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Abstract

Broadcast and announcing programs teach a narrow set of vocal and rhetorical competencies: diaphragmatic
placement, de-regionalized pronunciation, paced delivery, and audience-directed address. These competencies are
taught explicitly, rehearsed repeatedly, and evaluated against a professional standard. What is rarely examined is
what else this training teaches — not through the stated syllabus but through the sheer repetition of studio practice.
This paper develops a conceptual model of broadcast voice pedagogy as a hidden curriculum: a site where explicit
instruction in vocal technique produces implicit, durable dispositions that migrate beyond the studio into students'
everyday self-presentation. Drawing on four theoretical traditions — hidden curriculum theory (Jackson, 1968;
Apple, 1979), Bourdieu's (1977, 1991) concept of habitus and bodily hexis, Goffman's (1959) dramaturgical
account of front- and back-stage performance, and sociolinguistic register and audience-design theory (Halliday,
1978; Bell, 1984) — the paper proposes that broadcast training does not merely produce a professional skill but
restructures the boundary between performed and private selves. Because no primary data collection was
undertaken, the paper adopts an integrative conceptual-review methodology, synthesizing existing empirical and
theoretical literature into a novel explanatory model rather than reporting new findings. The paper concludes by
outlining a research agenda — including specific interview protocols and discourse-analytic methods — through
which the proposed model could be empirically tested...

Keywords: hidden curriculum, habitus, broadcast pedagogy, self-presentation, register bleed, identity,
sociolinguistics.

INTRODUCTION

A journalism student spends eighteen months learning to speak into a microphone. She is taught where to place
her voice in her chest, how to strip regional vowels from her speech, how to pace a sentence so a listener two
seconds behind can still follow, and how to address an audience she cannot see. None of this is presented to her
as identity work. It is presented as technique — a set of skills to be drilled, assessed, and eventually automated.
And yet, months after she stops actively rehearsing, her mother remarks that she "sounds different on the phone
now." A professor notices she paces her seminar responses like a segment intro. She notices it herself, once,
recording a voice memo to a friend, and feels briefly like she is performing rather than talking.

Anecdotes like this one are easy to dismiss as trivial — a minor professional tic, no more theoretically interesting
than a chef who chops vegetables with restaurant-kitchen speed at home, or a soldier who still stands at parade
rest in a grocery store line. But the dismissal is too quick. What is being carried out of the studio in this case is
not a discrete motor habit but the very apparatus by which a person presents themselves to another human being:
the modulation of pitch, the pacing of disclosure, the calibration of address to an imagined listener. If that
apparatus is being reshaped by professional training, then something closer to the self — not merely a skill
attached to the self — is what is being trained. This paper takes that small, common observation as its starting
point and asks a deliberately narrow question: what is broadcast voice training actually teaching, beyond what it
says it is teaching? The formal curriculum of an announcing, broadcast journalism, or podcast-hosting program is
explicit and technical — breath support, resonance, articulation, pacing, and audience address are named
competencies with named assessment criteria (Adams & Freeman, 2009). But a substantial line of educational
theory holds that formal curricula are never the only thing being taught. Jackson (1968) observed that the
"unstudied curriculum" of a classroom — its routines, its repeated postures, its unremarked expectations — often
shapes students more thoroughly than the stated lesson plan. Apple (1979) and Giroux and Penna (1979) extended
this observation into a fuller theory of the hidden curriculum: the norms, values, and dispositions that schools
transmit not by declaring them but by structuring the conditions under which learning repeatedly occurs.
Broadcast voice training is an unusually clean case for this kind of analysis, for a reason the formal pedagogy
literature has not fully exploited: the explicit content of the training is itself about self-presentation. A broadcast
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student is not learning geometry, where the hidden curriculum (sit still, wait your turn, defer to the instructor) is
orthogonal to the stated content (angles, proofs). A broadcast student is learning to control voice, breath, pacing,
and address — the very apparatus of everyday self-presentation — under professional constraint. The hidden
curriculum here is not a separate channel running alongside the stated one; it is the stated content, transposed into
a domain (private, unrehearsed, everyday talk) where it was never meant to apply. This paper argues that this
transposition is not incidental but structurally guaranteed by how vocal and rhetorical skill is learned: through
embodied repetition rather than declarative instruction, in a manner that sociologist Pierre Bourdieu (1977, 1991)
theorized under the concepts of habitus and bodily hexis.

