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Abstract:

This research explores grammatical reasoning (fa‘/il) in the Arabic linguistic tradition,
analyzing its impact on grammar theory and language pedagogy. Initially a tool to explain
linguistic phenomena, fa ‘il evolved into a complex, often contentious framework that
introduced logical abstraction beyond practical language use. This shift created terminological
and theoretical rigidity, reducing grammar’s applicability in real contexts. The study critiques
how this has influenced teaching, highlighting a gap between theoretical grammar and
communicative competence. It questions the relevance of maintaining such approaches in
modern language education. The research proposes a revised pedagogical model that balances
traditional grammar with real-world language use, aiming to enhance learners' proficiency and
restore the communicative value of Arabic grammar.

Keywords: Didactics; Grammar; Grammatical reasoning; Learners; Grammarians’

objections.

Introduction:

Arabic grammar is regarded as a fundamental aspect of the language, essential for maintaining
its structure and facilitating the understanding of its meanings. Nonetheless, many learners view
it as a rigid field characterized by strict regulations and memorization. Consequently, experts
in grammar education concentrate on effective methods for imparting grammatical rules to
students, ensuring a thorough understanding and precise application. They highlight the
importance of teaching Arabic grammar in a way that balances theoretical knowledge with
practical application, encouraging learners to recognize grammatical rules as vital elements of
the broader linguistic framework while also emphasizing the need for them to utilize these rules
across diverse linguistic situations.

The incorporation of hypothetical examples and grammatical reasoning is seen as a valuable
approach for elucidating grammatical concepts and providing logical explanations for various
syntactic phenomena. However, such methods should not form the basis of grammar instruction
for beginners or even intermediate learners. Instead, their application should be reserved for
advanced levels of study, where a more profound understanding of specialized theoretical
concepts is necessary.
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Pedagogical grammatical frameworks play a significant role in fostering critical thinking
among learners by connecting them to the historical development of the Arabic language. This
connection is facilitated by highlighting areas of divergence, which serve to expand learners'
cognitive perspectives, encouraging them to engage in inquiry and investigation. Furthermore,
it trains them to derive grammatical principles through a meticulous analysis of grammatical
reasoning. Linguistic inaccuracies are also utilized as a catalyst for comprehending the
evolution of Arabic grammar. In this context, learners examine potential errors or contentious
grammatical arguments found in both classical and contemporary texts—debates among
grammarians who, as noted by one scholar, "continued to fabricate non-existent issues and
theorize constructions and expressions that had no precedent in authentic Arab speech, nor is
there any expectation that such constructions would manifest in actual Arabic usage.
Nevertheless, they persisted in their discussions and provided justifications. Numerous
instances of this can be found in extensive grammatical treatises—Sibawayh’s Kitab is filled
with hypothetical examples, while al-Moubarred’s al-Mugqtadab includes a series of intricate
examples, the complexity of which prompted one scholar to write an entire book for their
elucidation" (2 &5 2, 1985, p. 32).

This research intends to emphasize how the dependence of grammarians on pedagogical
examples and grammatical justifications complicates the instruction of Arabic grammar.
Additionally, it aims to explore methods for utilizing this approach in a way that benefits
learners, while avoiding the reduction of grammar teaching to theoretical discussions that are
disconnected from practical language application. Consequently, the study is titled: The
Utilization of Grammatical Justifications in the Didactics of Arabic Grammar.

The research adopts a descriptive-analytical methodology. It is structured into several sections:
an introduction, where I present definitions of grammar didactics and grammatical rationales;
followed by an analysis of applied examples” that include rationales coupled with grammatical
debates—often involving the accusation of error among grammarians; and finally, a conclusion
summarizing the main findings and offering recommendations aimed at improving Arabic
grammar teaching methods in ways that promote the practical application of grammatical rules.

1. Prelude:

1.1 Definition of Didactics (Terminologically):

Didactics encompasses the various methods, techniques, and strategies utilized in the
educational process. It is characterized as a systematic approach that establishes clear objectives
designed to attain specific outcomes in both teaching and learning (L) J31a, 2015).

1.2 Definition of Grammar (Terminologically):

Grammar is a discipline that emerges from the systematic analysis of Arabic language usage,
allowing for the understanding of the rules that regulate its various elements. This necessitates
a clear definition of the characteristics of speech, an identification of its components, and an

** "Readers should note that each Arabic quotation is accompanied by my own translation. For every
example, I present the original Arabic, its transcription, and an English rendering. This approach preserves
the analytical focus on the Arabic text, which would otherwise be lost if only the English translation were
used."
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elucidation of the rules that apply to each (Usiac (), 1972). Additionally, it has been
characterized as a field grounded in principles that elucidate the conditions of word endings in
terms of inflection and syntax (¢S4, 1993).

1.3 Didactics of Arabic Grammar:

It discusses the importance of helping learners grasp the recurring syntactic patterns that arise
from Arabic sentence structures, as well as the rules that govern these patterns. It emphasizes
the necessity of training learners to apply these rules in order to discern the syntactic
relationships present within sentences. In essence, grammar instruction is conducted within a
specific framework that addresses various linguistic phenomena and syntactic intricacies ( s
p ISl 2007).

From the aforementioned definitions, it is evident that the teaching of Arabic grammar
follows a systematic approach designed to impart grammatical knowledge through targeted
educational methods. This approach is based on the inductive examination of the Arabic
linguistic framework and its syntactic systems. The primary objective is to equip learners with
the ability to understand grammatical rules, accurately parse and analyze the structure of words,
all while adhering to a thoughtfully organized instructional process that considers different
learning levels and employs suitable techniques and strategies to facilitate a comprehensive
understanding and effective use of grammar across various linguistic contexts.

