
CINEFORUM  
ISSN: 0009-7039 
Vol. 64. No. 3S, 2024 

 

88 

   © CINEFORUM 

Educational Interventions for Children with Special Educational Needs: A 

Path Towards Inclusivity 

Kaloyan Damyanov*1 

Chief Assistant Professor1 

 

ABSTRACT 

This paper discusses the opportunities for educational support for children with SEN and the potential 

for their integration into the academic environment. In the paper, different sorts of SEN are discussed, 

and some of the areas highlighted in the module include the following: There are multiple dimensions 

to difference, valuing diversity is the way forward, and providing inclusive learning environments. 

Differentiated instruction, the use of assistive technology, and team-teaching strategies are explained 

further, as well as Instructional IEPs. Also, the teachers' and related non-teaching staff responsibilities 

and the issues related to the effective application of the principles are discussed. The paper ends with a 

summary of the educational intervention for children with special education needs, the benefits of its 

implementation, and the challenges that may be met while implementing it. 

Keywords: Special Educational Needs, inclusive education, educational interventions, Individualized 

Education Programs 

 

INTRODUCTION 

In today's diverse society, the term Special Educational Needs (SEN) has been popularized to capture 

the many difficulties that some children go through as they learn. SEN comprises learning difficulties 

like dyslexia and ADHD, emotional and behavioral difficulties, physical difficulties, and development 

difficulties like AS. All these can have serious consequences for a child, influence his interactions with 

conventional educational processes, and affect learning. 

The encouragement for inclusivity in education is not just a fad; it is a move towards reforming diversity 

in the classroom. This means developing a cultural context in the learning institution that will make all 

the students feel comfortable, no matter their disability or their learning ability. The approach also 

improves the educational process for children with SEN while positively impacting the other children 

who learn together, including better understanding, tolerance, and cooperation. 

This process cannot operate without educational interventions, as these strategies and supports are 

relevant to every child. These interventions can range from the IEP documents that chart general and 

special instructions, goals, and other specifications to the teaching techniques adjusted to the learning 

modalities. Further, technology is a powerful tool that can help learners with SEN participate in the 

coursework in a way that is impossible by any other means. 
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Indeed, the role played by educators is central to ensuring that these interventions are well put in place. 

SEN children require teachers who comprehend the signs of their conditions and can modify their 

classroom practices. Continuing education and training for professionals are critical in the sense that 

educators should be able to ensure that all students are accommodated in classroom settings. Besides, 

there is a need for synergy between educators, specialists, and families to create support systems for 

students' learning. 

However, there are still some issues regarding the implementation of this program. Lack of resources, 

staff and peer self-fulfilling stereotypical beliefs, and policy barriers at the educational level are 

examples of barriers that thwart the effective implementation of interventions. Society, policymakers, 

educators, and the community must embrace social equity in education to address such challenges. 

In this article, you will discover what inclusive education means, the interventions available for children 

with special educational needs, and why educators are the solution's center. Through awareness and 

application of the above concepts, we can work towards a future where every child, regardless of their 

unique challenges, has the opportunity to thrive, learn, and contribute meaningfully to their educational 

community. 

 

Types of Special Educational Needs 

The first important thing to understand is the different kinds of Special Educational Needs (SEN). 

Different challenges come along with each category, and other approaches will be needed to support 

students appropriately.  

A. Learning Disabilities: Learning disabilities are neurological conditions that prevent a person from 

processing information despite having average or above-average intelligence. The most common types 

are dyslexia, dysgraphia and dyscalculia, and dysgraphia. Dyslexia affects students’ fluency and 

comprehension of reading, and they cannot decode words or comprehend text. Dyscalculia is a learning 

disability that makes learning or understanding mathematical concepts hard. It’s a type of dysgraphia 

that means you have problems with writing, like spelling, handwriting, or getting thoughts down on 

paper. It is important to find these students early and teach them specific strategies. By crafting 

individualized learning plans that capitalize on the strengths and make necessary accommodations for 

students with learning disabilities, educators can empower students with learning disabilities to reach 

their full potential. 

