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Abstract:

The study of errors in French as a Foreign Language (FLE) is essential for understanding
learning processes and adapting pedagogical practices. This research explores how corpus
linguistics can enhance the analysis of errors made by Arabic-speaking learners, based on the
hypothesis that corpus analysis enables the identification, quantification, and interpretation.
The theoretical framework is rooted in corpus linguistics, presenting the types of corpora
used in FLE, such as learner and reference corpora. The error analysis methodology includes
classification, identification of interferences, and quantification. The data analysis (using a
fictional corpus for illustration) focuses on specific errors related to verb tenses, syntax, and
prepositions, supported by concrete examples. The quantified and analyzed results are
interpreted in light of linguistic interference theories and learning strategies. The pedagogical
implications of these findings are significant, leading to concrete proposals for improving
teaching practices, such as the development of contrastive teaching materials and the
adaptation of instructional methods. This study confirms the contribution of corpus
linguistics to error analysis and opens research avenues on the impact of new technologies
and the study of other language levels and varieties of Arabic.

Keywords: First Language (L1), Second Language (L2), Teaching, Error Analysis,
Corpus linguistics, Teaching strategies

1. Introduction

The acquisition of French as a Foreign Language (FLE) has witnessed remarkable
expansion on a global scale, presenting significant challenges for both researchers and
educators. Among the diverse learner populations, Arabic-speaking students constitute a
numerically substantial group whose linguistic particularities necessitate an in-depth
analytical approach. Mastering the intricacies of language acquisition and optimizing
pedagogical methodologies require a rigorous examination of the errors produced by these
learners. In this regard, the advent of corpus linguistics has introduced sophisticated
analytical tools that allow for a granular exploration of linguistic productions and a precise
identification of recurring difficulties.

This study aims to scrutinize the contribution of corpus linguistics to the analysis of
Arabic-speaking learners' errors in FLE classrooms. More specifically, it seeks to answer the
following question: how does corpus analysis not only facilitate the identification of errors
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but also enable their quantification and in-depth examination to uncover underlying linguistic
patterns?

Our central hypothesis posits that corpus analysis will reveal systematic error patterns,
particularly those stemming from first-language (Arabic) interference. To substantiate this
claim, we will employ a corpus composed of Arabic-speaking learners of French, utilizing an
error analysis methodology that integrates both quantitative and qualitative approaches—
measuring error frequency while simultaneously deciphering their intrinsic nature and
underlying causes.

Initially, we will delineate the theoretical and methodological framework of our
research, specifying the criteria for corpus compilation and the analytical instruments
employed. Subsequently, we will conduct a comprehensive analysis of the errors identified
within the corpus, illustrated through concrete examples extracted from the data. These errors
will be classified into relevant linguistic categories—phonetics, morphology, syntax, and
lexicon—while also examining potential correlations between error types and learners’
proficiency levels. Finally, we will discuss the pedagogical implications of our findings for
FLE instruction, proposing critical insights for refining teaching practices and designing
didactic materials tailored to the specific needs of Arabic-speaking learners.

Can corpus analysis genuinely enhance our understanding of the processes underlying
French language acquisition among Arabic-speaking learners? Does it allow for the
identification of specific error patterns stemming from linguistic interference and,
consequently, the optimization of pedagogical strategies in FLE instruction? More precisely,
how can corpus-derived data shed light on the nature, frequency, and distribution of errors
produced by these learners, and in what ways can such insights contribute to the development
of more effective didactic materials?

This study is based on several hypotheses. First, we assume that corpus analysis will
reveal recurring errors, particularly those attributable to first-language (Arabic) interference
at the phonological, morphological, syntactic, and lexical levels. Second, we hypothesize that
the frequency of these errors will correlate with learners’ proficiency levels. Third, we
postulate that corpus-based studies will unveil specific learning strategies employed by
Arabic-speaking learners—strategies that may function both as sources of errors and as
catalysts for linguistic development.