This question sits at an unusual disciplinary crossroads, and part of the paper's purpose is simply to name that
crossroads clearly enough that it can be studied. Educational researchers who study hidden curricula have
overwhelmingly examined general schooling — the ordinary classroom, the ordinary syllabus — rather than
specialized performance pedagogies where the stated content already concerns self-presentation. Sociolinguists
who study register and style-shifting have produced a rich empirical literature on how broadcasters modulate their
speech for different audiences, but that literature is almost entirely about broadcasters while broadcasting; it has
little to say about what happens to a broadcaster, or a broadcasting student, once the microphone is off. And
identity theorists working in the Goffman tradition have written extensively about professional role performance
in medicine, law, and service work, but rarely about the vocal instrument itself as a site where professional and
personal identity are negotiated. Each literature, in other words, has half the picture. The central claim advanced
here is that broadcast voice training functions as a hidden curriculum whose primary lesson is not "how to sound
professional” but "self-monitoring and audience-awareness as a default communicative posture" — a lesson that,
once incorporated into the body, does not stay confined to the studio. The paper develops this claim by
synthesizing four theoretical literatures that have rarely been brought into direct conversation: hidden curriculum
theory from educational sociology; habitus theory from Bourdieusian sociology of practice; dramaturgical theory
from Goffman's interactionist sociology; and audience-design and register theory from sociolinguistics — a field
whose foundational empirical work, notably, was built on studies of radio broadcasters (Bell, 1984). Because this
is a conceptual synthesis rather than an empirical study, the paper does not claim to have observed register bleed
occurring in any specific population of students. It claims instead to have built a model precise enough to be
tested, and it closes by specifying how that testing might proceed.

The remainder of the paper proceeds as follows. Section 2 justifies the integrative conceptual -review method and
states its limits plainly. Section 3 reviews the four theoretical traditions in turn. Section 4 synthesizes them into a
six-stage process model, presented graphically as Figure 2. Section 5 elaborates the model's core theoretical claim
— that broadcast training narrows Goffman's front-stage/back-stage boundary — with supporting figures. Section
6 discusses implications for pedagogy, professional identity formation, and cross-cultural application, particularly
for competitive-track students for whom broadcast-style rhetorical training increasingly extends beyond
broadcasting programs into debate, Model UN, and university admissions coaching. Section 7 outlines a concrete
future-research agenda. Section 8 concludes.

2. Method: An Integrative Conceptual Review

This paper does not report primary data. No students were interviewed, no recordings were analyzed, and no
survey was administered. This is a deliberate methodological choice, not a limitation to be apologized for: the
paper's contribution is a conceptual model — a novel theoretical synthesis — rather than an empirical finding,
and the appropriate method for building a conceptual model is a structured review and integration of existing
literature (Torraco, 2005; Snyder, 2019).

An integrative review differs from a systematic review in its purpose. A systematic review aims to exhaustively
catalogue and appraise the empirical evidence on a bounded question. An integrative review aims to synthesize
literatures that have developed independently — often in different disciplines, using different vocabularies,
addressing what looks on the surface like different subject matter — into a new conceptual whole that none of the
source literatures produced on its own (Torraco, 2005). That is the task here. Hidden curriculum theory, developed
within educational sociology to explain how schools transmit values beyond their stated syllabi, has not previously
been applied to broadcast or vocal pedagogy specifically. Bourdieu's habitus theory has been applied extensively
to linguistic markets and bodily comportment but rarely brought into direct dialogue with hidden curriculum
theory's more school-specific vocabulary. Goffman's dramaturgical framework is a standard reference in identity
studies but is rarely paired with the sociolinguistic literature on audience design — despite the fact that audience
design theory's founding empirical study was conducted on the very population (radio broadcasters) this paper is
concerned with (Bell, 1984). The contribution of this paper is to draw these four literatures into a single
explanatory architecture.