B. Emotion and Behavioral Disorders: Emotional behavioral disorders (EBD) are disorders of 

emotional well-being and behavior in educational settings. Students may also have anxiety disorders 

that involve excessive worry or fear that interferes with daily activities or depressive disorders, which 

include persistent sadness and the loss of interest in previously enjoyable activities. Also, Oppositional 

Defiant Disorder (ODD) is a condition that can create difficulties with authority and social interactions. 

Children with EBD may have problems with focus, impulse control, and social relationships. Often, 
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support for these students includes counseling, behavioral interventions, and strategies that encourage 

positive behavior and emotional regulation. A nurturing environment that creates an understanding and 

support for them can go a long way in allowing them to have a great learning experience. 

C. Physical Disabilities: Impairment of a child's movement, coordination, and physical development 

in general impedes participation in educational events. Some children might have some level of 

disability physically due to some diseases, like cerebral palsy, spina bifida, muscular dystrophy, and 

others. For example, cerebral palsy may affect a child’s ability to move around with their body, but 

spina bifida may present mobility problems that require wheels to solve. Muscular dystrophy causes 

muscle weakness, requiring assistive technology and accommodations in their learning space. Thus, to 

promote inclusion in school, every child with learning disabilities should have the necessary equipment 

and the academic adjustments to allow them full access to learning. 

D. Autism Spectrum Disorders: ASD is a developmental disability of children that manifests 

challenges embraced in social communication, interactive activities, and stereotyped or repetitive use 

of objects, activities, or interests. Consequently, and consistent with the nature of ASD, every student 

with the disorder may have different capabilities and disabilities and so may function at various levels. 

Some students might need help with social activities; for example, they could have problems 

comprehending nonverbal communication and creating interpersonal interactions. This task also 

involves sensory-to-motor issues, in which some students demonstrate poor reactions to sensory signals 

that affect the learning environment. Finally, the instructional strategies encompassing students with 

ASD incorporate structured teaching approaches, Anglo-Saxon training in social skills, and spare 

targeted approaches for the child. With appropriate orientation to their classroom environment, these 

students can do well academically and socially. 

E. Communication Disorders: Communication disorders refer to difficulties in listening, speaking, 

understanding, and using words, speech, gestures, and symbols that are developmentally appropriate. 

This category comprises several difficulties, such as phonological disorders, meaning that students can 

pronounce specific sounds incorrectly, and language disorders, which reflect learning difficulties in 

spoken and written language. Also, cluttering and other fluency disorders may interfere with the 

smoothness of speech and cause anxiety in children in social communication. Every child with speech 

and language disorders receives speech therapy and an individualized communication development plan 

based on their difficulties. To enable them to develop confidence in expressing themselves, it is 

therefore important to foster a classroom atmosphere to encourage expressive language development. 

Educators must distinguish between the various categories of children with special educational needs 

because effective intervention strategies can only be proposed for children in their care. With this 

knowledge, teachers can design effective learning environments, enabling students from the above 

categories to learn effectively. It benefits the children with SEN by providing a better educational 
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experience. It allows all children and educators to become more accepting and welcoming of everyone 

in their school community. 

 

UNDERSTANDING INCLUSIVE EDUCATION POLICIES 

Inclusion in education depends significantly on strong governmental and special legislation. 

Fortunately, there is increasing acceptance of the right to educate children with a disability. Current 

legislation in most countries includes legislation or policy seeking equal education for these children. 

However, the quality and details of these laws might differ a lot. Even when commitments to inclusive 

education are often present in-laws, they must be better aligned with overall educational planning. For 

example, while in some countries like Egypt, legal requirements only stipulate that children with 

disabilities should be provided education, in Ethiopia, one has the African Union's National Plan of 

Action for Persons with Disabilities that is comprehensive and inclusive of rights, activities, and 

achievements. 

International Policies and Frameworks for Inclusive Education 

International laws and regulations, such as the Convention on the Rights of Persons with Disabilities, 

define the principles of human rights and the legal requirements for compliance with those principles. 

Cross-sectional analysis reveals that countries that have ratified human rights conventions score better 

on human rights. Stories on the ground point towards the fact that disability educators are using these 

legislative instruments to lobby for improved laws and services in their respective countries. For 

instance, within four years of the adoption of the Convention, the majority of the ratified countries had 

adopted national legislation for persons with disability, most of which defined Reasonable 

Accommodation. In the following section, there is a presentation of various key international policies 

and laws that support the inclusion of children with disability in education. 

