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Abstract

Writing assessment has evolved dynamically over the past century, shifting from psychometric-
driven standardized testing to student-centered, process-oriented approaches. Among these
innovations, portfolio assessment has emerged as a pivotal tool for addressing limitations in
traditional writing assessment, particularly in fostering holistic development of writing ability,
learning attitudes, and learner autonomy. This review systematically synthesizes the theoretical
foundations, historical evolution, and practical applications of writing assessment, with a focus
on portfolio assessment. It first traces the global trajectory of writing assessment paradigms
and contextualizes the development of writing assessment in China, highlighting current
challenges in Chinese university students’ practical writing abilities and prevailing assessment
inadequacies. The review then elaborates on the definition, characteristics, typologies, and
implementation frameworks of portfolio assessment, followed by an analysis of its
multifaceted impacts on writing ability, learning attitudes, and learner autonomy. Drawing on
cognitive and constructivist learning theories, the paper underscores the theoretical congruence
of portfolio assessment with modern educational principles. Finally, it identifies research gaps
in the application of portfolio assessment to Chinese writing instruction, particularly the
scarcity of empirical studies in higher education contexts, and proposes directions for future
research. This review aims to provide a comprehensive theoretical and empirical basis for
advancing portfolio assessment practice in Chinese writing classrooms and beyond.
Keywords: Writing assessment; Portfolio assessment; Practical writing; Learning attitude;

Learner autonomy; Chinese higher education

1. Introduction
Writing is a fundamental literacy ability that underpins academic achievement,
professional development, and lifelong learning, yet its effective assessment remains a

persistent challenge in educational contexts worldwide (Weigle, 2002). In China, this challenge
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is exacerbated by discrepancies between university students’ practical writing competencies
and societal demands, coupled with traditional assessment practices that overemphasize
summative evaluation and neglect process-oriented feedback (Li & Qi, 2023; Zhang, 2023).
Against this backdrop, portfolio assessment has garnered increasing attention as an alternative
approach that aligns with the developmental and constructivist goals of modern writing
instruction (Fathi & Rahimi, 2022; Lam, 2018).

This review is structured to address three core objectives: (1) to trace the historical
evolution of writing assessment paradigms globally and in China, identifying key shifts and
current limitations; (2) to synthesize the theoretical and empirical literature on portfolio
assessment, including its conceptual foundations, implementation frameworks, and
multifaceted impacts; and (3) to contextualize these insights within Chinese writing instruction,
highlighting research gaps and practical implications for higher education. By integrating
global scholarship with Chinese-specific research, this review contributes to the ongoing

dialogue on refining writing assessment practices to better support student learning.

2. Historical Evolution of Writing Assessment

2.1 Paradigm Shifts in Global Writing Assessment

The evolution of writing assessment over the past century reflects broader shifts in
educational philosophy, from behaviorism to cognitivism and constructivism. Early 20th-
century assessment focused on objective evaluation of writing quality, with foundational work
by Hillegas (1912) and Trabue (1917) developing early quantitative scales for essay assessment.
These tools laid the groundwork for writing evaluation but lacked standardization for large-
scale application (Haswell, 2006).

The mid-20th century saw a shift toward objective testing (e.g., multiple-choice questions),
driven by concerns about the reliability and cost of direct writing assessments (Richardson et
al., 1933). This psychometric paradigm prioritized efficiency and standardization but
inadvertently narrowed curriculum focus to discrete language skills, neglecting higher-order
thinking and communicative competence (Mabry, 1999). By the 1970s—1980s, direct writing
assessment reemerged as scholars like Diederich (1974) emphasized its validity in measuring
actual writing ability, though challenges of scoring bias and complexity persisted (White, 1985).

The 1990s marked a paradigm transformation with the rise of portfolio and performance-
based assessments, signaling the emergence of writing assessment as a distinct discipline (Huot,
2002). This shift reflected growing recognition of writing as a sociocultural and cognitive
practice, requiring assessment tools that capture both process and product (Hamp-Lyons &
Condon, 2000; Weigle, 2002). Contemporary assessment now integrates direct and indirect
methods, emphasizing multiple sources of evidence and student engagement (Engelhard &

Myford, 2003), culminating in the personalized paradigm that centers on student self-regulation
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and reflective learning (Lam, 2015, 2018).

2.2 Development of Writing Assessment in China

Chinese writing assessment has a long historical legacy, dating back to the imperial
examination system over 1,500 years ago, which emphasized merit-based evaluation and
reduced nepotism (Hamp-Lyons, 2002). Early modern innovations included Tang Biao’s 17th-
century essay revision methods and Liang Qichao’s focus on structural coherence, while the
1920s—-1930s saw the development of systematic evaluation scales by scholars like Yu Ziyi and
Ai Wei (Huang, 2009; Yu, 2023; Zeng, 2023).