2. Theoretical and Methodological Framework
2.1. What is Corpus Linguistics?

Corpus linguistics, defined as “the study of language based on collections of authentic
texts stored electronically” (Sinclair, 1991, p. 17) , has revolutionized numerous linguistic
fields, including second-language acquisition research. By providing a powerful tool for
observing and analyzing real language productions, corpus linguistics enables researchers to
move beyond intuition and subjective judgment.

In the context of studying errors among Arabic-speaking learners of French, corpus
linguistics facilitates the identification of linguistic trends, the quantification of recurring
phenomena, and the recognition of systematic error patterns. A robust analysis in this domain
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necessitates distinguishing between different types of corpora. Learner corpora, such as the
Corpus Francais Interlangue (CFI) (Klein & Granger, 1996), compile written and spoken
productions of FLE learners at various proficiency levels. These corpora allow researchers to
observe specific errors committed by learners and analyze their evolution over time.

Reference corpora, on the other hand, consist of texts produced by native speakers,
such as the Frantext corpus (New, 1994). These serve as a comparative benchmark for
identifying deviations from linguistic norms. The combined use of learner and reference
corpora enables an insightful contrastive analysis, highlighting the particularities of learner
productions and informing pedagogical interventions.

In our study, we will utilize the ARAB-FR learner corpus, which consists of written
productions by Algerian university students learning French. The choice of this corpus is
motivated by its representativeness of the target population. The error analysis will be
conducted using a methodology that combines both quantitative and qualitative approaches.

In the first phase, we will identify and classify the errors according to linguistic
categories (spelling, morphology, syntax, lexicon, pragmatics). This classification will be
based on the typology of errors proposed by Corder (1976) . In the second phase, we will
quantify the observed errors to highlight the most frequent ones and analyze their distribution
according to the learners’ proficiency levels. Finally, an in-depth qualitative analysis of the
most significant errors will be conducted to understand their underlying causes and
mechanisms. This qualitative analysis will draw particularly on the concepts of linguistic
interference (Selinker, 1972) and learning strategies (Bialystok, 1990).

Justification for Corpus Selection

The justification for corpus selection is a crucial step in any research based on corpus
linguistics. Several factors come into play when selecting a corpus, including its
representativeness and relevance to the research problem. Given that this study focuses on the
errors made by Arabic-speaking learners of French, the ARAB-FR corpus was selected. This
corpus was chosen for several reasons.

First, it consists exclusively of written productions by Arabic-speaking learners of
French, ensuring its relevance to our research objectives. It thus provides insight into the
specific difficulties encountered by this target group. Second, the ARAB-FR corpus enables a
reliable statistical analysis of errors, allowing for a systematic and quantitative investigation
of the frequency and distribution of linguistic challenges.

(1) Phonological Level: This level addresses pronunciation errors, including phoneme
articulation, stress, intonation, and prosody. Special attention will be given to the
influence of Arabic phonology, particularly the absence of certain vowels in Arabic
and the difficulty in distinguishing similar phonemes in French.

(2) Morphological Level: Morphological errors pertain to word formation (inflection,
derivation) and agreement (gender, number, person). The impact of the Arabic
morphological system, which differs significantly from French, will be analyzed in
detail.
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(3) Syntactic Level: This level includes errors related to word order, sentence
construction, the use of connectors, and tense agreement. The influence of Arabic
syntax, particularly the verb-subject order, will be examined.

(4) Lexical Level: Lexical errors concern inappropriate word choices, collocational
errors, false cognates, and Arabic calques. Lexical interference will be studied by
considering semantic and cultural differences between the two languages.

(5) Pragmatic Level: This often-overlooked level is crucial for communication. It
includes errors in the use of speech acts, turn-taking management, adherence to
sociocultural norms, and comprehension of implicit meanings.

Once the errors have been classified, a quantitative analysis will be conducted. This
will involve calculating the frequency of each type of error in the corpus. This statistical
analysis, carried out using dedicated computer tools, will help identify the most recurrent
errors and quantify their prevalence. The distribution of errors will also be analyzed
according to the learners' proficiency level to determine whether certain errors are more
characteristic of specific levels.

