‘Ability and Confidence’ and ‘General self-efficacy’?

2. METHOD
In the study, a survey model was used to determine the general self-efficacy beliefs of
teachers, which aims to describe a situation as well as possible. Since it is necessary to
work on a sample that is thought to represent a universe consisting of many individuals,
general screening models were used. Also, the use of the relational screening model was
deemed appropriate since the co-variance and existence of two or more variables were
examined in the study.
Working Group
The study group of the research consists of 457 teachers working in Malatya Province,
Yesilyurt and Battalgazi Districts in the 2024-2025 academic year.
Table 1: Descriptive Statistics on Sampling

Variables Categories N %
Male 249 54,5
Gender Female 208 44,5
Total 457 100,0
Married 346 75,7
Marital Status Single 111 24,3
Total 457 100,0
20 to 30 years old 92 20,1
31 to 40 years old 206 45,1
41 to 50 years old 128 28,0
Age 51 to 60 years old 30 6,6
At the age of 61 and 1 2
over
Total 457 100,0
1to 10 years 187 40,9
years o 1110 20 years 163 35,7

Professional Service 21 to 30 years 89 19,5
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31 years and above 18 3,9
Total 457 100,0
1to 5 years 290 63,5
6 to 10 years 99 21,7
Working Time in 11to 15 years 45 9,8
the Same School 16 to 20 years 19 4,2
21 years and above 4 9
Total 457 100,0
Class Teacher 89 19,5
Branch Other Branches 368 80,5
Total 457 100,0
Primary School 87 19
Secondary School 211 46,2
Type of School High School 159 348
Total 457 100,0

According to the gender variable of the teachers, 249 (%54,5) are male and 208 (%44,5)
are female. According to the marital status variable, 346 (%75,7) of them are married and 111
(%24,3) of them are single teachers. According to the age variable it is seen that 92 (%20,1) of
them are 20-30, 206 (%45, 1) of them are 31-40, 144 (%26,7) of them are 41-50, 35 (%6,5) of
them are 51-60 and, 1 (%0,2) of them are at the age of 61 and over, teachers. According to the
years of professional service variable, 187 (%40,9) of them are 1- 10 years, 163 (%35,7) of
them are 11-20, 89 (%19,5) of them are 21-30 and, 18 (%3,9) of them are 31 years and above
teachers who have professional seniority. According to the working time in the same school
variable, 290 (%63,5) of them are 1-5 years, 99 (%21,7) of them are 6-10 years, 45 (%9,8) of
them are 11-15 years, 19 (%4,2) of them are 16-20 years, 4 (%0,9) of them are 21 years and
above teachers. According to the teachers’ branch variable, 89 (9%19,5) of them are class
teachers and 368 (%80,5) of them are other branches teachers. According to the school type
variable of teachers it is seen that, 87 (%19) of them are primary school teachers, 211 (%46,2)
of them are secondary school teachers and, 159 (%34,8) of them are high school teachers.

Data Collection Tools

Information Collection Form: It was developed by the researchers to determine some
demographic characteristics of the teachers participating in the study. In this form, there are
questions about age, gender, years of service, marital status, working time in the same school
and school type.

General Self-Efficacy Scale: The general-self-efficacy scale was developed by
Schwarz and Jerusalem (1995) as 10 items. “General Self-Efficacy Scale” which was adapted
into Turkish by Aypay (2010) was used. When the scale was adapted, a two-factor structure
emerged. The first factor explains 26.4% of the total variance related to scale and the second
20.5% of the total variance. Total variance explained by the two factors is %47. After the
rotation, it was determined that the first factor of the scale consisted of six items (3,4,5,7,8,10)

866

@ © CINEFORUM



CINEFORUM
ISSN: 0009-7039
Vol. 66.No. 1, 2026

and the second factor consisted of four items (1,2,6,9). Factor loading values of the items in
the first factor are between .45- .72. Factor loading values of the items in the second factor are
between .56- .79. Since items in the first factor emphasize making efforts to cope with
difficulties and being resistant, this factor was named as “Effort and resistance”. And since
the items in the second factor emphasize ability and self-confidence in coping with difficulties,
this factor is also named as “Ability and confidence”. Participants evaluated each item on a
5-point Likert-type scale ranging from "Never (0)" to "Very often (4)".

The evaluation criteria of the likerts of the questionnaire items used in the General Self-
Efficacy Scale are shown in Table 2.
Table 2. Table of Evaluation Criteria for Likerts of Survey Items.

Value Option Range Level

1 Never 1.00 -1.80 Very Low
2 Rarely 1.81-2,60 Low

3 Sometimes 2,61-3,40 Medium

4 Usually 3,41-4,20 High

5 Always 4,21-5,00 Very High

The scale used was scaled with a Likert-type five-point grading. The ranges of options
rated according to the participation level determined at intervals of 4/5=0,80 obtained by
dividing the value difference of the five-point scale (5-1=4) to the value judgment (5) in the
questionnaire are indicated. The averages of the General Self-Efficacy Scale dimensions in
Table 4 were interpreted according to the criteria shown in Table 2.

Pearson correlation coefficient was used to investigate the relationships between the
factors. The correlation relationships between the scales were evaluated according to the
following criteria (Kalayci, 2006).

Table 3. Level of Correlation Between Scales

r Relation Level
0,00- 0,25 Very Low
0,26- 049 Low
0,50- 0.69 Medium
0,70- 0.89 High
0,90- 1,00 Very High

The findings were evaluated at the 95% confidence interval and at 5% significance
level. Before proceeding to the analysis, collected data's incorrect entry detection, reverse
coding, gap filling, and outlier cleaning were performed. The correlation levels of the mean of
the General Self-Efficacy Scale dimensions in Table 8 were interpreted according to the criteria
shown in Table 3.

Analysis of Data
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In the statistical analysis of the data, t-test for independent samples, one-way ANOVA,
Kruskal Wallis Test, Mann Whitney U-test, and Pearson Product-Moment Correlation
Coefficient were used via the SSPS 26.0 package program.

3. FINDINGS
Findings Related to the First Sub-Problem of the Study
The descriptive statistics of the ‘General self-efficacy’ Scale, which was made about
the level of teachers’ ‘Effort and Resistance’, ‘Ability and Confidence’ and ‘General self-
efficacy’ perceptions, are given in table 4.
Table.4 Values for the dimensions of the ‘General self-efficacy’ scale.

Sub Dimensions X Std. Error S.S.