Mid-20th-century assessment centered on grading and commentary, with educators like
Ye Shengtao advocating for feedback that fosters student self-correction (Zhang, 2022). The
1980s marked a scholarly turning point, with Fang Duzi (1998) identifying two research strands:
refinement of traditional qualitative criticism and integration of international educational
measurement theories to enhance scientific rigor. Recent decades have witnessed calls for
developmental, constructive, and diversified assessment, incorporating multiple stakeholders
(teachers, students, parents) and methods (self-assessment, peer assessment, portfolio
assessment) (Guo, 2015; Li, 2020; Niu, 2017).

2.3 Current Challenges in Chinese Writing Assessment

Despite these advancements, Chinese university writing assessment faces significant
challenges. First, students’ practical writing skills are misaligned with societal needs: surveys
indicate that over 70% of university students rate their practical writing abilities as average or
poor, citing difficulties in logical thinking, language application, and material gathering (Li &
Q1, 2023; Zhang, 2023). Second, instruction remains overly theoretical, with limited
opportunities for practical writing practice and insufficient teacher-student interaction (Chen,
2024; Song, 2023). Third, assessment is dominated by summative exams with inadequate
feedback mechanisms, failing to identify students’ strengths and weaknesses or support
continuous improvement (Lin & Huang, 2022; Zhang, 2023). The overreliance on percentage-
based scoring further restricts creativity and independent exploration (Zeng, 2018).

In response, leading universities like Tsinghua and Zhejiang University have introduced
process-oriented writing courses, emphasizing practice and feedback (Song, 2023). However,
these innovations remain isolated, highlighting the need for scalable, evidence-based
assessment reforms, with particular focus on the adoption of portfolio assessment, to address

systemic limitations.

3. Theoretical Foundations, Types, and Implementation Frameworks of Portfolio
Assessment
3.1 Definition and Core Characteristics

Portfolio assessment, defined as a systematic collection of student work, reflections, and

863

@ © CINEFORUM



CINEFORUM
ISSN: 0009-7039
Vol. 65. No. 4, 2025

feedback that documents progress, efforts, and achievements over time (Arter & Spandel, 1992;
Moya & O’Malley, 1994), integrates assessment with teaching and learning (Fathi & Rahimi,
2022; Michelson & Mandell, 2023). Its core characteristics distinguish it from traditional
assessment:

1. Process-orientation: Captures multiple stages of learning (drafts, revisions, reflections)
rather than just final products (Barton & Collins, 1997; McMillan, 1997).

2. Authenticity: Reflects real-world writing tasks and student growth trajectories
(McMillan, 1997; Vavrus, 1990).

3. Reflective practice: Encourages students to analyze their strengths, weaknesses, and
learning processes (Barton & Collins, 1997; Lam, 2014).

4. Student-centeredness: Involves students in selecting work, setting criteria, and self-
assessing, fostering ownership of learning (Klenowski, 2002; McMillan, 1997).

5. Holism: Integrates knowledge, abilities, and attitudes, providing a comprehensive view
of student development (Wang, 2013; Luo, 2003).

These characteristics address key limitations of traditional assessment, making portfolio
assessment particularly suited to addressing Chinese students’ writing challenges.

3.2 Typologies of Portfolio Assessment

Scholars have categorized portfolios based on purpose and context (Table 1). Barton and
Collins (1997) distinguished working portfolios (documenting learning processes) from
showcase portfolios (highlighting best work). Valencia and Calfee (1991) added product
portfolios (focused on final outcomes), process portfolios (tracking learning journeys), and
evaluation portfolios (assessing learning effectiveness). Lam (2018) expanded this framework
to include progress portfolios, which emphasize formative assessment and development over
time.

Recent innovations include group learning portfolios (Wang, 2019) for large classes and
electronic portfolios (Barrot, 2016; Aghazadeh & Soleimani, 2020) that leverage digital tools
for feedback and collaboration. For Chinese practical writing contexts, integrated portfolios
that combine working and showcase elements, including drafts, revisions, reflections, and peer
or teacher feedback, have proven most effective as they balance process documentation with
achievement recognition (Guo, 2022; Zhao, 2018).

Table 1 Key Typologies of Portfolio Assessment

Scholars Working | Showcase | Progress | Product | Process | Evaluation
Portfolio | Portfolio | Portfolio | Portfolio | Portfolio | Portfolio

Barton & / /

Collins

(1997)

Lam (2018) / / /
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Valencia & / / /
Calfee

(1991)

Xu Shihong / /

(2014)

3.3 Implementation Frameworks

Effective portfolio assessment requires systematic planning and implementation. Key
frameworks include those proposed by Delett et al. (2001), Moya and O’Malley (1994), and
Lam (2014), which share core stages: (1) defining assessment purposes and goals; (2) selecting
portfolio content aligned with learning objectives; (3) establishing clear assessment criteria; (4)
monitoring the portfolio development process; and (5) evaluating outcomes and providing
feedback (Table 2).