2. Applied Examples
Example One:
The verse: )
[35 = 34 2 il 5 ] (355 0t 5 335 QIS Ui (3 AaS (34) s sl 015 ) osla gl Ul )
“Innaa arsalnaa ‘alaihim haasiban illaaa aala Lootin najjainaahum bisahar, Ni ' matan min
‘indinaa; kazaalika najzee man shakar” (Sturat al-Qamar, 54:34-35) (accessible via:
https://myislam.org/fr/sourate-qamar/)
"Indeed, We sent upon them a storm of stones, except the family of Lot—We saved them at dawn.
As a favor from Us. Thus, do We reward he who is grateful.”
(Surat al-Qamar, 54:34-35) (accessible via: https://surahquran.com/english-aya-34-sora-
54.html)
It is reported that Nafi‘ paused at the conclusion of the phrase” s aM-eaa 231 Js 3?!” “illaaa
aala Lootin najjainaahum bisahar”, which translates to “except the family of Lot—We saved
them at dawn” (al-Nahhas, 1992). Aba Ja'far al-Nahhas criticized this interpretation, asserting:
O dgdal) o g saaal) o Ll L na b Jary 4 guaia (i) Y (0msadl) sis Jale g "
(700 U2 1992 «ulaill), "alai
Which translates into : "This is incorrect according to grammarians, as “da33” ni‘matan [a favor]
is in the accusative case and is influenced by the preceding elements, whether as a verbal noun
or as a causative object" (w«adl), 1992, p. 700). In essence, pausing at ) (bisahar )" at dawn"
as if it were a standalone statement disrupts the grammatical structure, where the clause “ daad
Gaie (4" (Ni’matan min ‘indinaa) "as a favor from Us" serves as a purpose clause (maf @l li-
ajlih). This interruption severs the semantic connection that indicates their salvation was an act
of divine grace. Furthermore, it undermines the syntactic flow with the preceding clause.
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Consequently, if a reader lacks a proper understanding of the rules of pause (waqf), it may result
in misinterpretation by detaching the purpose clause from its governing verb. This example in
grammar education underscores the importance of contextualizing grammatical rules rather
than applying them in isolation.
Al-Zajjaj commented:
Aol Y ARl cLiaie (ya dand phly) Uislad) s clinis (pe Akad el il (19849 gy OIS (G {yo ) i f 1"
(90/5 021988 «gla V) "Aasaia A g i o ) L LS S clgm | B Taa
Which translates into: "Had the phrase been recited as «“Udie badasd « (ni‘matun min ‘indana)
[a favor from Us], it would have been grammatically correct, with the meaning being: that was
a favor from Us, i.e., Our saving them was a favor from Us. However, I know of no one who
has recited it in this way; therefore, do not adopt this reading unless a reliable transmission
confirms it" (g3, 1988, vol. 5, p. 90).
This grammatical contention presents an opportunity for students to delve into various scholarly
perspectives, thereby enhancing their understanding of grammar within the larger context of
what is linguistically permissible, even if not widely accepted in recitation. Learners come to
realize that pause (waqf) transcends mere cessation of sound; it is a syntactic and semantic
maneuver that significantly alters meaning.

Example Two:

The verse: )

[96 :BuLal] (LA fad e 5l diia A3 5033 5350005 k1 et Ay JAcl i a1 Bl

“Uhilla lakum saidul bahri wa ta’aamuhoo mataa’al lakum wa lissaiyaarati wa hurrima
‘alaikum saidul barri maa dumtum hurumaa; wattaqul laahal lazeee ilaihi tuhsharoon” (Strat
al-Ma’idah, 5:96) (accessible via: https://myislam.org/surah-maidah/ayat-96/)

"Lawful to you is the catch of the sea and its food as provision for you and for travelers, but
forbidden to you is the game of the land as long as you remain in a stateofpilgrimage."(Strat
al-Ma’idah, 5:96) (accessible via: https://surahquran.com/english-aya-96-sora-5.html)
Al-Qutbt held that a complete pause should be made at “4ilahy JA-J‘ La & 3%%” “Uhilla lakum
saidul bahri wa ta’aamuhoo” (<l 1992), suggesting that the sentence ends there and a new
sentence begins, in accordance with the principle of dividing sentences to simplify their
meaning.

Al-Qutbi asserted that a full stop should be placed after the phrase “4slak A ia & dA‘”
(Uhilla lakum saidul bahri wa ta’aamuhoo) “Lawful to you is the catch of the sea and its food”
(oadl), 1992), indicating that this marks the conclusion of one sentence and the beginning of
another, in line with the principle of segmenting sentences to enhance comprehension. In
contrast, Abu Ja'far al-Nahhas challenged this interpretation, arguing:

couladll) Madal e Jsrdall (10 g saeaal) o gLl L e g Jary 4 suale (dakd) (Y ¢omondl) aie Bl g8 5"

(700 u= <1992

Which translates into: "This is incorrect. How can one initiate a noun in the accusative that is
syntactically dependent on what precedes it? Al-Akhfash’s perspective is accurate: “ s pdl JA‘
B lally eﬁ Slia sk J,Séz"’ “Uhilla lakum saidul bahri wa ta’aamuhoo mataa’al lakum wa
lissaiyaarati” constitutes a single complete statement. It conveys that it has been made
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permissible for you as sustenance—something to be enjoyed. This represents one of the most
refined expressions in grammar" (o«adl), 1992).
From an educational standpoint, al-Nahhas’s critique highlights the intricate relationship
between meaning and grammatical form, shifting the emphasis from simple grammar teaching
to fostering grammatical reasoning as a means of interpretation. This perspective suggests that
grammar instruction should extend beyond the mere transmission of rules, encouraging students
to engage with grammar in real textual situations.
This perspective aligns with the assertion that grammar teaching should focus on imparting
grammatical rules through the presentation of coherent and meaningful texts—specifically,
through connected discourse rather than through artificial and fragmented examples that lack
cohesion and do not fulfill a genuine communicative purpose (<&ls, 2013, p. 85).
This interpretation is also supported by the views of al-Akhfash and al-Nahhas. Ibn ‘Atiyyah
elaborates:
Bl Aita g Al (g ke 3y a1 g (gl g 4y () g Lo e 4y aSaia 1 nall g ¢ phuaall o cuai (S liag)"
(24172 .02 21422 doke o) " Aluall
Which translates into: "mata‘an is an accusative verbal noun, signifying: He has provided you
with enjoyment of it, enabling you to benefit from it and utilize it as sustenance. Lakum pertains
to the inhabitants of coastal towns, while lil-sayyarah refers to travelers" (Azke ) 1422 AH,
vol. 2, p. 241).