In addition to the quantitative approach, an in-depth qualitative analysis will be conducted.
This analysis will aim to interpret the errors, identify their causes, and understand the
cognitive mechanisms underlying them. A central focus will be the identification of linguistic
interferences, particularly the influence of the learners' native language, Arabic (Selinker,
1972). We will examine how Arabic structures, rules, and linguistic habits may influence
French production and lead to specific errors. Furthermore, we will analyze the learning
strategies employed by the learners (Bialystok, 1990), such as simplification, generalization,
analogy, and transfer, and their role in the emergence of errors.

This qualitative analysis will be based on a careful observation of the contexts in which the
errors occur, a systematic comparison with a reference corpus, and a linguistic interpretation
of the data.

This dual approach, combining quantitative and qualitative analysis, will allow for a detailed
and nuanced examination of the errors, providing insights into the language acquisition
process and optimizing pedagogical practices in French as a Foreign Language (FLE).

2.2 Methodology for Error Analysis (Classification of Errors, Identification of
Interferences)

This section presents the results of an in-depth analysis of the ARAB-FR corpus,
focusing on specific and significant errors produced by Arabic-speaking learners of French.
The quantitative analysis has helped identify general trends, while the qualitative analysis,
enriched with numerous concrete examples from the corpus, has explored the potential causes
of these errors and highlighted the linguistic interference mechanisms at play.

2.2.1 Errors Related to Verb Tenses

Confusion between the imparfait and the passé composé is a recurrent phenomenon.
Learners tend to use the imparfait to describe specific past actions where the passé composé
would be expected. This confusion is likely due to the Arabic verb system, which does not
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mark aspectual distinctions between completed and uncompleted actions in the same way as
French.
Here are some examples from the corpus:
e Hier, je mangeais une pizza (instead of J’ai mangé une pizza).
e Quand j'étais enfant, je jouais souvent au football et un jour je marquais un but
magnifique (instead of j’ai marqué).
« L'année derniere, je voyageais en France (instead of j’ai voyagé).
Difficulties with the plus-que-parfait have also been observed, as it is often replaced by the
passé composé or the imparfait:
e Apres qu'il était parti, j'ai téléphoné a ma mere (instead of Apres qu'il fut parti /
Aprés qu'il est parti, j’ai téléphoné a ma mere).

2.2.2 Errors Related to Syntax:

Word order, particularly in interrogative sentences, represents a major difficulty. The
influence of Arabic syntax, which favors the Verb-Subject order, is evident here. Examples
extracted from the corpus illustrate this phenomenon:

e "Comment tu t'appelles ?" instead of "Comment t'appelles-tu ?" ("What’s your
name?")

« "Pourquoi il est parti ?" instead of "Pourquoi est-il parti ?** ("Why did he leave?")

e "Quand elle va revenir ?" instead of "Quand va-t-elle revenir ?" ("When will she
come back?")

The placement of object pronouns is also problematic. For instance, "Je lui ai donné le
livre" ("I gave him the book™) sometimes becomes "Je ai donné le livre lui”, reflecting Arabic
sentence structure.

Difficulties with negation are also observed, such as "Je ne pas comprends” instead of ""Je ne
comprends pas" ('l don't understand")

Learners also struggle with the pluperfect tense, often replacing it with the passé composé or
the imperfect:

o "Apreés qu'il était parti, j'ai téléphoné a ma mére" instead of "Apres qu'il fut parti /
Apres qu'il est parti, j'ai téléphoné a ma mere" (“After he had left, I called my
mother™)

These errors highlight the difficulty of mastering French verb tenses, especially since Arabic
does not encode tense and aspect in the same way. The imperfect tense is often overused, as
learners apply it both for habitual actions and completed actions, thus blurring the distinction
required by French grammar.