Effort and Resistance 4,0881 ,02377 ,50819
Ability and Confidence 3,9573 ,02439 ,52130
Self-efficacy (General) 4,0227 ,02118 45274

When we look at Table 4, it is seen that the averages of all the dimensions of the Self-
Efficacy Scale are in the range of 3,41-4,20 (Most of the time). Accordingly, it can be said
that the participants evaluated perceived self-efficacy levels at a high level.

Findings Regarding the Second Sub-Problem of the Study
Table 5 shows the results of the t test conducted to determine whether there is a
significant difference between the genders, marital status, and branches of the teachers and
their ‘General self-efficacy’ perceptions.
Table 5. T-Test Results of Teachers' General Self-Efficacy Perceptions According to
Gender, Marital Status and Branches.

Variable / Gender n X SS t p
Male 249 4,03 0,44 0,487 0,627
Female 208 4,01 0,45
Variable / Marital Status

) Married 346 403 044 1392 0,165

E@ Single 111 397 046

4 &  Variable/Branch

3 (\5': Form Teacher 89 406 043 0940 0,348
Other Branches 368 4,01 0,45

p<0.05

As seen in the analysis results in Table 5, there is no significant difference was found
between the teachers’ variables of gender (p=0,627>0,05), marital status (p=0,165>0,05),
branch (p=0,348>0,05) and their General Self-Efficacy perceptions. However, in all variables,
it is noteworthy that male teachers' self-efficacy perception levels are higher than their female
colleagues.
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Findings Regarding the Third Sub-Problem of the Study
The results of the Kruskal Wallis Test, which was conducted to determine whether there
was a significant difference between the teachers’ working time at the same school, their
professional seniority and age, and their ‘General self-efficacy’ perceptions, are given in
Table 6.
Table 6. Kruskal Wallis Test Results of General Self-Efficacy Scale Scores According to Working
Time in the Same School and Professional Seniority Groups.

Working Time in the n Mean sd X2 p Difference
Same School Rank

1-5 Years 290 233,37 0,893 2,382 0,66 -

6-10 Years 99 229,63
§ 1115 Years 45 211,49
S ©  16-20 Years 19 196,34
P2 21 Years and 4 24888
3 O  Above

Professional n Mean sd X2 p Difference

Seniority Rank

1-10 Years 187 233,41 0,452 0,478 0,92 -
§ __ 11-20 Years 163 227,97
S ©  21-30 Years 89 223,80
$ 2 3L Yers and 18 21828
3 O Above
Age n Sira Ort sd X? p Difference

20to 30yearsold 92 217,33 0,452 3,895 0,42 -
31to40yearsold 206 232,81

§ 41to50yearsold 128 224,46
2 © 5lto60yearsold 30 251,90
P2 6L years and 1 412,00
3 O above
p<0,05

When Table 6 is examined, it is seen that teachers' perceptions of General Self-Efficacy
do not differ significantly according to the variables of working time at the same school (X2 =
2,382, p=0,66>0,05), professional seniority (X2 = 0,478, p=0,92>0,05) and age (X2 = 3,895
p=0,42>0,05).

The results of the One-Way Analysis of Variance (one way ANOVA) to determine
whether there is a significant difference between the Type of School the teachers work in and
their perceptions of ‘General self-efficacy’ are given in Table 7.
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Table 7. One-Way Analysis of Variance (one way ANOVA) Results of General Self-Efficacy Scale
Scores by School Type Groups.

Dimension  School < s f " Significant
Type Difference
Primary School 87 4,09 0,436
§ Secondary 211 3,99 0,444 1,386 0,25 -
2 S School
g £ High School 159 4,01 0,470
g ©  Total 457 4,02 0,452
*p<0,05 **p<0,01 ***p<0,001

As seen in Table 7, it is seen that there is no significant difference in teachers' self-efficacy
perceptions according to the school type variable (f = 1,386, p=0,25>0,05).
Findings Regarding the Fourth Sub-Problem of the Study
Table 8 shows the results of the ‘Correlation Analysis’ conducted to determine whether
there is a significant relationship between teachers’ ‘Effort and Resistance’ perceptions and
their ‘Ability and Confidence’ perceptions and ‘General self-efficacy’.
Table 8. Correlation table of the sub-dimensions of the General Self-Efficacy Scale.

Variables 1. Effort and 2. Ability and 3. General Self
Resistance Confidence Efficacy
Perception Perception

1. Effort and 1

Resistance

2. Ability and 547" 1

Confidence

3. General Self 876" ,883™ 1

Efficacy

*p<0.05 **p<0.01 ***p<0.001

As a result of the correlation analysis; As can be seen in Table 8, a moderate positive
correlation was found between the behavior of ‘Effort and Resistance’ perception and the
behavior of ‘Ability and Confidence’ perception, which are sub-dimensions of the general
self-efficacy scale. Since (r=0,876; r?=0,767), 29.9% of ‘Ability and Confidence’ perception
behavior can be explained by ‘Effort and Resistance’ perception behavior.

A high level of correlation was found between ‘Effort and Resistance’ perception
behavior, which is one of the sub-dimensions of the general self-efficacy scale, and General
Self-Efficacy behavior. Since (r=0,876; r2=0,767), 76,7% of General self-efficacy perception
can ben explained by ‘Effort and Resistance’ perception behavior.

A high level of correlation was found between the General Self-Efficacy Scale and
the behavior of ‘Ability and Confidence’ perception. Since (r=0,883; r>=0,779), 77,9% of
General Self-efficacy perception can be explained by ‘Ability and Confidence’ perception
behavior.
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4. CONCLUSION
In this study, it was determined that the level of self-efficacy perceptions of teachers
working in primary, secondary and high schools in Malatya Centre Yesilyurt and Battalgazi
Districts in the 2024-2025 academic year, whether there is a significant difference in terms of
various variables, and how the dimensions of the self-efficacy scale affect general self-efficacy.