Example Three:

The verse:

(17)1.4.:5;1.‘.\59414\ ulS‘gﬁ.tk— AJJ\u‘gud.\l‘gl&;u‘)&wuy‘gueaﬂl.gmgw\uﬂmw.\ﬂﬂ\‘)&‘u‘gﬂ\uﬂ
d.:.b\ JL&S ?‘\9 UJ-U"" u.\.AS\ YJ u‘i\ ‘_\.uua\ dl.‘. u}a—“ eh.\a‘ JJAA \A\ uaaul_u.d\ quAa.lu.\.\ﬁMJJ\ ‘_\uujj
[18 — 17 :sbuadll] (Lol G2 agd G2

“Innamat tawbatu ‘alallaahi lillazeena ya’maloonas sooo’a bijahaalatin summa yatooboona min
qareebin fa ulaa’ika yatoobul laahu ‘alaihim; wa kaanal laahu ‘Aleeman Hakeemaa, Wa laisatit
tawbatu lillazeena ya’maloonas saiyiaati hattaaa izaa hadara ahadahumul mawtu gaala innee
tubtul ‘aana wa lallazeena yamootoona wa hum kuftaar; ulaaa’ika a’tadnaa lahum ‘azaaban
aleemaa”. (accessible via: https://myislam.org/surah-an-nisa/)

" The repentance accepted by Allah is only for those who do wrong in ignorance [or
carelessness| and then repent soon after. It is those to whom Allah will turn in forgiveness, and
Allah is ever Knowing and Wise. But repentance is not [accepted] of those who [continue to]
do evil deeds up until, when death comes to one of them, he says, "Indeed, I have repented now,
or of those who die while they are disbelievers. For them We have prepared a painful
punishment. » (accessible via: https://surahquran.com/tafsir-english-aya-18-sora-4.html)
(Surat al-Nisa’, 4:17-18)

Al-Akhfash maintained that the pause (wagqf) should be at the end of “&¥ & () 08 (gaala
innee tubtul ‘aana) "he says, 'Indeed, I repent now', a view supported by Ahmad ibn Ja'far
(osadll, 1992). According to this interpretation, the phrase “J48 a3 Gsisay (il ¥3”  (wa
lallazeena yamootoona wa hum kuffaar) "and [not] those who die while they are disbelievers"
is considered a new subject (mubtada’), with its predicate (khabar) being a8 GXe] Al i

66
LR @ g cINEFORUM

”n



CINEFORUM
ISSN: 0009-7039
Vol. 65. No. 2, 2025

Gl 3 ulaaa’ika a’tadnaa lahum ‘azaaban aleemaa "those—we have prepared for them a
painful punishment,” and the /am [in &3l lillazeena "] is treated as the introductory /am (lam
al-ibtida’), rather than as the negating /a (<=1, 1976).

Abu Ja far al-Nahhas rejected this interpretation as clearly incorrect, arguing that the phrase ¥3
SIS R I Cnd (wa lallazeena yamootoona wa hum kuffaar), meaning "and [not] those who
die while they are disbelievers," is intrinsically connected to the preceding statement and cannot
be deemed complete without both coordinated components. This connection is particularly
significant since both parts are influenced by the same prepositional phrase. In Arabic, the
structure should be interpreted as i) & slarg Gl L5 ewdl “laisatit tawbatu lillazeena
” "repentance is not for those who engage in wrongful actions, nor for
those who die as disbelievers." Therefore the appropriate pause should be placed at the end of
the statement: “ladl G1is 28 UEe] ddsi “ulaaa’ika a’tadnaa lahum ‘azaaban aleemaa” " For
them We have prepared a painful punishment." (sl 1992).

Al-Samin al-Halab1 contested the assertion that the lam served as an introductory element,
unless the Qur’anic script (rasm al-mushaf) clearly featured a lam connected to " lallazeena,"

ya’maloonas saiyiaati

which would produce " wa lallazeena." In contrast, the actual script presents " wa lallazeena,"
comprising a waw, a 13, and the definite article al- preceding the relative pronoun (sl Camd),
2008).
Al-Nahhas’s 1nterpretat10n is further validated by the exegetical tradition. Ibn Ashur explains:
ool LY ey i Jpeaid Al L Jsia e dhe ) & 1o f.ha mua qu ucusu
(08 1984 < 5die ) "o sh B iy (Grshsa) aslh ARG o pall Bag 4335 8RE W5 oy sh s UK A 5 (i shsad
«(281/4
Wich translates into: "The syntactic construction necessitates this interpretation, for /@ serves
as a conjunction linking back to the object governed by the negated predicate of repentance.
The intended meaning thus becomes: repentance is not for those who die while disbelieving
and then repent. But repentance after death is inconceivable, necessitating the interpretation of
&858 yamootoona [they die] as <9834 yushrifiin [they approach death]" (Lséle ¢, 1984, vol.
4, p. 281).
This interpretation aligns individuals who pass away as non-believers with those who seek
repentance solely at the time of death, suggesting that such last-minute repentance is not
accepted. The educational ramifications of this are considerable: instructing students on how
grammatical structures influence the meaning of words based on context enhances their
linguistic abilities. It underscores the potential for various interpretations to alter sentence
formation, while also affirming that the teaching of Arabic grammar (ta‘limiyyat al-nahw) can
appropriately draw upon precise Qur’anic readings as conveyed in the written script (rasm al-
mushaf).