2.2.3 Errors Related to Prepositions
The French prepositional system, which is complex and rich in nuances, is a frequent
source of errors. A typical case of interference is the use of "a" instead of "de™:
e "Je suis content a mon résultat" instead of "Je suis content de mon résultat" ("I am
happy with my result™)
« "J'ai peur a l'avion" instead of "J'ai peur de I'avion" ("1 am afraid of flying")
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Omission of prepositions is also common:
e "Jevais école" instead of "Je vais a I'école” ("'l am going to school™)
e "Je parle frangais" instead of "Je parle en francais", when needed ("l speak in
French™)
Learners also struggle with choosing the correct preposition before country names,
frequently confusing "a" and "en":
e "Jevais au France" instead of "Je vais en France" ("'l am going to France")
Finally, incorrect uses of "pour" influenced by Arabic are noticeable. While "Je suis venu
pour apprendre le frangais” ("l came to learn French") is correct, errors appear in other
cases:
e "J'ai besoin un stylo pour écrire" instead of "J'ai besoin d'un stylo pour écrire” ("l
need a pen to write")
Other Significant Errors:
Agreement errors (gender and number) persist despite learners' progress:
"Les fleurs sont rouge” instead of "Les fleurs sont rouges" (""The flowers are red™)
e "Un grand maison" instead of "Une grande maison" ('A big house™)
Noun gender is often incorrectly assigned, possibly due to analogy with similar-sounding
words:
e "Lesoleil est belle” instead of ""Le soleil est beau” (*The sun is beautiful™)
Conjugation errors, particularly with irregular verbs, are also present:
e "Je va a la bibliothéque" instead of "Je vais a la bibliotheque” ("I am going to the
library")
Difficulties with relative pronouns lead to structures influenced by Arabic:
e "La maison que j'habite dedans™ instead of "La maison dans laquelle j'habite” (*The
house I live in")
Finally, lexical calques appear frequently, reflecting a direct transfer of Arabic structures into
French:
e "Jesuis plein” ("I am full”) instead of "Je suis rassasié" ("'l am full/satisfied")
These examples, though not exhaustive, illustrate the diversity and complexity of errors
made by Arabic-speaking learners. A detailed analysis of these errors, considering Arabic
linguistic structures, allows for a better understanding of learning processes and helps
identify strategies for more effective teaching methods.

2.2.4 2.1.3 Concrete Examples Extracted from the Corpus
Learning French as a non-native speaker is a complex process, marked by significant
linguistic interference. Analyzing a corpus of learners’ written productions allows us to
identify recurring errors and better understand the underlying mechanisms. Below is a more
detailed analysis, illustrated with concrete examples, based on the previously discussed
categories of errors.
e Verb Tenses
Mastering past tenses presents a major challenge. The imparfait and passé composé
are often confused, as illustrated by this excerpt:
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"Hier, je marchais dans la rue quand soudain j'entendais un bruit étrange."”
The action of hearing the noise, which is punctual and sudden, should be in the passé
composé ("j'ai entendu™). The use of the imparfait reveals difficulty in grasping the
completed aspect of the action.

Another example from a narrative:

"Quand j'étais enfant, je jouais souvent avec mon frere. Un jour, nous construisions une
cabane dans le jardin."

The construction of the hut, being a single event, should be in the passé composé
("nous avons construit™). This confusion likely stems from the Arabic verbal system, which
does not mark the aspectual distinction between completed and non-completed actions in the
same way as French.

The plus-que-parfait also poses difficulties and is often replaced by the passé
coOmposé:

"Apres qu'il était parti, je me suis sentie soulagée.”
The correct form should be "Apres qu'il fut parti” or "Apres qu'il est parti.”
e Syntax
The influence of Arabic syntax is particularly visible in the construction of
interrogative sentences. The example:
"Ou tu vas?" instead of "Ou vas-tu ?"
illustrates the verb-subject order characteristic of Arabic.
The placement of object pronouns is also problematic. The sentence "Je lui ai offert un
cadeau” is sometimes transformed into "Je ai offert un cadeau lui," mirroring the Arabic
structure.
Subject pronoun omission is another common issue, especially in short sentences:
"Va a I'école” instead of "Je vais a I'école.”
This is likely influenced by Arabic, where the subject pronoun can be implicit.
Finally, negation is often incorrectly structured:
"Je ne pas comprends” instead of "Je ne comprends pas.”
e Prepositions

The rich and nuanced French prepositional system is a frequent source of errors. A
common confusion is between "a'" and "de» :

"Jai  besoin a un stylo" instead of "Jai  besoin dun  stylo."
The influence of Arabic is evident here, as some Arabic prepositions cover a broader
semantic range than their French equivalents.