In the analyzes made to determine the level of teachers’ perceptions about the general
self-efficacy scale and its dimensions; It is seen that the averages of all the dimensions of the
Self-Efficacy Scale are in the range of 3,41-4,20 ‘most of the time’. Accordingly, it can be said
that the participants evaluated the self-efficacy levels at a high level. Looking at the items of
the self-efficacy scale, it can be said that teachers have a high level of belief that they know
what to do when they encounter a new situation, how to behave in unexpected situations, that
they can overcome difficulties by making efforts even if the conditions are difficult, that it is
not difficult for them to reach their goals, that they always trust their abilities, that they believe
that they can overcome sudden events and that they think that they have a solution for every
problem. Similar results supporting the results of the study in this direction were also found by
some researchers (Bulu¢ and Demir, 2015; Eker 2014; Gengctirk, 2008; Cimen, 2007;
Tschannen-Moran and Hoy, 2001; Turcan, 2011). The results of these studies also support the
results of this research. In various studies conducted on self-efficacy in teacher samples (Alev
and Bozbayindir, 2018; Alev, 2018), it has been stated that teachers with high self-efficacy
beliefs will take an active role in the activities carried out both in the classroom and in the
school environment during educational activities, will exhibit determined behaviors and will
not give up easily by struggling with difficulties. Goddard etc. (2004) emphasized the
importance of self-efficacy by stating that teachers’ high self-efficacy perceptions are effective
in overcoming obstacles persistently and not giving up in the face of failure; Telef (2011) stated
that teachers with strong self-efficacy perceptions are willing to exhibit specific and observable
behaviors such as confidence, endeavor, persistence, and effort; Akbulut (2006) emphasized
the importance of self-efficacy by stating that teachers with high self-efficacy beliefs will
exhibit more decisive Dbehaviors in their work. Tschannen-Moran etc. (1998) stated that
teachers with high self-efficacy perceptions are open to new ideas, more willing to try new
methods to meet the needs of their students, and better at planning and organizing than other
teachers.

When the findings of the research on whether there is a significant difference between
teachers’ gender, marital status and branch and their perceptions of ‘General Self-Efficacy’ are
examined; it is seen that there is no significant difference between teachers’ gender
(p=0,627>0,05), marital status (p=0,165>0,05), branch (p=0,348>0,05) variables and their
perceptions of General Self-Efficacy. However, it is noteworthy that male teachers’ self-
efficacy perception levels are higher than their female colleagues in all variables. This shows
that male teachers consider themselves more adequate. However, in many studies on the
subject, it is seen that there is no significant relationship between demographic variables and
self-efficacy perception. Tschannen-Moran and Woolfolk Hoy (2007) stated that demographic
variables generally do not have a strong effect on the formation of teachers' efficacy beliefs.
Similar results are noteworthy in this study.
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It was determined that teacher self-efficacy did not show a significant difference in terms
of "gender" variable. There are also different studies that support the results obtained in the
study. (Akbas and Celikkaleli, 2006; Azar, 2010; Cimen, 2007; Denizoglu, 2008; Duban, 2012;
Ekinci etc., 2014; Ercan, 2007; Fettahlioglu etc., 2011; Gengtiirk and Memis, 2010; Kahyaoglu
2007; Karahan and Balat, 2011; Kii¢iikyllmaz and Duban, 2009; Mudasiru, 2005; Nazri and
Barrick, 1990; Ozcelik and Kurt, 2007; Saracaloglu and Yenice, 2009; Tschannen-Moran and
Woolfolk-Hoy, 2002; Uysal, 2013). However, there are also studies with different results.
There are studies showing that there is a significant difference in favor of female teachers
(Arpaci and Birhanli, 2013; Kurt and Ekici, 2012; Turali, 2014; Yal¢in, 2011) and a significant
difference in favor of male teachers (Avci, 2014; Morgil, Secken, and Yiicel, 2004; Riggs,
1991, Say, 2015).

It is seen that teachers' self-efficacy does not differ according to their branches. This
shows that teachers have similar perceptions of self-efficacy even if they are from different
branches. When the research on the subject is examined, it is seen that some studies have
obtained similar results with the results of this research, while some different results have been
reached. Saglam (2007), Ustiiner etc. (2009), Y1lmaz and Cokluk-Békeoglu (2008) and Korkut
and Babaoglan (2012). On the other hand, in some of the studies on the subject (Yesilyurt,
2013; Kahyaoglu and Yangin, 2007), it was determined that teachers from mathematics and
science branches perceived themselves as more competent. Again, when the results of Zararsiz
(2012), Benzer (2011), Gencturk (2008) were examined, it was found that teachers' self-
efficacy beliefs in total self-efficacy and its sub-dimensions showed a significant difference
according to the branch variable and this contradicts the results of this study.

It is seen that teachers' self-efficacy perceptions do not differ according to age. This
result can be interpreted as that age should not be seen as a factor in determining teachers'
competence levels. When the body of literature is examined, similarly, it is seen that there is
no significant relationship between the self-efficacy perceptions of various groups of teachers
and the age variable. (Milner and Woolfolk Hoy, 2002; Yilmaz and Cokluk Bokeoglu, 2008;
Zararsiz, 2012)

There has not been a significant difference between teachers’ working time in the same
school, professional seniority, school type and age and their perceptions of ‘General self-
efficacy’. When the studies investigating the relationship between the above variables and self-
efficacy are examined, we see that there are both supportive and contradictory results. Looking
at the results of the research, Zararsiz (2012), Turcan (2011), Gengtiirk (2008), Eskici (2013)
found that teachers felt themselves more competent as their professional seniority increased.
While these results contradict the results of this study, Korkut and Babaoglan's (2012) study
on "Self-Efficacy Beliefs of Classroom Teachers" and Gomleksiz and Serhatlioglu's (2013)
study on "Self-Efficacy Beliefs of Preschool Teachers" concluded that teachers' self-efficacy
beliefs did not differ significantly according to their professional seniority. These results
support the results of this study.

In Aslan and Kalkan’s (2018) study, it was stated that there was a significant difference
in favor of high school teachers in terms of “school type” variable. This result contradicts the
result of this study in this direction.
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The findings of the study showed that teachers' general self-efficacy did not change
depending on age. Y1ldirim and ilhan (2010) and Brink etc. (2012) also found that general self-
efficacy is independent of age, which supports the results of this study. On the other hand, we
also see that there are studies that contradict the results of this research. Aypay (2010); Scholz
etc. (2002) stated that general self-efficacy is related to age. The results of these studies
contradict the results of this study.

As a result of the ‘Correlation Analysis’ conducted to determine whether there is a
significant difference between teachers’ perceptions of ‘Effort and Resistance’ and °Ability
and Confidence' and 'General self-efficacy’; it is seen that both ‘Effort and Resistance’
perception and ‘Ability and Confidence’ perception have a positive effect on ‘General self-
efficacy’ perception. While 77.9% of the general self-efficacy perception behavior is explained
by the 'Ability and Confidence' perception behavior, 76.7% is explained by the 'Effort and
Resistance' perception behavior. From these findings, we can say that both the perception of
ability and confidence and the perception of effort and resistance have a positive relationship
with each other on the general self-efficacy perception.

REFERENCES

Aggiil Yalcin, F. (2011). Fen bilgisi 6gretmen adaylarinin bazi degiskenlere gore 6z yeterlik
inanclarinin incelenmesi, International Online Journal of Educational Sciences, 3(3),
1046-1063.