Lam’s (2014) framework further integrates self-regulated learning, emphasizing cognitive
schema activation, goal-setting, strategy application, and internal or external feedback loops.
For Chinese writing classrooms, a three-phase implementation model has been adapted to
address contextual needs, including paper-based formats for classrooms with limited digital
access (Figure 1). This model consists of development (purpose-setting, content selection,
criteria establishment), implementation (monitoring, feedback, reflection), and evaluation
(process and outcome assessment).

Table 2 Core Components of Portfolio Assessment Frameworks
Scholars Key Components
Delett et al. (2001) . Planning the purpose of the assessment
. Determining the portfolio content
. Aligning classroom tasks with the content
. Establishing assessment criteria
. Determining the organization
. Monitoring the portfolio
. Evaluating the portfolio process
Moya & O’Malley . Determining the Purpose and Focus of the
(1994) Portfolio
2. Planning the Portfolio Content
3. Designing Portfolio Analysis
4. Preparing Guidance
5. Planning Verification Procedures
6. Implementing the Model
Lam (2014) 1. Writing Tasks

PN OO O & WO DN P
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. Activation of Cognitive Schemas

. Setting Goals

. Applying Writing Strategies

. Self-Assessment

. Collecting, Reflecting & Selection
. Internal Feedback

. External Feedback

. Delayed Evaluation

©O© 00 N O O b WD

Phase 2: Implemention

[ N I N

* Planning the Purpose

* Monitoring the

¢ Determing the

* Evaluating the Final

. Portfolio Process ..
Portfolio Content . Submission of
o * Providing Feedback .
* Establishing . Portfolio
L and Reflecting
Assessment criteria

{ J {

Phase 3; Evaluation

Phase 1: Development

Figure 1 Three-Phase Portfolio Assessment Model for Chinese Writing Classrooms

4. Impacts of Portfolio Assessment on Writing-Related Outcomes

Numerous studies have fully confirmed the effectiveness of portfolio assessment in
writing instruction, primarily focusing on aspects such as writing ability, learner autonomy, and
learning attitudes (Table 3). Research by Fox and Hartwick (2011) and Lam (2013) indicates
that this assessment method can significantly enhance students’ writing motivation and abilities;
by organizing the multi-dimensional content of portfolios, students can optimize writing
strategies at the cognitive level and improve writing competence at the linguistic level
(Hamlyons & Condon, 2000), as well as strengthen self-efficacy and tackle writing tasks with

a more positive mindset (Al-Hawamdeh et al., 2023). Burner (2014) reviewed the literature on

SuEl
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portfolio assessment in foreign language writing instruction from 1998 to 2013 and
summarized its core benefits, including enhancing learners’ autonomy, reflective ability, sense
of responsibility, learning motivation, and writing performance. Furthermore, reflecting on the
learning process and taking responsibility for one’s own learning are important characteristics
of autonomous learners (Burner, 2014). However, most of these empirical studies focus on
English as a Second Language teaching, and their applicability in Chinese writing instruction
still needs to be verified.
Table 3 Review of Impact Aspects of Writing Portfolio Assessment

Al-
Farahian, i ) Liu et
Hawamdeh, .| Sulistyo | Ngui et Burne
Avarzamani al.,
Effects on Hussen & . etal., al., r
& Rajabi (2020
Abdelrashee (2020) (2020) (2014)
(2021) )
d (2023)
Writing Ability / / / /
Autonomy / / /
Reflective / /
Responsibility /
Anxiety /
Self-Efficacy /
Attitude / /
Motivation /
4.1 Writing Ability

Writing ability encompasses multidimensional components, including thematic content,
logical structure, language proficiency, and format adherence, all of which are particularly
critical for practical writing (Lu, 2015; Zuo, 2023). Empirical studies consistently demonstrate
portfolio assessment’s positive impact on writing ability across contexts. Al-Hawamdeh et al.
(2023) found that EFL students using electronic portfolios outperformed peers in summative
assessment on writing complexity, accuracy, and fluency (CAF). Similarly, Pourdana and
Tavassoli (2022) reported significant improvements in lower-order abilities (sentence structure,
vocabulary) and moderate gains in higher-order abilities (organization, content development)
among EFL learners using Moodle-based portfolios.

In Chinese contexts, Liu et al. (2020) showed that portfolio assessment helped university
students understand writing processes, identify weaknesses, and enhance overall ability.
However, research on practical writing specifically remains limited. Listiana et al. (2021) noted
that portfolio assessment is particularly effective for addressing sentence construction and

logical coherence, which are key pain points for Chinese students (Li & Qi, 2023), suggesting
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its potential to target context-specific writing deficits.