 United Nations Convention on the Rights of the Child 

Co-opted into Hong Kong law in 1989, Article 23 of the UN Convention on the Rights of the Child 

deals with the needs of disabled children, particularly their right to education that will prepare them for 

social reintegration and lead fulfilling and productive lives. The Committee on the Rights of the Child 

also explained that the purpose should be integration, not separation. 

World Declaration on Education for All 

The major significant event in 1990 was the adoption of the World Declaration on Education for All, 

which leading international organizations supported. The Declaration, supported by many countries, 

demands primary schooling and stresses the need for education for children with disability. 

Also, the most effective national inclusive education policies provide a roadmap to follow by the actors 

and implementers of inclusive education, thus, a better-directed approach towards inclusive education. 
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PRINCIPLES OF INCLUSIVE EDUCATION 

Inclusive education is based on several important principles that focus on providing education for every 

learner to enhance their learning success regardless of their physical and learning disability and ethnic 

background. The following principles help educators design relevant and inclusive learning spaces that 

embrace diversity and promote teamwork. 

 A. definition of diversity in class 

More than simply recognizing the primary factors that make students diverse, teachers must use that 

diversity to support the learning process. Regarding possible advantages and opportunities, each student 

comes to the classroom with assets that can be applied to discussion and group work. 

Teachers need to understand and remember that the learners are diverse students with diverse cultural, 

linguistic, and cognitive endowments. Such understanding makes teachers embrace culturally relevant 

teaching practices that respect and value students' cultural selves. By using material from other 

disciplines and points of view and incorporating multiple teaching methods, the teacher can reach all 

students. For instance, literature obtained from different cultures assists students in finding themselves 

in the curriculum and makes them feel valued. 

Furthermore, the issue of diversity can be isomorphic with the comprehensiveness of the diverse 

learning processes and rates at which students learn. Teachers can use differentiated modes of teaching 

and assessment to suit the student's needs. It serves the purpose of having the student pass their exams 

and fosters the culture of the classes in which everyone's opinion is respected. 

B. Promoting Equity and Access 

Inclusive education's key concept involves the quest for equal chances for students by providing equal 

resources and environment. Equity means that teachers understand student differences and adapt the 

delivery of classroom instruction and materials to meet the needs of each learner fairly. 

This principle gives special focus to specific support. For example, a child with a learning disability 

may need extra time on a test or documents in a certain format. Likewise, students who use English as 

a second language may need additional help interacting with the learning content. By providing such 

materials, educators can make it easier for students to perform at their best. 

Access also includes the physical setting of the school. Teachers and designers should ensure that 

equipment, technology, and teaching aids are provided to suit learners with disabilities. This might refer 

to height-adjustable workstations, equipment or apparatus, or special accommodations for children with 

sensory processing disorders.  

C. Promoting a Learning Environment 

Promoting a positive climate is critical to delivering inclusive education, forming the main focus during 

learning. This includes creating a positive environment in class where the learners will have a sense that 

they are valued and free to talk. An enabling environment creates trust so that a student can experiment 

in the learning process without the risk of ridicule. 
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This can be done by the involvement of teachers to foster good relationships between students. Group 

work, peer tutoring, and cooperative assignments help students share ideas and develop a mutual 

understanding of how knowledge is acquired. It contributes to fostering relationships and erasing 

divisions between learners with or without learning disabilities and or other developmental differences. 

In addition, such important factors as classroom management strategies are also crucial for supporting 

the students. By outlining positive behavioral expectations and constantly communicating and modeling 

how to interact with others in the class, the students learn how to relate with their peers. Further, to 

promote social-emotional learning, the classroom's physical environment can be augmented to foster 

self-regulation, conflict-solving strategies, and other similar skills among students. 

It also helps create a favorable learning environment thanks to the involvement of families and the rest 

of the community. The relationships with parents and guardians can be used to get insight into the 

backgrounds and needs of the students so that proper support can be provided. Communal resources 

can also supplement the help offered and provide extra ways of developing and strengthening the 

educational process. 