Akar, O. (2011). [lkégretim okullarimn basar: durumlarina gore yoneticilerin duygusal
zekdlart ile 6gretmenlerin ozyeterlilikleri arasindaki iliskinin belirlenmesi: Ankara ili
ornegi. Yayimlanmamus doktora tezi. Gazi Universitesi, Ankara.

Akbas, A. ve Celikkaleli, O. (2006), Sinif 6gretmeni adaylarinin fen dgretimi &z-yeterlik
inanglarinin cinsiyet, 6grenim tiiri ve {niversitelerine gore incelenmesi, Mersin
Universitesi Egitim Fakiiltesi Dergisi, 2(1), 98-110.

Akbulut, E. (2006). Miizik 6gretmeni adaylariin mesleklerine iliskin 6z yeterlik inanglart.
Yiiziincii Y1l Universitesi Egitim Fakiiltesi Dergisi, 3(2), 24-33.

Akbulut, H. S. (2015). The relationship between writing self-efficacy and writing performance
in a university english preparatory course. Unpublished master of arts. Cukurova
Universitesi, Adana.

Akkoyunlu B., & Orhan F. (2003). Bilgisayar ve 6gretim teknolojileri egitimi (BOTE) boliimii
Ogrencilerinin bilgisayar kullanma 6z-yeterlik inanci ile demografik o6zellikleri
arasindaki iliski, The Turkish Online Journal of Educational Technology, 2(3), 86-93.

Akkoyunlu, B., Orhan, F., Umay, A. (2005). Bilgisayar Ogretmenleri i¢in "Bilgisayar
Ogretmenligi Oz-Yeterlik Olgegi"
Fakultesi Dergisi, 29: 1-8.

Aksu, H. H. (2008). Ogretmen Adaylarinin Matematik Ogretimine Yonelik Oz-Yeterlilik
Inanglar1. Abant Izzet Baysal Universitesi Egitim Fakiiltesi Dergisi, 8(2): 161-170

Alev, S. (2018). Ogretmenlerin genel 6z yeterlilik algilar ile duygusal emek davranislar

Gelistirme Calismas1. Hacettepe Universitesi Egitim

arasindaki iliskinin incelenmesi: Izlenim yénetimi taktiklerinin aracilik rol.
Yaymmlanmamus doktora tezi, Gaziantep Universitesi, Gaziantep.

@ © CINEFORUM

873



CINEFORUM
ISSN: 0009-7039
Vol. 66.No. 1, 2026

Alev, S. ve Bozbayindir, F. (2018). Ogretmenlerin genel 6z yeterlilik algilari, izlenim y&netimi
taktikleri kullanimlar1 ve duygusal emek davranislar1 arasindaki iliski. Kirsehir Egitim
Fakultesi Dergisi, 19(3), 1788-1807.

Arpaci, A. ve Birhanli, A. (2013). Fen bilgisi 6gretmen adaylarinin biyoloji 6gretimine yonelik
0z-yeterlik algilar1. Kastamonu Egitim Dergisi, 21(3), 1199-1220.

Aslan,M. ve Kalkan, H. (2018). Ogretmenlerin Oz yeterlik Algilarinin Analizi, Bingdl
Universitesi Sosyal Bilimler Enstitiisii Dergisi, http://busbed.bingol.edu.tr, Yil: 8, Cilt:
8, Say1: 16, Gliz/Autumn 2018.

Askar, P., Umay, A. (2001). {lkdgretim Matematik Ogretmenligi Ogrencilerinin Bilgisayarla
llgili Oz-Yeterlik Algisi. Hacettepe Universitesi Egitim Fakiiltesi Dergisi, 21: 1-8.

Avci, T. (2014). Fen bilimleri 6gretmenlerinin teknolojik pedagojik alan bilgisi ve 6z giiven
duizeylerinin belirlenmesi. (Yiiksek Lisans Tezi, Celal Bayar Universitesi, Fen Bilimleri
Enstitlisti, Manisa).

Aypay, A. (2010). Genel Oz Yeterlik Olgegi’nin (GOYO) Tiirk¢e’ye Uyarlama Calismast.
Inénii Universitesi Egitim Fakiiltesi Dergisi, 11(2): 113-131.

Azar, A. (2010). In-service and pre-service secondary science teachers’ self efficacy beliefs
about science teaching. Educational Research And Reviews, 5(4), 175-188.

Azar, A. (2010). Ortadgretim Fen Bilimleri ve Matematik Ogretmeni Adaylarinin Oz Yeterlilik
Inanclar1. ZKU Sosyal Bilimler Dergisi, 6(12): 235-252.

Bandura, A. (1995). Exercise of personal and collective efficacy in changing societies. In (A.
Bandura Ed). Self-efficacy in changing societies, Cambridge: Cambridge University
Press.

Bandura, A. (1997). Self-efficacy: The exercise of control. New York, NY: Freeman

Bandura, A. (2000). Cultivate Self Efficacy For Personal And Organizational Effectiveness. In
E. A. Locke (Ed.) Handbook of Principles of Organizational Behavior. 120-136.
Oxford: Blackwell Publishing.

Benzer, F. (2011). flkégretim ve Ortadgretim Kurumlarinda Gorev Yapan Ogretmenlerin Oz
Yeterlik Algilarimin Analizi. Yayimlanmamis Yiiksek Lisans Tezi. Konya Selguk
Universitesi Egitim Bilimleri Enstitiisii.

Bozbas, Y. (2015). Sinif ogretmenlerinin 6z yeterlilik inan¢lart ve sinif yonetimi beceri algilart
arasindaki iligki. Yayimlanmamis yiiksek lisans tezi. Istanbul Aydm Universitesi,
Istanbul.

Bozdogan, E. A., & Ozturk, C. (2008). Cografya ile iliskili fen konularinin 6gretimine yonelik
0z-yeterlilik inang Slgeginin gelistirilmesi, Necatibey Egitim Fakiiltesi Elektronik Fen
ve Matematik Egitimi Dergisi, 2(2), 66-81.

Brink, E., Alsen, P., Herlitz, J., Kjellgren, K. & Cliffordson, C. (2012). General Self-Efficacy
and Health-Related Quality of Life After Myocardial Infarction. Psychology, Health &
Medicine, 17(3): 346-355.

Bulug, B. ve Demir, S. (2015). Ik ve ortaokul 6gretmenlerinin 6z-yeterlik algilar: ile is

doyumlar1 arasindaki iliski. A4hi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi
(KEFAD), 16(1), 289-308.