4.2 Learning Attitudes

Learning attitudes, comprising cognitive (beliefs), affective (emotions), and behavioral
(intentions) dimensions (Rosenberg, 1960), significantly influence writing engagement.
Portfolio assessment’s emphasis on feedback, revision, and student agency can foster positive
attitudes by reducing writing anxiety and enhancing self-efficacy (Al-Hawamdeh et al., 2023;
Ding, 2021). Sulistyo et al. (2020) and Yazici and Ugar (2021) found that students consistently
reported favorable attitudes toward portfolio assessment, citing improved motivation and
confidence.

However, findings are mixed: Baker (1993) and Demirel (2015) observed no significant
attitude changes, likely due to implementation factors (e.g., unclear criteria, insufficient
feedback). Given the high prevalence of writing anxiety among Chinese students (Li & Qi,
2023), portfolio assessment’s potential to mitigate negative emotions and promote positive
behavioral intentions (e.g., active practice, seeking feedback) warrants further empirical
investigation.

4.3 Learner Autonomy

Learner autonomy, defined as the ability to set goals, monitor progress, and regulate
learning (Benson, 2007; Holec, 1981), is a core outcome of portfolio assessment. By engaging
students in collection, reflection, selection, and self-assessment, portfolios foster metacognitive
skills and responsibility for learning (Hamp-Lyons & Condon, 2000; Burner, 2014). Biglari et
al. (2021) demonstrated that portfolio assessment significantly enhanced autonomy among
Iranian EFL learners, while Liu et al. (2020) reported similar findings for Chinese university
students in English writing.

These impacts align with cognitive and constructivist theories, which emphasize active
knowledge construction and self-regulation (Ertmer & Newby, 1993; Vygotsky, 1978).
However, the transferability of these findings to Chinese writing contexts is unclear, as most
studies focus on English learning. Given the need to cultivate lifelong learning skills among
Chinese university students, exploring portfolio assessment’s role in enhancing autonomy in

Chinese writing is a critical research gap.

5. Theoretical Foundations of Portfolio Assessment

Portfolio assessment is grounded in cognitive and constructivist learning theories, which
emphasize active student engagement, social interaction, and meaning-making (Hamp-Lyons
& Condon, 2000). Cognitive theory highlights metacognition, self-regulation, and reflective
practice as key drivers of learning (Flavell, 1979; Schon, 2017). Portfolio assessment aligns
with these principles by requiring students to reflect on their writing processes, identify

strategies, and adjust practice, activities that enhance metacognitive awareness and self-
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assessment skills (Lam, 2018; Perkins & Salomon, 1992).

Constructivist theory, particularly Vygotsky’s (1978) social constructivism, emphasizes
the role of social interaction and the Zone of Proximal Development (ZPD) in learning.
Portfolios facilitate this by integrating peer and teacher feedback, enabling students to refine
their writing with support from more knowledgeable others (Abtahi, 2017; Lensmire, 1994).
Constructivist classrooms prioritize student-centered learning, and portfolios serve as a
tangible tool for promoting agency, collaboration, and personalized development (Brooks,
1999; Paulson et al., 1991).

Together, these theories provide a robust theoretical basis for portfolio assessment,
explaining its effectiveness in fostering holistic writing development. For Chinese contexts,
which are transitioning from teacher-centered to student-centered instruction, these theoretical
alignments highlight portfolio assessment’s potential to bridge traditional pedagogical

practices with modern educational goals.

6. Research Gaps and Future Directions

Despite substantial progress in portfolio assessment research, several critical gaps remain,
particularly for Chinese writing instruction:

1. Scarcity of empirical research in Chinese writing: Most studies focus on English or
other languages; empirical evidence for portfolio assessment’s impact on Chinese practical
writing is limited, especially in higher education.

2. Inadequate methodological rigor: Existing Chinese research relies heavily on
qualitative descriptions; quantitative and mixed-methods studies are needed to validate
effectiveness and identify implementation factors.

3. Contextual adaptation: Few studies address the unique needs of Chinese writing
classrooms (e.g., large class sizes, emphasis on practical writing formats); research on
culturally appropriate portfolio design is lacking.

4. Long-term impacts: Limited data on portfolio assessment’s sustained effects on writing
ability, attitudes, and autonomy beyond short-term interventions.

Future research should: (1) conduct large-scale empirical studies on portfolio assessment
in Chinese university writing courses, using quantitative measures (e.g., writing rubrics,
attitude surveys, autonomy scales) and qualitative data (e.g., reflections, interviews); (2)
explore contextual factors influencing implementation (e.g., class size, teacher training,
technological access); (3) develop standardized portfolio assessment frameworks tailored to
Chinese practical writing; and (4) investigate long-term outcomes through longitudinal studies.