The three main concepts that are at the heart of learning inclusion are: firstly, understanding diverse 

learners; secondly, promoting equity; and thirdly, creating a welcoming learning environment. By 

practicing these principles, teachers can ensure that students' differences are tolerated in the classroom 

and valued. This approach leads to a more inclusive education process, a more equal education, and, in 

fact, a more fruitful process for all children. Adopting these principles can change the educational 

environment into active communities where every learner can succeed. 

 

EDUCATIONAL INTERVENTIONS 

Instructional undertakings are essential approaches to address learners with individual needs, especially 

those with learning disabilities. These include interventions that facilitate learning, participate, and 

ensure all children can learn inclusively. In the following section, we analyze interventions that would 

contribute to an inclusive education system. 

1. Individualized Education Programs (IEPs) 

A specific category of service delivery for learners with disabilities is the individual education programs 

or IEPs. Special Education Services are programs that are designed specifically for disabled students. 

Thus, students with disability are put in a Special Education Program known as Individualized 

Education Programs (IEPs). These programs describe the learning goals, academic services, and 

modifications required for each learner's education. The main goal of an IEP is to provide instructional 

services to learners with special needs to enable them to attain their educational goals. 

Writing the IEP requires following some basic but crucial procedures. First, an initial account of the 

student's performance and academic needs is made, from which the strengths and weaknesses of the 

student shall be evaluated. This information is essential for setting proper aims. Subsequently, a 
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multidisciplinary team consisting of teachers, special education professionals, and parents meets to 

identify the student's requirements and set narrowly defined objectives. The IEP also lists the services, 

classroom accommodations, or modifications the student will receive. When used in the classroom, 

reviews help ensure the IEP is current to the student's needs for changes that may be needed. 

2. Differentiated Instruction 

Differentiated instruction involves teaching strategies, resources, and assessment procedures to address 

students' learning styles. Being aware that every learner is different, differentiation of learning caters to 

more than one way of practicing so that all the learners’ benefit. In this method, students are grouped 

in a rather elastic manner; the resources used in the learning process are diversified; the tasks performed 

by the students are chosen based on their interests and prior knowledge. 

The advantages of differentiation are numerous and have been discussed in this paper. Greater learner 

participation can also be achieved since every learner is encouraged to participate when the content is 

delivered in a manner that suits them. Moreover, the main benefits of this approach include mastery of 

course content, as it enables learners to understand ideas at their own pace and in the most comfortable 

way. In the end, differentiation can increase self-esteem as students succeed in learning in areas that 

consider their strengths and needs. 

3. Assistive Technology 

Assistive technology includes a variety of tools and equipment that can be used to help learners with 

disabilities while learning. These technologies may comprise communication equipment, smart 

software, and mobility assistance, which are crucial in improving access to learning and learning 

achievements for children with special needs. 

In this case, the following is evidence that incorporating assistive technology in learning yields 

significant outcomes. These tools can, therefore, make changes to ensure access to the curriculum, 

remove barriers, and ensure students engage with classroom activities. For instance, communication 

devices make expressing their ideas easy for students with speaking difficulties. At the same time, 

adaptive software helps change how content is displayed for students with different learning abilities. 

Thus, assistive technology helps the learner perform the tasks on their own while also creating an 

environment of participation in the classroom. 

 4. Collaborative Teaching Models 

Teachers are encouraged to teach in teams, where one sets up the classroom, others facilitate learning, 

and others tidy up. 

Co-teaching and other integrated teaching approaches are teaching mechanisms where two or more 

educators teach, facilitate, and evaluate the learning of diverse students. These approaches can assume 

different forms, including team teaching. Both educators teach simultaneously, teach as you go, and 

assist as you go, by which one teacher teaches at a time while the other circulates the class, addressing 

individual students as necessary. 
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Teaching collaboration has many advantages. Teachers may better support students when each party 

works with the other's strengths and specialty areas. The collaborative teaching models also enhance 

the amount of one-on-one time students get, especially students with learning disabilities. In addition, 

the cooperative systems improve professionalism as the educators share best practices and find solutions 

to any problem affecting their teaching performance. 

 

RESPONSIBILITY OF TEACHERS AND OTHER SCHOOL PERSONNEL 

Teachers and support staff play a significant role in implementing educational interventions. The 

training they receive and their cooperation with each other and their families is essential in creating a 

welcoming learning climate. 