The literature search proceeded thematically rather than through a single database query, reflecting the paper's
synthetic rather than exhaustive aim. Search terms included combinations of "hidden curriculum," "broadcast
voice training," "announcer diction," "habitus," "bodily hexis," "linguistic market," "front stage back stage,"

103
@G} 29 © CINEFORUM



CINEFORUM
ISSN: 0009-7039
Vol. 66. No. S5, 2026 (Special Issue 5)

nn nn

"impression management," "audience design," "style-shifting," and "register." Sources were selected for their
theoretical centrality to each tradition (i.e., foundational texts such as Jackson, 1968; Bourdieu, 1977; Goffman,
1959; Bell, 1984) and for empirical or applied work that speaks directly to broadcast or announcer speech
specifically (e.g., Adams & Freeman, 2009, on phonetic variation in broadcast journalism education). Thirty
sources were retained for the final synthesis, spanning educational sociology, sociolinguistics, symbolic
interactionism, and organizational identity research.

This method carries clear limits, which should be stated rather than obscured. First, and most importantly, the
model proposed in Sections 4 and 5 is a theoretical proposal, not a demonstrated empirical pattern. No claim is
made that a specific proportion of broadcast students experience register bleed, or that the trajectory sketched in
Figure 5 describes any real cohort's actual development; that figure synthesizes qualitative claims from the
literature into a heuristic visualization, not a reported dataset. Second, an integrative review is necessarily
interpretive: the act of drawing four literatures together involves judgment calls about which concepts are
genuinely analogous (e.g., treating "hidden curriculum transmission" and "habitus incorporation" as describing
the same underlying process from different disciplinary vantage points) and which are merely superficially
similar. Third, the review draws primarily on English-language, Western educational and sociological literature;
the extent to which the proposed model travels to broadcast pedagogies embedded in different educational cultures
— including the Mandarin-language broadcast and F#F (zhtichi, "hosting/announcing") training traditions
common in Chinese secondary and university contexts — is an open question the paper flags but cannot resolve
without further comparative work. These limits motivate the empirical research agenda proposed in Section 7,
which specifies how the model could be tested against primary data in future work.

3. Theoretical Foundations

3.1 Hidden Curriculum Theory

The concept of the hidden curriculum originates with Jackson's (1968) Life in Classrooms, which argued that the
most durable lessons of schooling are often not the ones written on the syllabus. Jackson observed that students
spend thousands of hours absorbing the routines of classroom life — waiting, complying, working alone in a
crowd — and that these unremarked patterns shape student disposition more powerfully than any single lesson in
the stated curriculum. Apple (1979) and Giroux and Penna (1979) extended Jackson's descriptive observation into
a more explicitly political theory, arguing that hidden curricula are not merely incidental byproducts of
institutional routine but often function to reproduce existing structures of authority, class position, and cultural
legitimacy — a view echoed in Anyon's (1980) influential study of how curriculum content and hidden
expectations diverge systematically by social class. A more recent scoping review (Kérner & Schneider, 2022;
see also Crowley, 2021, for a parallel review specific to social studies education) confirms that despite decades
of theoretical elaboration, the core insight remains stable across the literature: schools teach norms, values, and
dispositions through structure and repetition that they never explicitly name as objects of instruction.