7. Conclusion
This review synthesizes the theoretical, empirical, and contextual literature on portfolio
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assessment in writing instruction, highlighting its potential to address key challenges in
Chinese writing assessment. The historical evolution of writing assessment paradigms
underscores a global shift toward student-centered, process-oriented approaches, and portfolio
assessment, with its focus on authenticity, reflection, and autonomy, aligns with this trajectory.
Empirical evidence demonstrates its positive impacts on writing ability, learning attitudes, and
learner autonomy, though research in Chinese writing contexts remains limited.

Grounded in cognitive and constructivist theories, portfolio assessment offers a systematic
solution to the limitations of traditional summative assessment in China, including inadequate
feedback, neglect of process, and low student engagement. By adapting portfolio assessment
to Chinese practical writing classrooms through clear criteria, structured implementation, and
integration of self, peer, and teacher feedback, educators can foster holistic writing
development and prepare students for societal and professional demands.

Addressing the identified research gaps will strengthen the evidence base for portfolio
assessment in Chinese contexts, supporting its widespread adoption and refinement. As
Chinese higher education continues to emphasize student-centered learning and practical
competence, portfolio assessment emerges as a pivotal tool for advancing writing instruction

and assessment reform.

References

Abtahi, Y. (2017). The'More Knowledgeable Other": A Necessity in the Zone of Proximal
Development?. For the Learning of Mathematics, 37(1), 35-39.

Aghazadeh, Z., & Soleimani, M. (2020). The effect of e-portfolio on EFL learners’ writing
accuracy, fluency, and complexity. The Reading Matrix: An International Online
Journal, 20(2), 182-199.

Al-Hawamdeh, B. O. S., Hussen, N., & Abdelrasheed, N. S. G. (2023). Portfolio vs. summative
assessment: impacts on EFL learners’ writing complexity, accuracy, and fluency (CAF);
self-efficacy; learning anxiety; and autonomy. Language Testing in Asia, 13(1), 12.

Arter, J. A., & Spandel, V. (1992). Using portfolios of student work in instruction and
assessment. Educational measurement: Issues and practice, 11(1), 36-44.

Baker, N. W. (1993). The effect of portfolio-based instruction on composition students’ final
examination scores, course grades, and attitudes toward writing. Research in the Teaching
of English, 27(2), 155-174.

Barrot, J. S. (2016). Using Facebook-based e-portfolio in ESL writing classrooms: impact and
challenges. Language, Culture and Curriculum, 29(3), 286-301.

Barton, J., & Collins, A. (1997). Portfolio Assessment: A Handbook for Educators. Assessment
Bookshelf Series. Dale Seymour Publications, 10 Bank Street, White Plains, NY 10602
(order number DS49387).

870

@ T © CINEFORUM



CINEFORUM
ISSN: 0009-7039
Vol. 65. No. 4, 2025

Benson, P. (2007). Autonomy in language teaching and learning. Language teaching, 40(1),
21-40.

Biglari, A., Izadpanah, S., & Namaziandost, E. (2021). The effect of portfolio assessment on
Iranian EFL learners’ autonomy and writing skills. Education  Research
International, 2021(1), 4106882.

Brooks, J. G., & Brooks, M. G. (1999). In search of understanding: The case for constructivist
classrooms. Ascd.

Burner, T. (2014). The potential formative benefits of portfolio assessment in second and
foreign language writing contexts: A review of the literature. Studies in Educational
Evaluation, 43, 139-149.

Chen, Y. G. (2024). Research on teaching reform of “College Writing” courses from the
perspective of New Humanities. Heilongjiang Education (Higher
Education Research & Evaluation)(01), 7-9.

Delett, J. S., Barnhardt, S., & Kevorkian, J. A. (2001). A framework for portfolio assessment
in the foreign language classroom. Foreign Language Annals, 34(6), 559-568.

Demirel, M., & Duman, H. (2015). The use of portfolio in English language teaching and its
effects on achievement and attitude. Procedia-Social and behavioral sciences, 191, 2634-
2640.

Diederich, P. B. (1974). Measuring growth in English.

Ding, C. L. (2021). A study on the impact of electronic portfolio evaluation on the writing
levels of college students with different levels of writing anxiety (Master's thesis,
Southeast University). Retrieved from
https://kns.cnki.net/KCMS/detail/detail.aspx?dbname=CMFD202202 &filename=10224
68649.nh

Engelhard Jr, G., & Myford, C. M. (2003). Monitoring faculty consultant performance in the
advanced placement English Literature and composition program with a many-faceted
Rasch model. ETS Research Report Series, 2003(1), 1-60.

Ertmer, P. A., & Newby, T. J. (1993). Behaviorism, cognitivism, constructivism: Comparing

critical features from an instructional design perspective. Performance improvement
quarterly, 6(4), 50-72.

Fang, D. Z. (1998). Twenty years of research on composition evaluation: A classified
description of composition evaluation in the new era. Chinese Language Teaching
Reference in Middle Schools(06), 3-4.