 A. Teacher Professional Development and Training 

Teacher-only training and professional development are critical as they help teachers update their 

knowledge and understanding of the student's needs. Professional growth should embrace infusing 

teaching for students with different disabilities, sensitization on various disabilities, and how teachers 

can incorporate assistive technology into their teaching. This creates an avenue for educators to be 

knowledgeable on the best practices and new techniques that can be used to support all learners. 

B. Role of Interpersonal Relations for Educators, Specialists, and Families 

Teachers, specialists, and parents must work together to develop a synergy for children with ASD to 

ensure the students receive the necessary support. Good teamwork implies that it allows educators and 

specialists to fashion out individual plans that address the needs of the students. This way, they can 

develop broad-range support structures that complement education in a specific school or joined 

educational center. Families are always informative and can be used to give insights into the students' 

experiences when making instructional choices. When families are engaged, they create a more 

coordinated support system that will likely benefit the students. 

 C. Approaches to parent communication 

This paper emphasizes fostering parent-teacher relationships to enhance students' learning outcomes. 

Parents need to be updated, and educators should ensure they provide information about their child's 

progress, difficulties, and successes at least once a week. It is important to let parents speak their minds, 

thus giving them a voice to express their inputs and feelings. Besides, the involvement of parents in the 

educational process, for example, in volunteering and meaningful school activities, also contributes to 

the formation of partnerships between home and school. 

 Applying individualized programs, instructional approaches, the use of technology, and collaborative 

partnerships means schools can develop favorable environments for students with learning difficulties. 

In addition, continuing professional development and communication with parents make these 

interventions more productive for enhancing the educational achievements of learners with special 
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needs. Altogether, these measures guarantee that each child with a developing disability has the chance 

for success in an integrated education environment. 

 

 BENEFITS OF INCLUSIVE EDUCATION  

Over the past years, inclusion has emerged as one of the main priorities of both national and 

international educational policies. Most children with disabilities have experienced considerable 

problems in academic settings that do not provide for their unique needs. It is impossible to separate 

socially inclusive education from a human rights perspective. It makes sure that all children, with or 

without learning disability, are provided school education and are accepted as part of the school. This 

approach enhances an environment where students are included, all in the same class and following the 

same syllabus despite their diversity. 

These findings are supported by studies that suggest that disabled students who attend regular classes 

perform better academically and socially than those in separate classes for disabled students. Also, 

children with disabilities in integrated settings demonstrate remarkable improvement in math compared 

to other children who are not disabled. In addition, students without disabilities can be useful, for 

example, in helping students with disabilities with language and behavior, accepting each other, and 

being patient and friends. 

The advantages of inclusive education for students with special educational needs are extensive, 

including: 

• Building warm and caring friendships 

• More people contact, connection, and business opportunity. 

• Increased participation in the general curriculum. 

• More inclusion in similar environments in the future 

• Improvements in self-esteem 

• Development of personality with personal values 

• Increased chances of social contact 

Special emphasis is placed on promoting individual development and social inclusion of children and 

youths with disabilities and providing the conditions for their educational success in the context of the 

highest possible level of independent living. In this regard, the schools attempt to foster the integration 

of students with disability into the lives of students without disability on an equal basis. 

 

CHALLENGES TO IMPLEMENTATION 

Despite the theoretical frameworks that underline the principles of effective implementation of inclusive 

education, some obstacles are likely to arise. These are important issues that need to be known so that 

we can come up with ways of countering these challenges so that every learner can be helped. 
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 A. Resource Limitations 

Lack of resources is one of the most formidable barriers to formulating good policies to support 

inclusive education. Educational institutions bear numerous challenges and limitations, including a need 

for adequate funding that limits their capacity to offer required support services, sufficient human 

resources, and all essential materials needed in the institution. This leads to overcrowding in classrooms, 

limited access to teaching aids, and no proper attention given to children with learning disabilities. In 

such a situation, there is a tendency for teachers to need more adequate means, whether to address the 

issue of delivering differentiated instruction or to support students with Individual Education 

Plans/Programs (IEP). 