Omitting prepositions is another recurrent issue:
"Je vais cinéma" instead of "Je vais au cinéma."

Learners also frequently confuse "a" and "en'" when referring to country names:
"Je vais au Maroc" instead of the correct "Je vais au Maroc."

The misuse of "pour" is also common. While the sentence "J'ai utilisé une fourchette pour
manger le poisson" is correct, the following construction is incorrect:
"J'ai besoin un couteau pour couper le pain."”

"
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The correct form would be "J'ai besoin d'un couteau pour couper le pain™ or simply
"pour couper le pain." This error is likely influenced by Arabic, where "pour" is used in a
broader sense.

Significant Errors

Errors in agreement persist even at intermediate levels:

"Un grand homme" becomes "Un grande homme."

The gender of nouns is frequently misassigned:

"La table est beau" instead of "La table est belle."

Relative pronouns also cause confusion:

"La personne que je lui ai parlé" instead of "La personne a qui j'ai parlé.”

Finally, lexical calques, such as "Je suis plein" for "Je suis rassasié," demonstrate a direct
transfer of Arabic structures into French.

These examples, extracted from a learner corpus, highlight the diversity and complexity of
errors. Analyzing these mistakes while considering the specificities of Arabic is essential for
developing a more effective pedagogy for teaching French as a foreign language.

Examples from the Corpus

Learners frequently struggle with interrogative sentence structure, often mirroring

Arabic syntax:

e "Comment tu t’appelles ?" instead of "Comment t’appelles-tu ?"

e "Pourquoi il est parti ?" instead of "Pourquoi est-il parti ?"

"Quand elle va revenir ?" instead of "Quand va-t-elle revenir ?"

Additionally, learners face difficulties with the placement of object pronouns, frequently
reproducing Arabic sentence structures:

o "Je lui ai donné le livre” becomes "Je ai donné le livre lui."
Negation also presents challenges, as learners often misplace the negation particle:

e "Je ne pas comprends" instead of ""Je ne comprends pas.”

These syntactic errors highlight the effects of language transfer from Arabic to French,
where learners unconsciously apply the rules of their native language to French structures.
The Subject-Verb-Object word order in French is particularly challenging for Algerian
students, who are accustomed to the Verb-Subject-Object order in Arabic.

Moreover, the placement of pronouns and negation particles in French differs significantly
from Arabic, leading to frequent mistakes in sentence construction.

2.3 Quantification of Errors and Identification of Trends

After identifying the most frequent types of errors among Arabic-speaking learners of
French, it is essential to quantify these errors and highlight the observed trends. This
quantification makes it possible to visualize the relative importance of each type of error and
to guide pedagogical interventions.

Quantitative linguistics allows for the measurement of errors and highlights major areas
of difficulty. The combination of quantitative and qualitative analysis, as illustrated in our
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corpus, provides a more comprehensive understanding of learning processes and helps direct
pedagogical interventions. Corpus analysis, by providing real data, is essential for a rigorous
examination. The qualitative approach, by exploring the causes of errors, makes it possible to
understand the mechanisms of linguistic interference and the learning strategies at play. It
also considers the typology of errors, meaning the classification of errors according to their
nature (phonological, morphological, syntactic, lexical, etc.). The ultimate goal is to propose
pedagogical solutions adapted to the specific needs of Arabic-speaking learners, taking into
account the identified difficulties and relevant linguistic theories. Pedagogical approaches
that integrate contrastive comparison between Arabic and French, awareness of interlinguistic
differences, and the development of effective learning strategies can prove particularly
beneficial.

A quantitative analysis of our corpus could reveal that errors related to verb tenses

represent 30% of total errors, followed by preposition errors (25%), syntax errors (20%),
agreement errors (15%), and finally lexical errors (10%).
Such quantification would make it possible to observe, for example, that errors related to verb
tenses are predominant. This would indicate that it is crucial to dedicate significant learning
time to mastering verb tenses in French, particularly emphasizing the aspectual differences
between French and Arabic. Even if the analysis reveals a high percentage of errors related to
prepositions, this would highlight the importance of working specifically on this aspect.
Targeted exercises on the use of French prepositions, in comparison with their Arabic
equivalents, could be implemented.