Fathi, J., & Rahimi, M. (2022). Electronic writing portfolio in a collaborative writing
environment: its impact on EFL students’ writing performance. Computer Assisted
Language Learning, 1-39.

Flavell, J. H. (1979). Metacognition and cognitive monitoring: A new area of cognitive—

871

@ oren @ecess © CINEFORUM


https://kns.cnki.net/KCMS/detail/detail.aspx?dbname=CMFD202202&filename=1022468649.nh
https://kns.cnki.net/KCMS/detail/detail.aspx?dbname=CMFD202202&filename=1022468649.nh

CINEFORUM
ISSN: 0009-7039
Vol. 65. No. 4, 2025

developmental inquiry. American psychologist, 34(10), 906.

Fox, J., & Hartwick, P. (2011). Taking a diagnostic turn: Reinventing the portfolio in EAP
classrooms. Classroom-based language assessment, 25, 47-61.

Godshalk, F. I. (1966). The measurement of writing ability.

Guo, J. H. (2015). The basic paradigm of formative evaluation in primary and secondary school
writing instruction. Educational Measurement and Evaluation (Theoretical Edition)(09),
25-30. https://doi.org/10.16518/j.cnki.emae.2015.09.006

Guo, Y. D. (2022). An experimental study on portfolio evaluation in high school English

writing instruction (Master's thesis, Shihezi University).
https://doi.org/10.27332/d.cnki.gshzu.2022.000923

Hamp-Lyons, L. (2002). The scope of writing assessment. Assessing writing, 8(1), 5-16.

Hamp-Lyons, L., & Con, W. (2000). Assessing the portfolio principles for practice, theory and
research. Hampton Press.

Haswell, R. H. (2006). Book review [Review of the book A social history of writing assessment
in America). Assessing Writing, 20, 140-144.

Hillegas, M. B. (1912). A scale for the measurement of quality in English composition by young
people. Teachers College Record, 13(4), 1-13.

Holec, H. (1981). Autonomy in Foreign Language Learning Oxford: Oxford University Press.

Huang, X. F. (2009). A study on the developmental process of composition (essay) teaching
(Master's thesis, Southwest University). Retrieved from
https://kns.cnki.net/kcms2/article/abstract?v=0-
LBHIej7Qn90YV8QjhKdLth7dPDJvjefzyyYxZulBcJAohcIWKgqCSHOoxhhJt6VDyB
Tcg4RQLRX7wwWFpABJOVYonU8Q1x21n906v-5ZK9ygw_7s-MMxdasUESOXE-
eUdW-sGYvmwSSSHIY 0epOb-y8okIhRK3WdJo7fdUo2 ArIMw2xnXjNz744TBy-
sTCs&uniplatform=NZKPT&language=CHS

Huot, B. (2002). (Re)articulating writing assessment for teaching and learning. Logan, UT:
Utah State University Press.

Klenowski, V. (2002). Developing portfolios for learning and assessment: Processes and
principles. Routledge.

Lam, R. (2013). Two portfolio systems: EFL students’ perceptions of writing ability, text
improvement, and feedback. Assessing Writing, 18(2), 132-153.

Lam, R. (2014). Promoting self-regulated learning through portfolio assessment: Testimony
and recommendations. Assessment & Evaluation in Higher Education, 39(6), 699-714.

Lam, R. (2015). Feedback About Self-Regulation: Does It Remain an" Unfinished Business"
in Portfolio Assessment of Writing?. Tesol Quarterly, 49(2), 402-413.

Lam, R. (2018). Understanding assessment as learning in writing classrooms: The case of

portfolio assessment. lranian Journal of Language Teaching Research, 6(3 (Special

872

@ oren (nccess © CINEFORUM


https://doi.org/10.16518/j.cnki.emae.2015.09.006
https://kns.cnki.net/kcms2/article/abstract?v=0-LBHIej7Qn90YV8QjhKdLtb7dPDJvjefzyyYxZulBcJAohcIWKgqCSH0oxhhJt6VDyBTcq4RQLRX7wwFpABJ0vYonU8Q1x21n906v-5ZK9ygw_7s-MMxdasUESOXE-eUdW-sGYvmwSSSHIYoepOb-y8okIhRK3WdJo7fdUo2ArIMw2xnXjNz744TBy-sTCs&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=0-LBHIej7Qn90YV8QjhKdLtb7dPDJvjefzyyYxZulBcJAohcIWKgqCSH0oxhhJt6VDyBTcq4RQLRX7wwFpABJ0vYonU8Q1x21n906v-5ZK9ygw_7s-MMxdasUESOXE-eUdW-sGYvmwSSSHIYoepOb-y8okIhRK3WdJo7fdUo2ArIMw2xnXjNz744TBy-sTCs&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=0-LBHIej7Qn90YV8QjhKdLtb7dPDJvjefzyyYxZulBcJAohcIWKgqCSH0oxhhJt6VDyBTcq4RQLRX7wwFpABJ0vYonU8Q1x21n906v-5ZK9ygw_7s-MMxdasUESOXE-eUdW-sGYvmwSSSHIYoepOb-y8okIhRK3WdJo7fdUo2ArIMw2xnXjNz744TBy-sTCs&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=0-LBHIej7Qn90YV8QjhKdLtb7dPDJvjefzyyYxZulBcJAohcIWKgqCSH0oxhhJt6VDyBTcq4RQLRX7wwFpABJ0vYonU8Q1x21n906v-5ZK9ygw_7s-MMxdasUESOXE-eUdW-sGYvmwSSSHIYoepOb-y8okIhRK3WdJo7fdUo2ArIMw2xnXjNz744TBy-sTCs&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=0-LBHIej7Qn90YV8QjhKdLtb7dPDJvjefzyyYxZulBcJAohcIWKgqCSH0oxhhJt6VDyBTcq4RQLRX7wwFpABJ0vYonU8Q1x21n906v-5ZK9ygw_7s-MMxdasUESOXE-eUdW-sGYvmwSSSHIYoepOb-y8okIhRK3WdJo7fdUo2ArIMw2xnXjNz744TBy-sTCs&uniplatform=NZKPT&language=CHS