874

@ © CINEFORUM



CINEFORUM
ISSN: 0009-7039
Vol. 66.No. 1, 2026

Camadan, F. (2012). Sinif 6gretmenleri ve sinif 6gretmeni adaylarinin kaynastirma egitimine
ve BEP hazirlamaya iligkin 6z-yeterliklerinin belirlenmesi, Elektronik Sosyal Bilimler
Dergisi, 11(39), 128-138.

Caprara, G.V., Barbaranelli,C., Steca, P.,Malone, P.S.(2006).Teachers’self-efficacy beliefs as
determinants of job satisfaction and students’ academic achievement: A study at the
school level. Journal of School Psychology,44,473-490.

Cerit, Y. (2010). Ogretmen &6z-yeterlik dlgeginin gegerlik ve giivenirlik ¢alismasi ve smif
ogretmeni adaylarinin 6z-yeterlik inanglari, Egitimde Kuram ve Uygulama, 6(1), 68-85

Chen, G., Gully, S. M., Eden, D. (2004). General Self-Efficacy and Self-Esteem: Toward
Theoretical and Empirical Distinction Between Correlated Self-Evaluations. Journal of
Organizational Behavior, 25: 375-395

Capri, B., & Celikkaleli, O. (2008). Ogretmen adaylarinin &gretmenlige iliskin tutum ve
mesleki yeterlik inanclarinin cinsiyet, program ve fakiiltelerine gore incelenmesi, [nénii
Unv. Egitim Fakiiltesi Dergisi, 9(15), 33-53.

Capri, B., & Kan, A. (2006). Ogretmen kisileraras1 dz-yeterlik dlceginin Tiirk¢e formunun
gecerlik ve giivenirlik calismas1, Mersin Unv. Egitim Fakiiltesi Dergisi, 2(1), 48-61.

Cimen, S. (2007). Ilkégretim ogretmenlerinin tikenmislik yasantilart ve yeterlik algilari.
(Yaymlanmamis Yiiksek Lisans Tezi, Kocaeli Universitesi, Sosyal Bilimler Enstitiisii,
Kocaeli).

Denizoglu, P. (2008). Fen bilgisi 6gretmen adaylarinin fen bilgisi 6gretimi 6z-yeterlik inang
diizeyleri, ogrenme stilleri ve fen bilgisi ogretimine yonelik tutumlart arasindaki
iliskinin degerlendirilmesi. (YUksek Lisans Tezi, Cukurova Universitesi, Sosyal
Bilimler Enstitlisu, Adana).

Duban, N. Y. ve Gokcakan, N. (2012). Sinif 6gretmeni adaylarinin fen 6gretimi 6z yeterlik
inanglar1 ve fen dgretimine yonelik tutumlari. Cukurova Universitesi Sosyal Bilimler
Enstitusu Dergisi, 21(1).

Duy, B. (2014). Gudiilenme ve Bireysel Farkliliklar. Kaya, A. (Ed.). Egitim Psikolojisi. (505-
541), Ankara: Pegem Akademi.

Eker, C. (2014). Smif 6gretmenlerinin 6z-yeterlilik inang diizeyleri lizerine bir aragtirma. Usak
Universitesi Sosyal Bilimler Dergisi, 7(1), 162-178.

Ekici, G. (2006). Meslek lisesi 6gretmenlerinin dgretmen 6z-yeterlik inanclar1 iizerine bir
arastirma, Egitim Arastirmalart, (24), 87-96.

Ekici, G. (2008). Sinif yonetimi dersinin 6gretmen adaylarinin 6gretmen 6z-yeterlik algi
duzeyine etkisi, Hacettepe Unv. Egitim Fakiiltesi Dergisi, (35), 98-110.

Ekinci, A., Artuklu, M., Yildirim, C., Bindak, R. Oter, O., Ozdas, F. ve Akin A. (2014).
Ogretmen adaylarmin 6gretmenlik meslegine iliskin 6z yeterlik algilarinin cesitli
degiskenler agisindan incelenmesi. Gaziantep University Journal Of Social Sciences.
13(3), 723-734

Endler, N. S., Speer, R. L., Johnson, R. M., Flett, G. L. (2001). General Self-Efficacy and
Control in Relation to Anxiety and Cognitive Performance. Social Spring, 20(1): 36-
52.

875

@ © CINEFORUM



CINEFORUM
ISSN: 0009-7039
Vol. 66.No. 1, 2026

Ercan, S. (2007). Sinif ogretmenlerinin bilimsel siire¢ beceri diizeyleri ile fen bilgisi 6z-yeterlik
diizeylerinin karsilastirilmasi (Usak ili 6rnegi). (Yuksek Lisans Tezi, Afyon Kocatepe
Universitesi, Sosyal Bilimler Enstitiisii, Afyonkarahisar).

Eskici, M. (2013). [ikogretim Ogretmenlerinin Yapilandirmact Yaklasima Iliskin Oz Yeterlik
Algilart ile Tutumlari. Doktora Tezi. Bolu Abant Izzet Baysal Universitesi Egitim
Bilimleri Enstitusu.

Fettahlioglu, P., Giiven, E., ince, E., Cibik, A. ve Aydogdu M. (2011). Fen bilgisi 6gretmen
adaylarinin fen 6gretimine yonelik 6z-yeterlik inanglarinin akademik basari iizerine
etkisi. Ahi Evran Universitesi Egitim Fakiiltesi Dergisi,12(3), 159-175

Galand, B. ve Vanlede, M. (2004). Le Sentiment d’efficacité Personnelle Dans L’apprentissage
et La Formation: Quel Rdle Joue-t-i1? D’ou vient-il? Comment intervenir? Les Cahiers
de Recherche en Education et Formation, 29, 4-14.

Gengtiirk, A. (2008). Ilkogretim Okulu Ogretmenlerinin Oz-Yeterlik Algilart ve s
Doyumlarinin Cegitli Degiskenler Acisindan Incelenmesi. Yayimlanmamis Yiiksek
Lisans Tezi. Zonguldak Karaelmas Universitesi Sosyal Bilimler Enstitisi.

Gengtiirk, A. ve Memis, A. (2010). Ilkdgretim okulu dgretmenlerinin 6z yeterlik algilar1 ve is
doyumlarinin demografik faktorler agisindan incelenmesi. Ilkégretim Online, 9(3),
1037- 1054.

Gergek, C., Yilmaz, M., Késeoglu, P., & Soran, H. (2006). Biyoloji egitimi Ogretmen
adaylarinin 6gretiminde 6z-yeterlik inanclar1, Anakara Unv. Egitim Bilimleri Fakiiltesi
Dergisi, 39(1), 57-73.