Broadcast voice training is a useful test case for this theory precisely because its "hidden" content is unusually
close to its "stated" content. In Jackson's classroom, the stated curriculum (spelling, arithmetic) and the hidden
curriculum (patience, compliance, deference) belong to different registers of experience — one cognitive, one
behavioral. In a broadcast training studio, the stated curriculum (vocal placement, pacing, audience address) and
the plausible hidden curriculum (self-monitoring as a communicative default, awareness of an implied listener at
all times, treating one's own voice as an instrument requiring management) are made of the same material. The
hidden curriculum, on this account, is not a separate channel running beside the stated one; it is what happens
when the stated content is rehearsed so often, under such consistent performance pressure, that it stops being a
skill the student applies and becomes a disposition the student /as.

This distinction — between a skill one applies and a disposition one has — is not merely semantic, and later
strands of hidden curriculum scholarship give it sharper theoretical shape. Giroux's (1983) elaboration of
"resistance theory" within the critical curriculum tradition argued that students are not simply passive recipients
of hidden socialization; they can and do resist, renegotiate, or selectively adopt the dispositions a hidden
curriculum offers. This qualification matters for the present model, because it implies that register bleed should
not be expected uniformly across all broadcast students. A student who consciously identifies the trained register
as an external tool, to be picked up for professional purposes and set down otherwise, is engaging in exactly the
kind of critical distancing Giroux's resistance framework describes — and the model developed in Section 4 would
predict such a student should show comparatively less bleed than a peer who experiences the training as simply
"becoming better at talking." Whether such variation exists, and what predicts it, is precisely the kind of question
an integrative conceptual model is suited to generate but not to answers; it is flagged again in Section 7 as a target
for future empirical work.

3.2 Habitus and Bodily Hexis

Where hidden curriculum theory explains that unstated norms get transmitted, Bourdieu's (1977, 1984, 1991)
theory of habitus explains #ow they become durable. For Bourdieu, habitus is a system of "durable, transposable
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dispositions" — ways of perceiving, judging, and acting that are acquired through practice, function below the
level of conscious deliberation, and, crucially, are transposable: capable of being carried out of the field in which
they were originally acquired and applied, often without the actor's full awareness, in entirely different social
settings. Bourdieu locates a bodily dimension within habitus that he terms bodily hexis: posture, gait, gesture, and
— of direct relevance here — voice, understood as "the body [as] the site of incorporated history," a repository of
ingrained comportment that "reveals one's background" without the speaker consciously performing it (Bourdieu,
1991).

Bourdieu's linguistic writing makes the connection to voice explicit. In Language and Symbolic Power (1991), he
theorizes all speech situations as operating within "linguistic markets," in which a speaker's habitus — including
accent, register, and vocal comportment — functions as a form of capital whose value is set by the field in which
it is deployed. This has a direct bearing on broadcast training: the explicit goal of training a "neutral," de-
regionalized, professionally resonant voice is to maximize the symbolic capital of that voice within the specific
linguistic market of broadcasting (Adams & Freeman, 2009; see also the trade literature on the "newscaster's
voice" as a deliberately cultivated non-regional diction historically modeled on the mid-Atlantic announcer
accent). What Bourdieu's framework adds is the prediction that a habitus formed to succeed in one market does
not simply switch off outside it. Because habitus is bodily — because it is hexis, not mere knowledge — it is
carried by the speaker into markets where it was never calibrated to apply: the family dinner table, the seminar
room, the voice memo to a friend. The transposability that makes habitus so useful within its home field (an
announcer does not need to consciously reconstruct professional diction each broadcast; it has become second
nature) is the same property that makes it liable to "leak" into fields where its value, and its social meaning, are
different.