CINEFORUM
ISSN: 0009-7039
Vol. 65. No. 4, 2025

Issue)), 19-36.

Lam, R. (2018). Portfolio assessment for the teaching and learning of writing. Singapore:
Springer.

Lensmire, T. J. (1994). When children write: Critical re-visions of the writing workshop.

Li, S., & Qi, L. (2023). An investigation of college students ’practical writing abilities: A case
study of Xinjiang Agricultural University. Journal of Lanzhou Vocational &
Technical College(01), 47-50.

Li, X. W. (2020). Exploring diversified evaluation methods for practical writing. Chinese Class
Inside and Outside(30), 228.

Lin, X. Y., & Huang, Z. Y. (2022). Constructing a writing evaluation mechanism under the core
literacy of Chinese language. Literary Education (Part 11)(07), 133-135.
https://doi.org/10.16692/j.cnki.wxjyx.2022.07.048

Listiana, I., Yusuf, F. N., & Isman, S. M. (2021). Portfolio Assessment: Benefits for Students
At Different Writing Proficiency Level. Jurnal Pendidikan Bahasa Dan Sastra, 20(2),
243-256.

Liu, Q., Dong, R. R., & Xu, S. Q. (2020). Promoting learning through evaluation: An empirical
study of portfolio evaluation and fostering autonomous English writers — A case study
of Southern University of Science and Technology. Examination and Evaluation (College
English Research Edition)(06), 36-42. https://doi.org/10.16830/j.cnki.22-
1387/g4.2020.06.006

Lu, S. Q. (2015). A study on the evaluation of writing ability in writing instruction (Master's
thesis, Shaanxi Normal University). Retrieved from
https://kns.cnki.net/KCMS/detail/detail.aspx?dbname=CMFD201601 &filename=10157
24117.nh

Luo, S. Q. (2003). A study on formative evaluation in English classroom teaching. Beijing:

Foreign Language Teaching and Research Press, 55-67.

Mabry, L. (1999). Portfolios Plus: A Critical Guide to Alternative Assessment. Corwin Press,
Inc., 2455 Teller Road, Thousand Oaks, CA 91320 (paperback: ISBN-0-8039-6611-3,
$27.95; clothbound: ISBN-0-8039-6610-5, $61.95).

McMillan, J. H. (1997). Classroom Assessment. Principles and Practices for Effective
Instruction. Allyn & Bacon, A Viacom Company, 160 Gould St., Needham Heights, MA
02194; Internet: www. abacon. com.

Michelson, E., & Mandell, A. (2023). Portfolio development and the assessment of prior
learning: Perspectives, models and practices. Taylor & Francis.

Moya, S. S., & O’malley, J. M. (1994). A portfolio assessment model for ESL. The Journal of
Educational Issues of Language Minority Students, 13(1), 13-36.

Moya, S. S., & O’malley, J. M. (1994). A portfolio assessment model for ESL. The Journal of

873

@ THE o CINEFORUM


https://kns.cnki.net/KCMS/detail/detail.aspx?dbname=CMFD201601&filename=1015724117.nh
https://kns.cnki.net/KCMS/detail/detail.aspx?dbname=CMFD201601&filename=1015724117.nh

CINEFORUM
ISSN: 0009-7039
Vol. 65. No. 4, 2025

Educational Issues of Language Minority Students, 13(1), 13-36.

Niu, J. (2017). The construction of a comprehensive assessment system for the business and
economic professional financial practical writing course. Heilongjiang Science(22), 86-
87.

Paulson, F. L., Paulson, P. R., & Meyer, C. A. (1991). What makes a portfolio a
portfolio. Educational leadership, 45(5), 60-63.