Example Four:
The verse:

[4: £l aal] (maald ) aghlia] b Lip plala) G pgile 335 L o )
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In nashaa nunazzil ‘alaihim minas samaaa’i Aayatan fazallat a’naaquhum lahaa khaadi’een.
(Surat al-Shu‘ara’, 26:4) (accessible via: https://myislam.org/surah-ash-shuara/)
"If We willed, We could send down to them from the sky a sign for which their necks would
remain humbled."(Stirat al-Shu‘ara’, 26:4) (accessible via: https://surahquran.com/tafsir-
english.php?sora=26&aya=4) )
Ya‘qub stated that among the places where a pause (waqf) may occur is in the verse ‘.géuc\ dullsd
CdA Q7 fuzallat a’naaquhum lahaa " (their necks would remain humbled), considering this
to be a sufficient stop according to some grammarians. He argued that the word (sl
khaadi’een " (humbled) should be parsed as a circumstantial accusative (hal) referring to the
genitive pronoun and not to éééﬁai"a ‘naq" (necks) (waad), 1992).
Abu Ja'far expressed his dissent, contending that the pause at " lahaa" is erroneous since the
verb &l zallat " necessitates a predicate (khabar), and {pea\S " khaadi’een " should not be
interpreted as a circumstantial accusative according to the views of al-Khalil and Sibawayh.
This interpretation is flawed because such a construction (hal) assumes that the sentence is
complete, which is not applicable in this instance. Instead, " khaadi’een " should be regarded
as the predicate of &l zallat," functioning similarly to a direct object, thereby allowing the
full meaning to be realized only at the term (el " khaadi’een " (0adl), 1992).
Al-"Akbari identified issues with al-Kisa'1’s interpretation, noting that "khaadi’een" does not
syntactically align with the subject of "zallat." Consequently, an explicit pronoun is necessary
to clarify the agent. The phrase ought to have been expressed as s (A "khaadi’een hum"
(humbled they) to ensure grammatical consistency.
Following Abii Ja‘far’s opinion, al-ZamakhsharT responded to the grammatical concern:
sl (BUSY) cuandld ¢ pmild gl 1 sl 1S Jual sl GUSY) (0 1l (Cundld (5 paa g i plh Cdn
£ 9ol chag Ll g gSda e JaY) GIS cdalad) Jal cund ;Alg8S Alal o ) & fig op guadl) pulga
(1987 «sida ) Gl (Aol AL 68S (Cpmidalds 18 oDl g (5 d1)

“If it is asked: How can (w==\X khaadi’een be a predicate of @4e¥) a ‘naq (necks), which are
inanimate? I respond: The original structure of the sentence is ‘fa-zallii laha khaadi’een’ (so
they remained humbled to it), and @Y ¢ ndqg (necks) was inserted to indicate the locus of
submission. The rest of the sentence was left intact, just as in the phrase: ‘dhahabat ahl al-
Yamamah’ (the people of Yamamah left), where the word ahl (people) is omitted. Or,
alternatively, since the description ‘humbled’ applies to rational beings, the masculine plural
form khaadi’een was used, just as in the verse prostrating to me.’ (Surat Yusuf, 12:4)
(accessible via: https://myislam.org/surah-yusuf/) ” (33, 1987).

This discourse highlights the significant emphasis on clarifying grammatical causality (‘ilal al-

nahw), regarded as a crucial teaching strategy for solidifying grammatical principles. In this
context, Ibn Sinan al-Khafajt asserts:

(33 .02 <1953 ¢ aliall) " isaisal) Lglally (s 9By g alaiall Lgy iy
Which translates into: "Through this, the learner practices and the beginner strengthens their
understanding by reflecting upon it" (WA, 1953, p. 33).
Additionally, critiques from grammarians regarding waqf and ibtida’ (pauses and beginnings)
frequently emerge in the context of instructional grammar, where the focus is on the

68
@ RO © CINEFORUM



CINEFORUM
ISSN: 0009-7039
Vol. 65. No. 2, 2025

presentation of grammatical rules and the importance of their uniform application in both style
and writing.

Another Example:
The verse:
(Rilial La Y3 3808 e 5385 ST ahy U 2S00 281081 B a8 535 gy a8 e G ¥ Guslaial )
[153 : 00 e JI]
Iz tus’idoona wa laa talwoona ‘alaaa ahadinw war Rasoolu yad’ookum feee ukhraakum fa
asaabakum ghammam bighammil likailaa tahzanoo ‘alaa maa faatakum wa laa maaa
asaabakum; (Strat Al ‘Tmran, 3:153) (accessible via: https://myislam.org/surah-imran/)
" [Remember] when you [fled and] climbed [the mountain] without looking aside at anyone
while the Messenger was calling you from behind. So Allah repaid you with distress upon
distress so you would not grieve for that which had escaped you [of victory and spoils of war]
or [for] that which had befallen you [of injury and death]...." (Sirat Al ‘Imran, 3:153)
(accessible via: https://surahquran.com/english.php?sora=3&aya=153)
Ibn Mihran attributed to Nafi‘ and Abu “Ali (al- ' Umani, 1423 AH) the permissibility of pausing
at "and you did not look back at anyone”. However, al ‘Umani rejected this view, considering
it incorrect:
8 ¥ g ory AN Alaad) ) Cibiaa (3) O AL (el g5 JLEAY) aa Al B gl) Cpuunia] W 9" 2 iland) QB g
Cragall i IS oy b ((3) Lal) cibiaadl Alaad) S (a (3085 Jglusl)3) Alghy ¢ ia AN o
(21423 (Aleadl) UM Agle (i gl) Cpny Db 4xl) Cilizaall Alan (pa pny La (Y ¢4d) Ciliaal) g cilidaal) (s Suald cuig
(2008 caladl Gpanall) (013585) :lgd Jaladl cJlal) o cual Jaa b i s Tt (R 025 (153l 3) 4l gh Y ¢
Which translates into: " Iz (when) is a preposition governing the clause that follows. It does
not yield a meaningful interpretation on its own. The phrase &% Js455 war Rasoolu
yad’ookum ‘and the Messenger was calling you’ is part of the clause governed by ‘Iz, and to
pause before it would be to sever the connection between the preposition and its complement.
Thus, such a pause is unjustifiable." (4adl, 1423 AH). This interpretation is echoed by al-
Samin al-Halab1, who noted that the clause war Rasoolu yad’ookum ‘and the Messenger was
calling you’ forms a nominal sentence in the accusative case as a circumstantial clause (hal),
with its operative verb being ‘you did not look back’ («2ad) Casd), 2008).
The syntactic framework presented is based on both temporal and structural consistency, which
serves to demonstrate the connection between lexical components and grammatical roles within
the sentence. Instructional grammar utilizes analogical reasoning, evaluating syntactic
structures in relation to genuine examples from Classical Arabic. Consequently, the first phase
of teaching grammar involves understanding fundamental principles through frequently
observed instances.
Al-Zajjaji emphasized that didactic grammar should not rely merely on rote memorization of
abstract rules but rather on analogy and inductive reasoning derived from authentic language
usage. He said:
(Uil Lga LgadlS JS U Y g ¢ panad ol LY s pal) adS alad ) Lo e gy ) B Lpaail) gl e Lalb
LilEd o lil) anel U jo () ) 5gd oS 55 caild 98 &) a8 Linans Lal Ui &lld Jlia <oyl Agle Ui Liany Uinan Lall
5l 138 (pad calal) 130 A BT chal AUS A3l) plat¥) g Tan 8138 g clld dpdi Lo g JST 9 ST g cp)d sgd cand
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sliae GAS LY ¢ pil) ad 55 andl) cuali Y ¢(Of)—s LB STar) alual o 1J8 ) adld Ty @) 18 Jladl (e
‘ﬁhﬂ\ EJJQAWiLAJ \3.@3 ‘M}QM&:@\&GU\J :Uﬁeg\.‘gj?ﬁJei:d:\éo\ cégje&tﬂﬂs‘g Aalad g
(1986 <Al i) ) a2 hasda 4y