Two further features of Bourdieu's model sharpen its application here. The first is his insistence that habitus
operates beneath conscious deliberation — it is a "feel for the game" rather than a set of explicit rules a speaker
consults (Bourdieu, 1984, 1990). This is precisely why register bleed, on the model developed in this paper, should
be expected to feel involuntary to the people who experience it: a broadcast-trained speaker does not decide to
sound "on" during a phone call with a parent; the trained prosody simply arrives, the way an accent one has not
consciously chosen to adopt nonetheless attaches itself to speech after years of immersion. The second is the
concept of hysteresis — Bourdieu's term for the lag between a habitus formed under one set of field conditions
and the speaker's continued deployment of that habitus even after the field conditions that originally rewarded it
have changed or receded (Bourdieu, 1977, 1984). Applied to this paper's subject, hysteresis predicts that register
bleed should not simply appear during active training and vanish afterward; it should persist, and plausibly
intensify, in the months and years after formal instruction ends, precisely because the habitus has already been
incorporated and no longer depends on the original training context to sustain itself. This prediction is reflected
in Figure 4's inclusion of a "post-competition/certification" stage explicitly beyond the period of active instruction.
3.3 Goffman's Dramaturgical Self and the Front-/Back-Stage Boundary

Goffman's (1959) The Presentation of Self in Everyday Life offers the paper's third theoretical anchor. Goffman
theorized social interaction as a form of theatrical performance, in which individuals engage in continuous
"impression management" to control how they are perceived by an audience. Central to this framework is the
distinction between front stage, where a performance is actively maintained for an audience, and back stage,
where the performer can "step out of character" and where "the impression fostered by the [front-stage]
presentation is knowingly contradicted as a matter of course" (Goffman, 1959, as cited in web.pdx.edu summary
of Goffman, p. 112). The back stage is not merely a rest from performance; for Goffman, it is where a more
unguarded, less curated self becomes accessible — the region where a student, home from the studio, is presumed
to simply falk, rather than perform talking.

The theoretical move this paper makes is to treat broadcast voice training as an intervention directly on the front-
stage/back-stage boundary itself, rather than on the content of either region. If habitus theory explains why a
professionally trained voice persists outside the studio, dramaturgical theory explains what that persistence does
to the structure of the self: it narrows the perceptual and behavioral distance between the front-stage performance
(broadcasting) and the back-stage default (private talk). Scholars applying Goffman to professional identity
formation elsewhere have made a structurally similar observation — that occupational socialization does not
simply add a new "role" to a person's repertoire but can reorganize the deeper relationship between performed and
unperformed selves (see the Goffman-and-Jung synthesis on professional identity in public relations practice,
which argues explicitly that "like Bourdieu, Goffman helps explain how we learn to fit in"). Hochschild's (1983)
related concept of "deep acting" — in which a professionally required emotional or expressive display comes to
feel authentic to the performer rather than merely donned — offers a parallel mechanism from adjacent literature
on emotional labor, reinforcing the plausibility that a trained vocal performance could similarly cease, over time,
to feel like performance at all.

Goffman's own later work provides an additional resource this paper draws on directly: his analysis, in Behavior
in Public Places (1963) and Encounters (1961), of how sustained "role distance" — the small cues by which a
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performer signals that a given performance is not their whole self — functions as a kind of safety valve, allowing
an actor to maintain a front-stage performance without collapsing their entire identity into it. The concern the
present model raises is that if broadcast training narrows the front-stage/back-stage gap as Section 5 proposes, it
may correspondingly narrow the space available for this kind of protective role distance. A performer whose "off-
duty" voice is barely distinguishable from their "on-duty" voice has fewer readily available cues — to themselves
or to others — with which to signal "this is not fully me." This is not, on the model's own terms, necessarily a
harmful outcome; for some students it may register instead as an achieved coherence of self, consistent with the
"cultivated professional identity" branch of Stage 6 in Figure 2. But it is a structurally real trade-off the
dramaturgical framework makes visible, and one that a purely skills-based account of vocal training would have
no vocabulary to describe.