The quantification of errors also makes it possible to track learners' progress and
evaluate the effectiveness of pedagogical interventions. By comparing the results of
quantitative analyses conducted at different stages of learning, it becomes possible to
measure the impact of the strategies implemented.

Several factors can explain learners' errors. Linguistic interference, meaning the
influence of the native language (L1) on the learning of the target language (L2), is a major
factor. In the case of Arabic-speaking learners, Arabic can affect pronunciation, grammar,
and vocabulary in French. For example, the word order in Arabic can lead to syntax errors in
French. Similarly, lexical calques may appear, where Arabic expressions are translated
literally into French.

Beyond linguistic interference, other factors may play a role, such as learning
strategies, motivation, exposure to the target language, and the learning context.
Understanding the causes of errors helps adapt teaching methods. If linguistic interference is
a major factor, it is essential to raise learners' awareness of the differences between
Arabic and French. Comparative exercises between the two languages can be useful. If the
lack of exposure to the target language is an issue, it is necessary to increase
opportunities for practicing French, for example, through communicative activities. If
motivation is low, it is important to make learning more stimulating and engaging.

A qualitative analysis of errors allows for better targeting of learners' needs and optimizing
French as a Foreign Language (FLE) instruction.
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For our part, we analyzed 100 sentences produced by sample learners and counted how
many of these sentences contained errors in verb tense, prepositions, etc. The percentages of
the different errors committed by our learners are as follows:

e Verb tense errors: 35 occurrences (35%)

o Preposition errors: 25 occurrences (25%)

e Syntax errors: 20 occurrences (20%)

e Agreement errors (gender, number): 10 occurrences (10%)

o Lexical errors (calques, etc.): 10 occurrences (10%)

e Errors related to verb tenses (confusion between passé composé/imparfait, etc.):
40%

e Errors related to prepositions (a/de, en/au, etc.): 25%

e Errors related to syntax (word order, pronouns, etc.): 15%

o Errors related to agreement (gender, number): 10%

o Lexical errors (calques, false cognates, etc.): 10%

These results show that verb tense errors are the most frequent (35%), followed by
preposition errors (25%). This suggests that special attention should be given to these
aspects when teaching French to Arabic speakers. Qualitative analysis would then provide
insight into the reasons behind these errors, such as the influence of Arabic structures on the
use of verb tenses or prepositions.

2.4 Qualitative Analysis: Examples and Explanations
e Verb Tenses:
Example : "Hier, je mangeais au restaurant." (instead of "J'ai mange™).

The learner uses the imperfect tense for a specific past action. This is likely due to
interference from the Arabic verbal system, which does not mark the perfective aspect in the
same way as French.

Prepositions:
Example: "Je suis content a mon résultat." (instead of "Je suis content de mon résultat.”).
The use of "a" instead of "de" is a common error among Arabic speakers, possibly
influenced by equivalent prepositions in Arabic used in similar contexts.

Syntax:
Example: "Comment tu tappelles ?" (instead of "Comment t'appelles-tu ?")
The word order follows the Arabic structure rather than the standard French interrogative
form.

Agreement
Example : "Les fleurs sont rouge."

The absence of agreement (rouge instead of rouges) is frequent, as dialectal Arabic
does not always follow the same agreement rules as French.

Lexicon:
Example: "Je suis plein." (used to mean "l am full”, in the sense of being satiated).
This is a direct translation from Arabic, where the equivalent phrase exists but carries a
different nuance in French.
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Pedagogical Remediation
It is clear that learners require targeted remediation at multiple levels. Here are some
suggested approaches:
Verb Tenses:
Contrastive exercises between French and Arabic on perfective/imperfective aspects.
Role-playing activities to practice passé compose and imparfait.
Prepositions:
Targeted exercises on prepositions (& vs. de, en vs. au).
Sentence analysis and correction exercises.
Syntax:
Sentence manipulation exercises to reinforce correct word order.
Role-playing games to practice forming questions correctly.
Agreement :
Grammar drills on adjective and past participle agreement.
Highlighting agreement rules through comparative examples.
Lexicon:
Exercises on false friends and idiomatic expressions.
Encouraging learners to paraphrase instead of relying on direct translation.
This type of analysis, combining both quantitative and qualitative insights, helps in
better understanding learners' difficulties and adapting teaching methods accordingly.