Which translates into: "Regarding didactic grammatical causality, it refers to the approach
through which one acquires knowledge of the Arabic language, as neither we nor anyone else
has encountered all their expressions in exact form. We have only been exposed to a selection
of them and have drawn parallels based on that exposure. For instance, upon hearing the phrases
‘gama Zayd’ (Zayd stood) and ‘rakiba’ (he rode), we inferred the concept of the active participle
(ism al-fa‘il), leading us to conclude that ‘zahaba’ transforms into ‘zahib’ and ‘akala’ into ‘akil’,
among others. This form of causality is adequate for comprehending grammar. For example,
when we state: ‘inna Zaydan qa’im’, and someone inquires about the accusative case of
‘Zaydan’, we explain that ‘inna’ requires the accusative for the subject and the nominative for
the predicate—this is the method through which we have learned and instruct others. Similarly,
in the case of ‘qama Zayd’: Why is Zayd in the nominative? It is because he serves as the subject
of the verb that acts upon him, thus elevating him. Such examples form the basis of educational
practices and are crucial for achieving proficiency in the Arabic language..” (a3, 1986).
Thus, Al-"UmanT's critique of Ibn Mihran is founded not on capricious grammatical formalism,
but on a principled understanding of causality that is based on analogical reasoning. This
methodology allows learners to transition from recognizing linguistic patterns to developing
syntactic rules that can be applied to various constructions.

Example Five:

The verse: B

Jsmd G 13 (g 08 (a pallaall 0L b aab 33} Al A 38 e ol (B A0 (2 Lo Aiia) 5h)

[78 sl (0l e #1341 0K05 B Vg

“Huwaj tabaakum wa maa ja’ala ‘alaikum fid deeni min haraj; Millata abeekum Ibraaheem;

Huwa sammaakumul muslimeena min gablu wa fee haaza li yakoonar Rasoolu shaheedan

‘alaikum wa takoonoo shuhadaaa’a ‘alan naas” [Al-Hajj: 78] (accessible via

https://myislam.org/surah-al-hajj/)

“He has chosen you and has not placed upon you in the religion any difficulty. [It is] the religion

of your father, Abraham. Allah named you "Muslims" before [in former scriptures] and in this

[revelation] that the Messenger may be a witness over you and you may be witnesses over the

people.” [Al-Hajj: 78] (accessible via https://surahquran.com/tafsir-

english.php?sora=5&aya=116).

It was narrated from Ahmad ibn Ja‘far that he considered a pause after “and in this” (wa fi

haaza) (Al-‘Umani, 1423 AH). However, Abu Ja‘far commented:

LaS aa) Ao () 93¢ ¥ 530 (paauda pa 1 93 oS0 (Cpralia | Mo i) aSlas solina g ALS Loy Allaia oy o300 oY ¢Uadf B
(42872 e 21423 «Flaall) "ldaleld ale ANl dule J g 2

Which translates into: “He was mistaken, for the 1am (prepositional particle ‘li’) following it is
connected to what precedes it. The meaning is: Allah named you Muslims so that you would be
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accepted and deemed just, capable of bearing witness over nations just as the Messenger, peace
be upon him, will bear witness over you. So take heed.” (wead), 1423 AH, vol. 2, p. 428)
In other words, the phrase A& 13 § g3l {584 13 85 3 e 1 yakoonar Rasoolu shaheedan
‘alaikum -“so that the Messenger may be a witness over you” is grammatically dependent on
KL (sammaakumul) “named you” (sS4, 1976), meaning: Allah named you Muslims
previously in the scriptures and the remembrance, and in this Qur’an, so that the Messenger
may testify to his delivery of the message to you (u«adll, 1421 AH).
This interpretation is grounded in the principle of correct syntactic linkage between the clause
Al “He named you” and “so that...” (li yakoona). Al-Nahhas explained that the 1am here
functions to denote purpose or causation (ta‘lil), illustrating a linguistic phenomenon pivotal to
educational grammar—the causal clause—which young learners require in their study of
syntax. It represents the theorized rationale (al-‘illah al-nazariyyah) that enables students to
grasp the usage of syntactic tools to denote causation and objectives. Teachers typically stress
such nuances to help learners understand the motivation behind choosing certain syntactic
structures or their usage in specific contexts. Some explanatory reasons (al-‘ilal) provide
simplified interpretations that facilitate learners’ comprehension of grammatical rules.
Al-Alust further clarified the function of the lam, stating:
e Jalatill Lgi oS (pa adla ¥ :@L&ﬁ\ Jég ‘d...él.au.b @M@JM\Q%‘,J\GJ; (PSI.ZJ.A)_)MeMU"
pd RN Jpm ) Balgd J o) s ga 9 cagillae g agadlaly aSa Cpalusally agd asd) ) i Mt A dpanss (1
(20179 01994 ¢ o sl¥) "o £ i dsd g aa¥) o agislgd B s Llsh ¥ saa

“The lam is syntactically connected to ‘He named you’ in both interpretations regarding the
pronoun, and it is—according to some—a lam of consequence (‘aqibah). Al-Khafaji, however,
saw no issue in interpreting it as a 1am of causation (ta‘lil), arguing that God's or Abraham’s
naming of them as Muslims entails an acknowledgment of their Islam and uprightness, which
constitutes the reason for accepting the Prophet’s testimony—who is primarily included among
them—as well as their testimony over other nations, though this interpretation bears a degree
of subtlety.” (=¥, 1994, vol. 9, p. 201)