Goddard, R. D. (2001). Collective efficacy: A neglected construct in the study of the schools
and student achievement. Journal of Educational Psychology, 93(3), 467-476.
Gomleksiz, M.N ve Serhatlioglu, B. (2013). Okul Oncesi Ogretmenlerinin Oz Yeterlik
Inanglarina iliskin Gériisleri. International Periodical For The Languages, Literature

and History of Turkish or Turkic, 8 (7), 201-221.

Grissom, J., Loeb, S., & Nakashima, N. (2014). Strategic involuntary teacher transfers and
teacher performance: Examining equity and efficiency. Journal of Policy Analysis and
Management, 33(1), 112-140.

Guo, Y., Justice L. M., Sawyer, B. & Tompkins, V. (2011). Exploring factors related to
preschool teachers’ self-efficacy. Teaching and Teacher Education, 27, 961-968.

Guo, Y., Piasta, S. B., Justice L. M., & Kaderavek, J. N. (2010). Relation among preschool
teachers’ self efficacy, classroom quality, and children’s language and literacy gains.
Teaching and Teacher Education, 26, 1094-1103.

Giirlen, E. (2011). Probleme dayali 6grenmenin orenme {iriinlerine, problem ¢6zme
becerilerine, 6z-yeterlik alg1 diizeyine etKisi, Hacettepe Unv. Egitim Fakiiltesi Dergisi,
(40), 221-232.

Hacifazlioglu, O., Karadeniz, S., & Dalgig, G. (2011). Egitim yoneticileri teknoloji liderligi
0z-yeterlik o6l¢eginin gecerlik ve giivenirlik calismasi, Kuram ve Uygulamada Egitim
Yonetimi, 17(2), 145-166.

Harurluoglu, Y., & Kaya, E. (2009). Biyoloji 6gretmen adaylarinin biyoloji 6gretimine yonelik
o0z-yeterlik inanglar, Uludag Unv. Egitim Fakiiltesi Dergisi, XX11(2), 481-496

@ © CINEFORUM

876



CINEFORUM
ISSN: 0009-7039
Vol. 66.No. 1, 2026

Jiayi, W., & Ling, C. (2012). Reviewing teacher evaluation of rewards and punishments: the
overview of Chinese teacher evaluation research. Education Research International,1-
16. doi:10.1155/2012/184640.

Kafkas, M. E., Acak, M., Coban, B., & Karademir, T. (2010). Beden egitimi 6gretmen
adaylarmin 6z-yeterlik algilari ile mesleki kaygilar1 arasindaki iliski, /nénii Unv. Egitim
Fakultesi Dergisi, 11(2), 93-111.

Kahyaoglu, M. ve Yangm, S. (2007). Ilkdgretim ogretmen adaylarinin mesleki 6z-
yeterliklerine iliskin goriisleri. Kastamonu Egitim Fakiiltesi Dergisi, 15(1), 73-84

Kalayect, S. (Ed.) (2006). SPSS Uygulamali Cok Degiskenli Istatistik Teknikleri. Ankara, Asil
Yayin Dagitim.

Karadeniz, C. B. (2011). Ogretmenlerin cografya 6z yeterlik inanglar1, Egitim Bilim ve Toplum
Dergisi, 9(35), 28-47.

Karahan, S. ve Balat, G. U. (2011). Ozel egitim okullarinda ¢alisan egitimcilerin 6z-yeterlik
algilarinin ve tiikenmislik diizeylerinin incelenmesi. Pamukkale Universitesi Egitim
Fakultesi Dergisi, 29(29), 1- 14.

Kiling, M. (2011). Ogretmen adaylarinin egitimde dlgme ve degerlendirmeye yonelik 6z
yeterlik alg1 dlgegi, Ahi Evran Unv. Kirsehir Egitim Fakiiltesi Dergisi, 12(4), 81-93.
inanglarinin karsilastirilmasi, Yayimlanmanus doktora tezi, Dokuz Eyliil Unv., Egitim
Bilimleri Enstitusu.

Korkut, K ve Babaoglan, E. (2012). Simif Ogretmenlerinin Oz Yeterlik Inanglar1. Uluslararas:
Yonetim Iktisat ve Isletme Dergisi, 8, (16), 269-281.

Kramer, N. C. ve Winter, S. (2008). Impression management 2.0: The relationship of self-
esteem, extraversion, self-efficacy, and self-presentation within social networking sites.
Journal of Media Psychology, 20(3),106-116.

Kurt, H. ve Ekici, G. (2012). Sinif yonetimi dersinin biyoloji 6gretmen adaylarinin 6gretmen
o0z-yeterlik alg1 diizeyine etkisi. Egitim ve Ogretim Arastirmalar: Dergisi, 1-4, 37

Kiigiikyilmaz, E. A. ve Duban, N. (2009). Siif 6gretmeni adaylarinin fen §gretimine yonelik
0z-yeterlik inanglar1 ve 6z-yeterlik inanglarini etkileyen etmenlere iliskin goriisleri.
Education Sciences, 4(1), 71-83.

Luszczynska, A., Gutierrez-Dona, B., Schwarzer, R. (2005). General Self-Efficacy in Various
Domains of Human Functioning: Evidence From Five Countries. International Journal
Of Psychology, 40(2): 80-89.

Luszczynska, A., Scholz, U. & Schwarzer R. (2005). The General Self-Efficacy Scale:
Multicultural Validation Studies. The Journal of Psychology,139 (5), 439-457.
Maskan, A. (2010). Fizik ve matematik &gretmen adaylarinin fizige karsi 6z-yeterlik

inanglarinin degerlendirilmesi, Uludag Unv. Egitim Fak. Dergisi, XX111(1), 31-42.

Matsuo, T., Murotake, Y., Kim, M., Akiba, T., Shimojo, N., Kim, M. et al. (2010). High general
self-efficacy is associated with less weight loss under a supervised dietary modification
program. Obesity Research & Clinical Practice, 4: 135-144.

877

@ © CINEFORUM



CINEFORUM
ISSN: 0009-7039
Vol. 66.No. 1, 2026

Mc Gee, J. R. ve Wang, C. (2014). Validity-supporting evidence of the self-efficacy for
teaching mathematics instrument. Journal of Psychoeducational Assessment, 32(5),
390-403.

Milner, H. R. & Woolfolk Hoy, A. (2002). Respect, social support and teacher-efficacy: A case
study. American Educational Research Associacition. 26, 1-21.

Mitchell, T. R., Hopper, H., Daniels, D., George-Falvy, J. ve James, L. R. (1994). Predicting
self-efficacy and performance during skill acquisition. Journal of Applied Psychology,
79, 506-517.