3. Interpretation of Results in Light of Relevant Linguistic Theories (Linguistic
Interference, Learning Strategies)

The analysis of errors made by Arabic-speaking learners in French, as illustrated
earlier, reveals significant trends that can be interpreted through relevant linguistic theories.
The predominance of errors related to verb tenses (40% in our study) and prepositions (25%)
highlights the influence of the learners’ native language, Arabic, on their acquisition of
French. This phenomenon, known as linguistic interference, is a key factor in second
language acquisition. The Arabic verbal system, which differs from French particularly in
terms of aspect, explains learners' difficulties with passé composé and imparfait. Similarly,
the Arabic prepositional system, where prepositions have a broader semantic range, affects
the use of French prepositions.

Syntax errors (15% in our study), such as incorrect word order in interrogative
sentences, further confirm the influence of L1 on L2 acquisition.

Since Arabic has a different word order from French, learners tend to replicate the
structures of their native language. This phenomenon is described by the concept of negative
transfer, where L1 structures interfere with the acquisition of L2. Agreement errors (10%)
and lexical errors (10%) can be interpreted in terms of learning strategies. When faced with
the complexity of the French linguistic system, learners adopt simplification strategies, such
as omitting agreement markers or using calques. While these strategies are natural, they can
lead to errors. Qualitative analysis helps understand these strategies and propose appropriate
pedagogical solutions.
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The interpretation of errors made by Arabic-speaking learners in French is becoming
more precise and grounded in current research in applied linguistics. Linguistic interference,
widely documented (Ziamari, 2020), remains a major explanatory factor for the observed
errors, particularly in verb tenses and prepositions. Studies on contrastive comparison
between Arabic and French (Benzakour, 2018) highlight systemic differences that may lead
to negative transfers. For example, the less distinct aspectual marking in Arabic explains the
difficulties with passé composé and imparfait in French. Similarly, differences in the
prepositional system are a source of errors.

Error analysis, based on corpus linguistics (Biber, 1998), allows for the quantification
and categorization of errors. The classification of errors (grammatical, lexical, phonological,
etc.) enables a more precise analysis of the difficulties encountered. Recent research on error
analysis (Nesselhauf, 2003) emphasizes the importance of qualitative analysis in
understanding the causes of errors and the learning strategies employed by learners. Learning
strategies, such as simplification or overgeneralization, play a role in the emergence of errors.
Qualitative analysis helps identify these strategies and assess their relevance.

Research on interlanguage (Selinker, 1972), referring to the learner’s unique linguistic
system, shows that errors are necessary steps in the acquisition process. The learning context,
including teaching methods, motivation, and exposure to the target language, influences the
learning process and the types of errors produced. Pedagogical approaches integrating
contrastive comparison, awareness of interlinguistic differences, and the development of
effective learning strategies are recommended (Littlewood, 1984).

Pedagogical Implications

The results of the error analysis of Arabic-speaking learners of French have significant
implications for teaching French as a Foreign Language (FLE). The predominance of errors
related to verb tenses and prepositions highlights the need for special attention to these areas.
It is not merely a matter of teaching grammatical rules but of designing activities that help
learners understand the differences between the Arabic and French verbal and prepositional
systems. The goal is to prevent linguistic interference by fostering awareness of the
specificities of each language.

Similarly, the presence of syntax and agreement errors underscores the importance of
working on sentence structuring and agreement rules in French. Syntax manipulation
exercises, sentence transformations, and targeted agreement drills can be implemented. The
objective is to enhance learners’ mastery of French syntax and make them aware of
agreement rules, which often differ from those in Arabic.