Example Six:

The verse:

(Sl L Ao V3 ol B L alad 232 mMﬁ‘_\.\Su\douu.uJIAdﬁ\ o o sl il J)
[116 :3aall]

“qaala Subhaanaka maa yakoonu leee an aqoola maa laisa lee bihaqq; in kuntu qultuhoo fagad

‘alimtah; ta’lamu maa fee nafsee wa laaa a’alamu maa fee nafsik”’[Al-Ma’idah: 116] (accessible

via https://myislam.org/surah-maidah/)

“ He will say, "Exalted are You! It was not for me to say that to which I have no right. If I had

said it, You would have known it. You know what is within myself, and I do not know what is

within  Yourself.”” [Al-Ma’idah: 116] (accessible via https://surahquran.com/tafsir-

english.php?sora=5&aya=116)

Some interpreters paused at the phrase 4 (»l W( maa laisa lee), “that to which I have no right”

and then continued with (33«(bi haqq) “in truth” (524, 2002). This leads to interpreting
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G5 (bihaqq )“in truth” as being connected to 4iile (alimtah ) “You would have known it”,
giving the meaning: “You would have known it truthfully” (Al-Samin al-Halabi, 2008).
Al-Ashmiini refuted this interpretation on two grounds:

Ol Al 2 AT Gl s s andd gudaga Gl Al 1A ALS Lad Jany ¥ ) i ) slaaal g o Ul 13a g

19 oAl L (o 5% S 09 <Ud il ga Y AT ¢ S ol anil] ClS () g il b I3 gy Allaia s L) cuils

2002 «(S5ad )" Janiony ¥ 438D ¢ Glaal) o Und ulh gy ddale 288 4318 S ) o ((AdlR) o Ailata pL)
(229 /1 0o

Which translates into: “Initially, it is important to note that a preposition cannot govern a
preceding word. Furthermore, this situation does not pertain to an oath context. An alternative
perspective could be that if the ba’ (in bi-haqq) lacks a syntactical connection to any other
element, its usage is deemed invalid. Should it be interpreted as an oath, it would also be
considered invalid due to the lack of a corresponding oath clause (jawab al-qasam).
Additionally, if it is intended to be deferred within the structure and is syntactically associated
with ‘I said it,” while it may not be grammatically incorrect, it remains stylistically
unconventional. (¢=$4&¥), 2002, vol. 1, p. 229)
Al-Samin added two further objections to this pause:

1. The fundamental syntactic principle rejects inversion (taqdim wa-ta’khir).

2. Neither the conditional clause nor its response should precede the conditional particle

(sl el 2008).
Abt Hayyan underscored that inversion should be employed solely when it is necessitated by
the meaning, supported by textual evidence (tawqif), or in situations where no alternatives exist
(0> s, 2000). The underlying implication is: “How can I make such a claim when I am
unworthy of it, and do not merit being worshipped to the degree that [ would call others to do
s0?”
A comprehensive evaluation of the syntactic justifications outlined above reveals a substantial
body of material for intricate grammatical analysis. This includes the interplay of conditional
structures, negation, inversion, oaths, relative clauses, and prepositional phrases. Through the
examination of these syntactic constructs, learners develop competencies that extend beyond
theoretical knowledge, moving towards a practical application of educational grammar aimed
at fostering a thorough and systematic understanding of grammatical concepts.
Example Seven:
The verse:
[9— 8 2] (R0 QAL 53 (1455 ) (8) Cisa il 5 315 bl Bl (38 (s

“Liyuhiqqal haqga wa yubtilal baatila wa law karihal mujrimoon (8) Iz tastagheesoona
Rabbakum fastajaaba lakum” [Al-Anfal: 8-9]. ( accessible via https://myislam.org/surah-al-
anfal/)

“That He should establish the truth and abolish falsehood, even if the criminals disliked it. (8)

[Remember] when you asked help of your Lord, and He answered you, " [Al-Anfal: 8-9].
(accessible via https://surahquran.com/tafsir-english.php?sora=8&aya=9)
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It was narrated from Ibn Jarir that the pause should be on by’uf.aﬁ‘ (almujrimoon "the
criminals," considering it adequate, while it is said to be complete if the word 31(12) "when" is
connected to a mentioned term, and adequate if it is connected to the phrase “ ki 43‘3‘ Gl
Jhalie (Liyuhiqqal haqqa wa yubtilal baatila )"to establish the truth and abolish falsehood."
That is, the truth is established at the time of your cry for help (f$e4Y), 2002), meaning that
the subject of 3\"When” could be connected to the action Jbd) Jhi s (wa yubtilal baatila) "to
abolish falsehood," making the verse connected to the previous one. Altematlvely, the verse
could be considered independent, based on the supposition of: A& Glaiuld a5 & $hind ] (Iz
tastagheesoona Rabbakum fastajaaba lakum )"[Remember] when you asked help of your Lord
" (¢, 1420 AH). Al-Ashmuni states,
M alall (A Jianal Jasy i ¢ paa Lal i (3) 5 () baaly guaie 43Y ¢diiinn auhy Y <hlE ga 5"
«(289/1 .04 2002 <5 o)
Which translates into: "This is a mistake because 'to establish' is in the future tense, as it is in
the accusative form due to an implicit 'if,' and 'when' is a term referring to past events. How,
then, can a future verb act on a past tense?" (S5a%), 2002, p. 289/1). Since the term refers to
a past event, the verb should also be in the past tense, thus necessitating the alignment of tenses
within a sentence, which is essential for grammatical clarity.
Ibn Ashur addresses this matter 1n his 1nterpretat10n of the verse, assertlng that:

-

UJ\ b J\JY\ LA uSS3 c?l.a\ HA ﬁl.iilu‘ﬂ uﬁ33 NUY\ «_\33 Y A.qua Lgs.\u Al & ad\ﬁ uY"
o c1984 BTN QT EIK g R IR Qb Ay glady BRIy GOl (303 ma N a3 salll s
«(273/9

"Allah's will is perpetual, and its relationship with time is lasting... there exists a duration
between the moment of the will and the moment of seeking assistance. Nevertheless, since
Allah's will remain constant until the victory on the Day of Badr, the association of the time of
the call with its action is valid because it extends into its ongoing nature" (Ls<ts ), 1984, p.
9/273). This suggests that the employment of the present tense verb within a temporal
framework transcends the time denoted by 3 "when," as there is a provision for overlapping
tenses when the verb is linked to a continuous concept or meaning.