Morgil, 1., Segken, N. ve Yiicel, A. S. (2004). Kimya &gretmen adaylarinin 6z-yeterlik
inanglarinin bazi degiskenler agisindan incelenmesi. BAU Fen Bilimleri Enstitisi
Dergisi, 6(1), 62-72.

Moulding, L.R., Stewart, P., W. & Dunmeyer, M., L. (2014). Pre-service teachers’ sense of
efficacy: Relationship to academic ability, student teaching placement characteristics,
and mentor support. Teaching and Teacher Education 41, 60-66.

Mudasiru, O. Y. (2005). An investigation into teacher’s self-efficacy in implementing
computer education in Nigerian secondary schools. Meridian: A Middle School
Technologies Journal, 8(2), 1-5.

Nazri, 1., & Barrick, K. (1990). Professional knowledge, competency achievement of
agricultural teachers with and without preservice teacher preparation in Pensular
Malaysia. Journal of Agricultural Education, Summer, 49-54.

Orhan, F. (2005). Bilgisayar 6gretmen adaylarinin, bilgisayar kullanma 6z-yeterlik inanci ile
bilgisayar 6gretmenligi 6z-yeterlik inanci lizerine bir ¢alisma, Egitim Arastirmalart,
(21), 173-186.

Ozgelik, H. ve Kurt, A. A. (2007). Ilkdgretim dgretmenlerinin bilgisayar &zyeterlilikleri:
Balikesir 6rnegi. Elementary Education Online, 6(3), 441-451.

Ozdemir, S. M. (2008). Sinif dgretmeni adaylarmin dgretim siirecine iliskin 6z-yeterlik
inanglarinin ¢esitli degiskenler agisindan incelenmesi, Kuram ve Uygulamada Egitim
Yonetimi, (54), 277-306.

Pajares, F ve Urdan, T. (2005). Self-Efficacy Beliefs of Adolescents. United States: Informatin
Age Publishing.

Prabhu, V. P., McGuire, S. J., Drost, E. A. ve Kwong, K. K. (2012). Proactive personality and
entrepreneurial intent: Is entrepreneurial self-efficacy a mediator or moderator?
International Journal of Entrepreneurial Behavior & Research, 18(5), 559-586.

Riggs, I. (1991). Gender differences in elementary science teacher selfefficacy. Paper
presented at the Annual Meeting Of The American Educational Research Association,
Chicago, Il. (Eric Document Reproduction Service No. Ed 340 705)

Saglam, F. (2007). [lkégretim Okullarinda Gérev Yapan Ogretmenlerin Derslerinde Bilgi
Teknolojisi Kaynaklarindan Yararlanma Oz Yeterlikleri ve Etki Algilarinin
Degerlendirilmesi. Yiiksek Lisans Tezi. Istanbul Yeditepe Universitesi Sosyal Bilimler
Enstitus.

Sakiz G. (2007). Does teacher affective support matter? An investigation of the relationship
among perceived teacher affective support, sense of belonging, academic emotions,

878
@ © CINEFORUM



CINEFORUM
ISSN: 0009-7039
Vol. 66.No. 1, 2026

academic self-efficacy beliefs and academic effort in middle school mathematic
classrooms. Unpublished doctoral dissertation. The Ohio State University, USA

Saracaloglu, A. S. ve Yenice, N. (2009). Fen bilgisi ve siif dgretmenlerinin 6z-yeterlik
inanc¢larinin bazi degiskenler agisindan incelenmesi. Egitimde Kuram ve Uygulama,
5(2), 244-260.

Saracaloglu, A. S., & Aydogdu, B. (2012). Fen ve teknoloji 6gretmenlerinin kisilerarasi 6z
yeterlik inanglarinin bazi degiskenler acisindan incelenmesi, International Journal of
New Trends in Arts, Sports & Science Education, 1(1), 21-35.

Say, M. (2005). Fen bilgisi 6gretmenlerinin oz-yeterlilik inaniglar:. (Yaymlanmamis Yiiksek
Lisans Tezi, Marmara Universitesi, Egitim Bilimleri Enstitiisii, Istanbul).

Scherbaum, C.A., Cohen-Charash, Y. & Kern, M.J. (2006). Measuring General Self Efficacy:
A Comparison Of Three Measures Using Item Response Theory. Educational and
Psychological Measurement, 66 (6), 1047-1063.

Scholz, U., Gutierrez- Dona, B., Sud, S. & Schwarzer, R. (2002). Is general self efficacy a
universal construct? European Journal of Psychological Assessment, 18 (3), 242-251.

Schwarzer, R., & Jerusalem, M. (1995). Optimistic self-beliefs as a resource factor in coping
with stress. In Extreme stress and communities: Impact and intervention (pp. 159-177).
Springer Netherlands.

Shilingford, S., & Karlin N. (2014). Preservice teachers’ self efficacy and knowledge of
emotional and behavioural disorders, Emotional and Behavioural Difficulties, 19(2),
176-794.

Singh, G. & Arora, B. (2014). Teacher effectiveness and self-confidence as predictors of
burnout among male secondary school teachers. Edubeam Multidisciplinary- Online
Research Journal, 9(1), 1-13. [Cevrimici: http://femrj.net/Babita__tmp 52ff207f.pdf],
Erisim tarihi: 05.07.2014.

Singh, T.S. (2013). A study of lessons evaluation by the diet’s teacher trainees for the
improvement of teaching efficiency in imphal west district of manipur. Voice of
Research, 1(4), 18-23.

Skaalvik, E. M. & Skaalvik, S. (2010). Teacher self-efficacy and teacher burnout: A study of
relations. Teaching and Teacher Education, 26, 1059-1069.

Skaalvik, E.M., & Skaalvik, S. (2014). Teacher self-efficacy and perceived autonomy:
Relations with teacher engagement, job satisfaction, and emotional exhaustion.
Psychological Reports, 114, (1), 68-77.

Skaret, E., Kvale, G., Raadal, M. (2003). General Self-Efficacy, Dental Anxiety and Multiple
Fears Among 20-Year-Olds in Norway. Scandinavian Journal of Psychology, 44: 331-
337.

Tarkin, A. ve Uzuntiryaki, E. (2012). Ogretmen adaylarinin 6z yeterlik inanglar1 ve meslege
yonelik tutumlarinin kanonik korelasyon analizi ile incelenmesi. Ilkégretim Online,
11(2), 332-341.

Tekinarslan, E. (2011). Faculty of education students’ self-efficacy perceptions toward online
technologies, Elektronik Sosyal Bilimler Dergisi, 10(37), 120-134.

879

@ © CINEFORUM



CINEFORUM
ISSN: 0009-7039
Vol. 66.No. 1, 2026

Telef, B.B. (2011). Ogretmenlerin &z yeterlikleri, is doyumlari, yasam doyumlari ve
tilkenmisliklerinin incelenmesi, //kogretim Online, 10 (1), 91 — 108.