However, there are constraints on training opportunities for educators. Because many students require 

more attention and resources, it is equally important that teachers have adequate knowledge and skills 

in instruction, and the professional development program provides abundant opportunities for that 

through professional development seminars; schools may lack funds to provide intensive training 

necessary for effective teaching of diverse learners, to their teachers. Constraints can also be in physical 

structures; schools cannot offer facilities such as ramps or disabled-friendly classroom settings to 

accommodate disabled students. Mitigating these resource constraints is critical for developing an 

inclusive learning climate that will enable every learner to succeed. 

 B. Attitudinal Barriers 

Attitudinal barriers are one of the greatest threats to the effective implementation of inclusive education. 

These barriers may result from misconceptions and stereotypes of the students with disability, hence 

low expectations and lack of willingness to implement inclusion. Some teachers may hold low 

expectations for their students with special learning needs or assume that they cannot learn or will be a 

nuisance to other students. 

This is because negative attitudes towards such students impact the teachers' desire to use integrated 

teaching approaches and work with professionals in the field. Moreover, students may develop some of 

these attitudes, resulting in stigmatization and exclusion from other students within the classroom. 

Welfare programs must regularly address attitudinal barriers that facilitate increased tolerance, 

empathy, and respect by educators, students, and the entire school population. The right attitude towards 

integration in schools will help improve the environment required by all learners. 

C. Policy and Systemic Issues 

Other barriers within the realm of policy and system are also problems in inclusive education. 

Sometimes, the policies that are in place could be insufficient in promoting the use of reasonable 

accommodations or could be weakly implemented. For instance, national laws may provide the right to 

education for children with disabilities. Yet, the laws must be complemented with rules or resources to 

facilitate policy implementation. This disconnection can confuse teachers and impede how they 

facilitate education for students with disabilities. 
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Moreover, system-based problems, such as separating general and special education systems, can 

complicate these problems. Lack of communication and integration of two or more educational services 

leads to the student being overlooked, which means that the student is offered Stub services that do not 

address their needs. These policy/systematic problems call for multipronged interventions that mobilize 

stakeholders across different tiers, including government policymakers, school leaders, and teachers. 

By promoting policies to cover any barriers that may exist and support students, as well as providing 

adequate training, schools can work towards making it easier for students to receive the equal education 

they deserve. 

When these barriers are known and addressed, the education system in our schools can promote equality 

for all learners, enabling all students to get quality education. By embracing and practicing 

collaborations, advocacy, and professional learning, schools can globally endeavor to address these 

challenges to improve the teaching of diverse learners. 

 

CONCLUSION 

Summary of Key Points 

Inclusive education is another crucial strategy that embraces and respects all students, especially 

disabled ones. Some measures include using IEP, differentiated classrooms, assistive technologies, and 

a collaborative teaching approach. The advantages of integrating learners with disabilities are not only 

related to success in academic achievements but also build up relations and interpersonal interactions, 

enhance self-fulfillment, and make learners with disabilities feel accepted in schools. However, some 

issues need to be solved to improve the effectiveness of inclusive practice in education. Some are 

Resource constraints, attitudinal barriers, and policy factors. 

Inclusive Education in the Future 

For the future of inclusive education, people should continue to work for change and support policies 

and practices that will be useful for learners. Since the general public is becoming more sensitive to 

issues related to inclusion, education systems must be flexible to cater to students' needs. This includes 

funding for teachers' professional learning, additional resources for the classroom, making schools more 

welcoming for students, and decreasing prejudice. It would be possible to design learning spaces that 

endure diversity and embrace it as an asset. 

Call to Action for Educators, Policymakers, and Communities 

However, for the vision of inclusion to be realized, teachers, policymakers, and community stakeholders 

must come on board. Teachers should continue improving their professional practice and accept the 

concept of inclusion and teaching for all students. Decision-makers must pass and implement legislation 

that would allocate enough funding and incentives for teaching diversity. Communities should create 

more awareness to discuss the proper inclusion of all students and fight for the student's needs. 
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These stakeholders can work collectively to make the educational system in the country allow each 

child to learn, be productive, and thrive in an environment that accepts their abilities. The moment to 

act is here; by joining abilities and forces, one can do everything necessary to provide children with the 

inclusive education they need. 
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