Example Eight:
The verse:

[57 o] (Gt s agly Alaik il b (1siadag)
Wa yaj'aloona lillaahil banaati Subhaanahoo wa lahum maa yashtahoon [An-Nahl: 57]

(accessible via https://myislam.org/surah-nahl/)

“And they attribute to Allah daughters - exalted is He - and for them is what they desire.”[An-
Nahl: 57] (accessible via https://surahquran.com/tafsir-english.php?sora=16&aya=57).
Al-Farra’ stated:

) (Gs1353) 19 99 Juiall ppasall Jab (223 ) i o(clidl) o hae 1 guaia (U agd3) Jaad 1o il J
V5 actial) ypaual) Jab (55 5 g ¥ 435 6l o1 ) ALE Lag 1 slane) 5if JB () B (3b) 35 cuatiall 0 e
Vg cdupa 5 Geae Db case g 8D g o glil) Juadl oy L gy o Gl (B Y) ualall Lok jpaa ) ALY Jab
(il g puda g el g pudn 1) 9B ¢ ity o guaaall ppadall Ja (53 O el pula ¥ g el G pula 1 gl ey g e

(408/1.02 <2002 ¢ 5adl) ") dass g oa8h g cdate g 0288 23 g Laild ay ) Ak g (Laild Alk 1) s
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Which translates into: “the phraseb&ji-i\éj ‘wa-lahum maa’ (‘and for them is what...”)
considered as being in the accusative case, conjoined toclidl “al-banaati’ (‘the daughters’).
This implies that the verb associated with the attached pronoun ‘they’ (inﬁuiiééf ‘yaj‘aloona’,
‘they ascribe’) extends its action to another attached pronoun, namely & ‘hum’ (‘them’) in &
‘lahum’ (‘for them’).” Abii Ishaq responded: “The assertions made by al-Farra’ are inaccurate,
as a verb cannot refer to its own attached pronoun—whether the subject is implicit or explicit—
except in the case of verbs related to perception and cognition. This includes verbs like zanna
('to think') and similar terms, as well as verbs such as fagada ('to lose') and ‘adima ('to lack").
Therefore, it is incorrect to interpret Zayd darabahu ('Zayd hit him') as meaning that he hit
himself, nor can one interpret darabahu Zayd or darabtuka ('I hit you') in that manner. The
reflexive action must be clearly articulated using nafs ('self'), as in darabtu nafsi ('l hit myself")
or darabta nafsaka (‘you hit yourself'). However, it is acceptable to say Zayd zannahu qa’iman
('Zayd thought of himself as standing'), or zannahu Zayd qa’iman, as well as Zayd fagadahu or
‘adimahu, and conversely fagadahu/‘adimahu Zayd.” (55431, 2002, vol. 1, p. 408)

In their statement “to their attached pronoun”, two qualifications are implied. The first is that
it is a pronoun: if it were an explicit noun, such as “nafsahu” (“his self”), the construction
would be permissible—for example:4sdt Qxa Y3 “Zaydun daraba nafsahu” (“Zayd hit
himself”). The second qualification is that it is an attached pronoun: if it were a detached
pronoun, the construction would also be permissible—for example: “Zaydun ma daraba illa
iyyahu” (“Zayd hit no one but him”) and “ma daraba Zaydun illa iyyahu” (“No one did Zayd
hit but him”) (al-g xSl | 1976).

Thus, not every verb may be construed with an attached pronoun as its object, and the
learner must be able to distinguish between the regular case of transitive verbs taking direct
objects and the exceptional cases where a verb may take an attached pronoun. Moreover, it is
essential to identify the grammatical rules that govern the transitivity of verbs to attached
pronouns in order to avoid semantic ambiguity.

Example Nine:

The verse:

BRI (Guasadh e i sladld A3 G 138 38 ¥ Gt ¥ B3 ) sl A1 0 o L U ol 80 U £ 31 Ti)
|68

“Qaalud-‘u lanaa rabbaka yubaiyil lanaa maa hee; qaala innahoo yaqoolu innahaa baqaratul laa

faaridunw wa laa bikrun ‘awaanum baina zaalika faf’aloo maa tu’maroon”. ( accessible via

https://myislam.org/surah-baqarah/ayat-68/)

“They said, "Call upon your Lord to make clear to us what it is." [Moses] said, "[Allah] says,

'It is a cow which is neither old nor virgin, but median between that,' so do what you are

commanded."[Al-Baqarah: 68].

Al-Farra’ held that a pause should be observed at the phrase 2% ¥3 6'44‘3 ¥ “laa faaridunw wa

laa bikrun ” (“neither old nor virgin™), and then the recitation should resume with: “‘awaanun

baina zaalik” (“but median between that”), i.e., the cow is between old and young in age. Al-

Akhfash, however, interpreted ‘awaan as a predicate adjective (i.e., <=lla na‘t) modifying al-

bagara (“the cow™), as if the verse meant: “It is a middle-aged cow.” (<N, 1971).
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Ibn al-AnbarT rejected this interpretation, arguing that this is a mistake. For if ‘awan were an
adjective of al-baqara, it would have to precede it. Since it would be grammatically and
semantically improper to say: 2% ¥3 Ga JU ¥ 355 Lga\ 35 ﬁl‘innahaa baqaratul laa faaridunw wa
laa bikrun ‘,”'It is a cow which is neither old nor virgin, but median between that it cannot be
correct to take it as an adjective. The phrase &l & &) 3ebaina zaalika (‘between the two’) is a
reference ‘[o&ku}3 faarid (old) and &bikr (virgin), and a reference cannot precede its referents.
Therefore, if it is invalid in the order of precedence, it is also invalid in the order of succession.”
(g, 1971, p. 519).