Perkins, D. N., & Salomon, G. (1992). Transfer of learning. International encyclopedia of
education, 2, 6452-6457.

Pourdana, N., & Tavassoli, K. (2022). Differential impacts of e-portfolio assessment on
language learners’ engagement modes and genre-based writing improvement. Language
Testing in Asia, 12(1), 7.

Richardson, M. W., Russell, J. T., Stalnaker, J. M., & Thurstone, L. L. (1933). Manual of
examination methods. Chicago: University of Chicago.

Rosenberg, M. J. (1960). A structural theory of attitude dynamics. Public Opinion
Quarterly, 24(2), 319-340.

Schon, D. A. (2017). The reflective practitioner: How professionals think in action. Routledge.

Song, S. L. (2023). Concepts, classroom, and teaching materials: The
triple transformation of Tsinghua University s “Writing and
Communication” course. Modern University Education(01), 95-102.

Sulistyo, T., Eltris, K. P. N., Mafulah, S., Budianto, S., & Heriyawati, D. F. (2020). Portfolio
assessment: Learning outcomes and students’ attitudes.

Trabue, M. R. (1917). Supplementing the Hillegas scale. Teachers College Record, 15(1), 1-
24,

Valencia, S. W., & Calfee, R. (1991). The development and use of literacy portfolios for
students, classes, and teachers. Applied Measurement in Education, 4(4), 333-345.

Vavrus, L. (1990). Put Portfolios to the Test. Instructor, 100(1), 48-53.

Vygotsky, L. S., & Cole, M. (1978). Mind in society: Development of higher psychological
processes. Harvard university press.

Wang, S. F. (2013). Classroom evaluation. Shanghai: East China Normal University Press, 161-
165.

Wang, X. H. (2019). The application of group portfolio evaluation in high school English
writing instruction (Master's thesis, Central China Normal University). Retrieved from
https://kns.cnki.net/KCMS/detail/detail.aspx?dbname=CMFD202101 &filename=10201
22760.nh

Weigle, S. C. (2002). Assessing writing. Cambridge University Press.

White, E. M. (1985). Teaching and assessing writing. San Francisco, CA: Jossey-Bass.
Yazici, Y., & Ugcar, S. (2021). LEARNERS’ATTITUDES TOWARDS PORTFOLIO

874

@ oren @ecess © CINEFORUM


https://kns.cnki.net/KCMS/detail/detail.aspx?dbname=CMFD202101&filename=1020122760.nh
https://kns.cnki.net/KCMS/detail/detail.aspx?dbname=CMFD202101&filename=1020122760.nh

CINEFORUM
ISSN: 0009-7039
Vol. 65. No. 4, 2025

ASSESSMENT: A STUDY ON ELT AND ELL STUDENTS. European Journal of
Education Studies, 8(12).

Yu, W. (2023). A study on the current status of composition evaluation and correction in high
school Chinese and the model of correction classes (Master's thesis, Fujian Normal
University). https://doi.org/10.27019/d.cnki.gfjsu.2023.001025

Zeng, F. (2023). A study on the public role of rural teachers during the Republican era
(Doctoral dissertation, Southwest University).
https://doi.org/10.27684/d.cnki.gxndx.2023.000002

Zeng, Y. (2018). Research on the reform of examination models in applied writing courses at

vocational colleges. Modern Vocational Education(04), 26-27.

Zhang, B. (2023). On improving the writing skills of non-Chinese major university students.
Gansu Education Research(11), 108-110.

Zhang, Y. N. (2022). Development and implementation of a composition evaluation index
system in junior high school Chinese (Master's thesis, Luoyang Normal University).
https://doi.org/10.27855/d.cnki.glysf.2022.000018

Zhao, Y. (2018). A study on the application of portfolio evaluation in junior high school Chinese
writing instruction (Master's thesis, Xihua Normal University). Retrieved from
https://kns.cnki.net/KCMS/detail/detail.aspx?dbname=CMFD201901 &filename=10188
85227.nh

Zuo, X. X. (2023). A study on the evaluation of practical text writing in high school Chinese

language (Master's thesis, Luoyang Normal University). Retrieved from
https://kns.cnki.net/KCMS/detail/detail.aspx?dbname=CMFD202401 &filename=10236
36712.nh

875

@ © CINEFORUM


https://doi.org/10.27019/d.cnki.gfjsu.2023.001025
https://kns.cnki.net/KCMS/detail/detail.aspx?dbname=CMFD201901&filename=1018885227.nh
https://kns.cnki.net/KCMS/detail/detail.aspx?dbname=CMFD201901&filename=1018885227.nh
https://kns.cnki.net/KCMS/detail/detail.aspx?dbname=CMFD202401&filename=1023636712.nh
https://kns.cnki.net/KCMS/detail/detail.aspx?dbname=CMFD202401&filename=1023636712.nh