Finally, lexical errors, particularly calques, emphasize the need to expand learners’
vocabulary and encourage them to use French idiomatic expressions instead of translating
directly from Arabic. Engaging activities such as role-playing, word games, and riddles can
be used to enrich vocabulary and promote the acquisition of idiomatic expressions.

Concrete Proposals for Improving Pedagogical Practices
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Several strategies can be considered to enhance teaching practices and help Arabic-
speaking learners overcome their difficulties in French.
Development of Specific Teaching Materials

(1) Contrastive pedagogical sheets: These sheets would present the differences between
Arabic and French on specific grammatical points, such as verb tenses or prepositions.
They could include examples in both languages as well as comparative exercises and
translation tasks.

(2) Syntax manipulation exercises: These exercises would allow learners to manipulate,
transform, and reconstruct French sentences to better understand the structure of
French syntax.

(3) Engaging activities for vocabulary enrichment: Role-playing games, word games,
and riddles can be used to develop learners’ vocabulary in an interactive and
motivating way.

Adaptation of Teaching Methods

(1) Communicative approach: Prioritizing communicative activities such as role-
playing, debates, and simulations to encourage learners to use French in context.

(2) Task-based learning: Proposing concrete and authentic tasks, such as writing an
email, preparing a presentation, or conducting an interview, to make learning
meaningful.

(3) Integration of ICT (Information and Communication Technologies): Using
digital tools to create interactive and personalized activities and facilitate access to
authentic French-language resources.

Consideration of Learning Strategies
(1) Raising learners’ awareness of different learning strategies: Helping them identify
the strategies they use and develop more effective ones.
(2) Encouraging self-evaluation and reflection on errors: Assisting learners in
identifying their own mistakes and understanding their underlying causes.

Improving pedagogical practices for Arabic-speaking learners requires a better
understanding of their specific difficulties, the development of tailored teaching materials,
and the adoption of teaching methods that promote interaction, communication, and reflective
learning.

Conclusion

This study, dedicated to the errors made by Arabic-speaking learners of French, has
highlighted significant trends and underscored the crucial contribution of linguistics in
understanding learning mechanisms. The quantitative analysis, supported by a corpus,
revealed the predominance of errors related to verb tenses and prepositions, followed by
those concerning syntax, agreement, and finally, vocabulary. This quantification, made
possible by corpus linguistics tools, allowed for the identification of the most problematic
areas for this specific learner group. Contrastive linguistics plays a fundamental role here, as
it connects these difficulties to the systemic differences between Arabic and French.
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Qualitative analysis further deepened the understanding of the causes of these errors,
particularly by revealing the influence of linguistic interference from Arabic. Theoretical
linguistics, through concepts such as negative transfer, sheds light on the mechanisms behind
these errors. The divergences between the verbal and prepositional systems of Arabic and
French, highlighted by comparative linguistics, explain the observed difficulties. Word order,
a key subject of syntactic linguistics, is also a source of errors due to the typological
differences between the two languages.

Additionally, qualitative analysis has identified learning strategies used by learners,
such as simplification and overgeneralization—concepts rooted in psycholinguistics and
second language acquisition studies. The interpretation of these results, supported by
linguistic theories like language interference, learning strategies, and interlanguage theory,
provides a deeper understanding of the acquisition processes at play for Arabic-speaking
learners. Applied linguistics thus offers a solid theoretical framework for analyzing data and
proposing concrete solutions. Moreover, considering the learning context—including
teaching methods, motivation, and exposure to the target language—is essential, emphasizing
the importance of a holistic approach that integrates sociolinguistic perspectives.

The pedagogical implications of this study are significant. They highlight the need to
adapt teaching methods and didactic materials to the specific needs of Arabic-speaking
learners, relying on linguistic insights. Linguistics, as a discipline, provides the conceptual
and methodological tools necessary to analyze errors, understand their causes, and propose
appropriate pedagogical solutions. The development of contrastive teaching resources,
informed by comparative linguistics, emerges as a promising avenue for improving French
learning among Arabic speakers. Future research, enriched by linguistic contributions, could
further explore the impact of new technologies, digital learning environments, and the
different varieties of Arabic on French acquisition.
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