Temiz, M. (2009). Halk egitimi merkezlerinde gérevli mesleki teknik ve sosyal- kiltlrel
kurslart 6gretmenlerinin oz yeterlilik dizeylerinin incelenmesi. Yayimlanmamis
yiiksek lisans tezi. Marmara Universitesi, Istanbul.

Toy, S. N. (2015). Sinif ogretmenlerinin ogretmen oz yeterlikleri ile kaynastirma egitimine
Iliskin yeterlik inanclarimin karsilastiriimas:. Yaymmlanmamis yiksek lisans tezi.
Pamukkale Universitesi, Denizli.

Tschannen-Moran, M., & Hoy, A. W. (2007). The differential antecedents of self-efficacy
beliefs of novice and experienced teachers. Teaching And Teacher Education, 23(6),
944-956

Tschannen-Moran, M., & Woolfolk Hoy, A. (2002). The influence of resources and support
on teachers’ efficacy beliefs. In Annual Meeting Of The American Educational
Research Association, New Orleans.

Tschannen-Moran, M., Johnson, D. (2011). Exploring literacy teachers’ self-efficacy beliefs:
Potential sources at play. Teaching and Teacher Education, 27, 751-761.

Tschannen-Moran, M., Woolfolk Hoy, A. (2001). Teacher efficacy: capturing an elusive
construct. Teaching and Teacher Education, 17, 783-805.

Tschannen-Moran, M., Woolfolk Hoy, A. (2001). Teacher efficacy: capturing an elusive
construct. Teaching and Teacher Education, 17, 783-805.

Tschannen-Moran, M., Woolfolk-Hoy,A. & . Hoy, W. K. (1998). Teacher efficacy: Its meaning
and measure. Review of Educational Research, 68(2), 202-248.

Turali, B. (2014). Fen bilgisi 6gretmen adaylarinin 6z-yeterlik inanglarinin ¢oklu degiskenlerle
incelenmesi. (Yiiksek Lisans Tezi, Kirikkale Universitesi, Fen Bilimleri Enstitiisi,
Kirikkale).

Turcan, H.G. (2011). flkégretim Okulu Ogretmenlerinin Oz Yeterlik Algilar ile Is Doyumlar
Arasindaki Iliskinin Incelenmesi. YUksek Lisans Tezi. Konya Selcuk Universitesi
Egitim Bilimleri Enstitiisii.

Uysal, I. ve Kosemen, S. (2013). Ogretmen adaylarmin genel &z-yeterlik inanglarinin
incelenmesi. Egitim ve Ogretim Arastirmalar: Dergisi. 2(2). 25

Ustiiner. M, Demirtas. H, Cémert. M ve Ozer. N. (2009). Ortadgretim Ogretmenlerinin Oz
Yeterlik Algilari. Mehmet Akif Ersoy Universitesi Egitim Fakiiltesi Dergisi, 17,1-16.

Vieluf, S., Kunter, M., & Vijver, F.J.R. (2013). Teacher self-efficacy in cross-national
perspective. Teaching and Teacher Education, 35, 92-103.

Woolfolk Hoy, A. & Burke Spero, R. (2005). Changes in teacher efficacy during the early
years of teaching: A comparison of four measures. Teaching and Teacher Education,
21, 343-356.

Woolfolk Hoy, A., Hoy, W. K., Davis, H. A. (2009). Teachers’ self-efficacy beliefs. In Kathryn
R. Wentzel & Allan Wigfield (Eds.), Handbook of motivation at school. New York:
Routledge.

880

@ © CINEFORUM



CINEFORUM
ISSN: 0009-7039
Vol. 66.No. 1, 2026

Yal¢in, F. A. (2011). Investigation of science teacher candidates’ self-efficacy beliefs of
science teaching with respect to some variables. International Online Journal of
Educational Sciences, 3(3), 1046-1063.

Yaman, S., Altungeki¢, A. & Koray, O. (2005). Ogretmen adaylarinin dz-yeterlik inang
duizeyleri ve problem ¢dzme becerileri iizerine bir arastirma (Kastamonu ili &rnegi).
Kastamonu Egitim Dergisi, 13(1), 93-102.

Yardimci, F. ve Bagbakkal, Z. (2010). Ortaokul 6z-yeterlilik 6l¢eginin gecerlilik ve giivenilirlik
calismasi. Anadolu Psikiyatri Dergisi, 11(4), 321-326.

Yavuz, D., & Memis, A. (2010). Ogretmen adaylarinin 6z-yeterlik algilar1 ve iist bilissel
farkindaliklarinin incelenmesi, The International Journal of Research in Teacher
Education, 1(1), 12-27.

Yenice, N. (2012). Ogretmen adaylarinin 6z-yeterlik diizeyleri ile problem ¢ézme becerilerinin
incelenmesi, Elektronik Sosyal Bilimler Dergisi, 11(39), 36-58.

Yesilyurt, E. (2013), Ogretmen Adaylarinin Ogretmen Oz-Yeterlik Algilari, Elektronic
Journal of Social Sciences, 12(45), 88-104.

Yildirim, F. ve Ilhan, i. O. (2010). Genel Ozyeterlilik Olgegi Tiirkce Formunun Gegerlik ve
Giivenilirlik Caligmasi. Turk Psikiyatri Dergisi,21 (4), 301-308.

Yilmaz, K. ve Cokluk Bokeoglu, O. (2008). ilkdgretim okulu &gretmenlerinin yeterlik
inanglar1. Ankara Universitesi Egitim Bilimleri Fakiiltesi Dergisi, 41(2), 143- 167.

Yurdakul, A. ve Bostanci, A. B. (2016). Ogretmenlerin okullarin drgiitsel narsizm diizeylerine
yonelik goriisleri ile 6z yeterlilik algilar arasindaki iliski. Kirtkkale Universitesi Sosyal
Bilimler Dergisi, 6(1), 109-125.

Yiicel, C., & Yal¢in, M. (2009). Ogretmenlerin &z-yeterlikleri ve orgiitsel vatandaslik
davranisi, Manas Unv. Sosyal Bilimler Dergisi, (21), 221-235.

Zararsiz, N. (2012). lkégretim okullarinda gérev yapan égretmenlerin oz yeterlik algilarinin
incelenmesi (Istanbul- Sultanbeyli ilcesi ornegi). Yiiksek Lisans Tezi, Abant Izzet
Baysal Universitesi Egitim Bilimleri Enstitiisii, Bolu.

881

@ © CINEFORUM