Al-Samin al-Halab1 offered a different interpretation, suggesting that ‘awaanun is a predicate
(Khabar) of an omitted subject, i.e., hiya ‘awaanun (“it is middle-aged”) (>l Camd), 2008).
Al-Farra’’s pausal interpretation, al-Akhfash’s grammatical view, Ibn al-Anbari’s refutation,
and al-Samin al-Halab1’s permissive analysis together constitute a rich case that teachers can
effectively utilize to engage learners in critical discussion. They can encourage students to
reflect on how such grammatical divergences influence textual understanding by posing
questions such as: What does it mean to place the adjective before or after the noun it qualifies?
or Can pausing at a certain point in a verse alter its rhetorical meaning?In this way, grammar
instruction can become a discovery-based process, where selected texts are presented to
students and they are guided toward independently uncovering grammatical rules. Additionally,
interactive techniques can be employed to teach syntactic reasoning by analyzing variations in
grammatical opinions.

Example Ten:
The verse: )

[121 t 53 (& skt 1508 Lo Gl 200 2 300 4 G V) ity sy W5 558 1 3 8 ki A8 (5845 ¥ 5)
« Wa laa yunfiqoona nafa gatan sagheeratanw wa laa kabeeratanw wa laa yaqta’oona waadiyan
illaa kutiba lahum liyajziyahumul laahu ahsana maa kaanoo ya’maloon » [At-Tawbah: 121].
(Accessible via https://myislam.org/surah-taubah/)
“Nor do they spend an expenditure, small or large, or cross a valley but that it is registered for
them that Allah may reward them for the best of what they were doing.” [At-Tawbah: 121].
(Accessible via https://surahquran.com/tafsir-english.php?sora=9&aya=121)
Al-Sijistani held that a pause should be observed at the phrase & ‘jl “illa kutiba lahum” (“but
that it is registered for them ), arguing that the 1am in “liyajziyahumu” (“reward them”) is the
lam of an oath (Iam al-yamin). According to him, the meaning is essentially: “By Allah, He
will surely reward them (la-yajziyannahumu Allah), ” where the emphatic niin was omitted, the
lam was rendered kasrah instead of its original fathah, thus making it phonetically resemble the
1am of purpose (1am kay). Consequently, it was interpreted grammatically as causing the verb
to be in the subjunctive mood, as in the case of lam kay ((é)‘-,\-.i‘\ﬂ, 1971). Therefore, the intended
meaning would be: “By God, Allah shall surely reward them” (2d), 2009).
However, al-Dani strongly rejected this interpretation, stating: “The scholars of Arabic
unanimously agree that what he said is incorrect and unsupported by any linguistic precedent
or grammatical analogy” (al-Dani, 2001, p. 90).
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Ibn al-Anbari also refuted this opinion, arguing that the phrase & aAg2333 “liyajziyahumu Allah”
(“that Allah may reward them”) is syntactically connected to “kutiba” (“it was written”),
meaning: “If was written for them as a righteous deed, in order that He may reward them.” He
further maintained that the 1am of an oath (1am al-qasam) is never pronounced with a kasrah,
nor is it a causative particle that governs the subjunctive mood. He reasoned that if the meaning
of “liyajziyahum” were truly “la-yajziyannahum” (“He shall surely reward them”), then it
would also be permissible to say “wa-llahi liyagum Zayd” in the sense of “wa-llahi
layagimanna Zayd” (“By Allah, Zayd shall surely rise”), which is entirely unattested in
authentic Arabic usage. Ibn al-Anbari supported his argument by noting that in expressions of
exclamation, Arabs say “azrif bi-Zayd” (“How witty Zayd is!”), using the jussive form due to
its phonetic resemblance to the imperative. However, he emphasized that this is not analogous
to the case at hand, since in the exclamatory structure, the verb is morphologically redirected
to resemble a command, whereas the 1am of an oath is never found with a kasrah—neither
when the oath is explicitly stated nor when it is implied (&%), 1971). Accordingly, when the
lam is interpreted as one of causal purpose (Iam al-ta‘lil) and connected to “kutiba”, the
meaning becomes: “Allah has recorded for them a righteous deed so that He may reward them
for the best of their actions.” (234 (), 1984).

In this example, it becomes evident that the grammatical justifications provided are closely
related to what grammarians refer to as ta ‘allug (syntactic dependency or attachment). It is
advisable for the teacher, when teaching grammar, to guide learners toward analyzing texts in
accordance with the grammatical purposes achieved through ta‘allug and its semantic
implications. This approach is grounded in the principle that Arabic grammar instruction should
not be confined to rules aimed merely at producing formally correct sentences. Rather, grammar
should also be employed as an interpretive tool that enables learners to uncover the nuanced
and multi-layered meanings embedded in any linguistic text they encounter. It is now well
established that the grammatical rule serves as a link between form and meaning, and that the
instructional value of grammar lies in its potential to illuminate the semantic dimensions of
textual structures.

Conclusion:

This research illustrates that incorporating grammatical explanations into the instruction of
Arabic grammar serves as an effective method that aids in understanding and increases learners'
awareness. These explanations, which have historically been a key element in Arabic
grammatical theory, demonstrate their capacity to link linguistic principles with practical
language application. Consequently, this approach assists learners in navigating the
conventional challenges associated with grammar acquisition.

The research further emphasized that utilizing grammatical explanations in education not only
aids in clarifying the understanding of rules but also fosters analytical thinking and increases
linguistic sensitivity in students. Moreover, it equips them with a more profound capacity to
grasp the logic and structure of the Arabic language. Nevertheless, to effectively apply this
approach in its entirety, it is essential for educators to possess a deep comprehension of the
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explanatory methods used by classical grammarians, while also incorporating modern teaching
strategies that meet current educational needs and learner expectations.

A number of suggestions can be proposed to enhance the instruction of Arabic grammar through
grammatical explanations. These include the creation of curricula that combine grammatical
explanations with contemporary teaching techniques, the execution of field studies to evaluate
the effectiveness of this approach on student performance, and the establishment of training
programs for educators aimed at equipping them to implement this method successfully in the
classroom, thereby deepening their engagement with the Arabic language and its extensive
grammatical tradition.
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