3.4 Register, Style-Shifting, and Audience Design

The fourth theoretical anchor comes from sociolinguistics, and it is here that the paper's subject matter and its
theoretical apparatus converge most directly. Halliday's (1978) concept of register — the systematic variation of
language according to field, tenor, and mode of communication — provides the descriptive vocabulary for what
broadcast training explicitly teaches: a specific register, keyed to the "tenor" of an address to an unseen,
generalized audience. Labov's (1972) foundational work on style-shifting established that no speaker uses a single,
invariant style; all speakers move along a continuum of formality depending on situational demands, a finding
since elaborated by scholars of stylistic and social meaning in speech (Coupland, 2007; Eckert, 2008; Podesva,
2007).

Most directly relevant is Bell's (1984) theory of audience design, which holds that speakers shift style primarily
in response to their audience rather than merely their own self-monitoring, as earlier Labovian models suggested.
Bell's model itself builds on Giles's earlier communication accommodation theory (CAT), which established that
speakers routinely converge their speech toward an interlocutor's patterns to build rapport and reduce perceived
social distance, or diverge from them to assert distinctiveness (Giles, Coupland, & Coupland, 1991). Audience
design can be read as a special case of convergence in which the "interlocutor" is not a present conversational
partner but an imagined, often absent, mass audience — precisely the condition a broadcaster faces and a condition
broadcast training explicitly rehearses. The theoretical significance of Bell's work for this paper is not incidental:
audience design theory was developed and empirically grounded through Bell's own study of New Zealand radio
announcers, who were observed shifting phonetic variables systematically depending on which station, and
therefore which imagined audience, they were broadcasting to (Bell, 1984, 1991). Broadcasters, in other words,
are not an arbitrary case study for register theory — they are its founding case study. Subsequent work in broadcast
journalism education has confirmed that this audience-calibrated register is explicitly taught and that listeners can
reliably distinguish trained from untrained broadcast speech even without being able to articulate what specific
features produce that impression (Adams & Freeman, 2009).

What register and audience-design theory add to the model that hidden curriculum and habitus theory alone do
not is a mechanism for triggering: register bleed, on this account, is not merely a passive residue of habituation
but is actively cued by the presence — real or imagined — of an audience. A voice memo, a classroom
presentation, a video call: each of these non-broadcast contexts nonetheless contains a structural feature broadcast
training selects for, namely an addressee who is not fully co-present, toward whom the speaker must actively
design their delivery. This suggests the bleed documented in this paper's model should not be expected uniformly
across all everyday contexts, but should instead be most pronounced precisely in those everyday contexts that
most closely reproduce the audience-design conditions of broadcasting — a prediction elaborated further in
Section 5.

4. A Process Model of Register Bleed

Bringing these four literatures together yields the paper's central theoretical contribution: a six-stage process
model explaining how explicit vocal training becomes an implicit, cross-domain feature of a student's everyday
self-presentation. Figure 1 presents the model's conceptual architecture — the four theoretical traditions reviewed
above, each contributing a distinct explanatory function to a single unifying construct the paper terms register
bleed.
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Figure 1. Conceptual model: four theoretical traditions converging on register bleed.

As Figure 1 indicates, each theoretical tradition contributes a different piece of the causal chain. Hidden
curriculum theory explains the transmission mechanism: how repeated studio practice communicates norms the
syllabus never states. Habitus theory explains the embodiment process: how those norms become durable, semi-
conscious dispositions rather than remaining consciously applied techniques. Goffman's dramaturgical framework
identifies the site of manifestation: the front-stage/back-stage boundary, where the effects of embodied training
become visible as a change in everyday performance. And audience-design theory specifies the triggering
condition: the situational cues — an addressee, an implied audience, a moment of self-presentation — that activate
the trained register even outside the studio.

Figure 2 elaborates this architecture into a more granular, six-stage process, moving from the explicit content of
formal instruction through to the two divergent identity outcomes the model predicts.

107

SOlElogEISIEE © CINEFORUM



CINEFORUM
ISSN: 0009-7039
Vol. 66. No. S5, 2026 (Special Issue 5)

STAGE 1 — Formal instruction (explicit curriculum)

\Vocal technigue Stanvardized reglster Audience-gesign
(placement, breath (neutrat accent, rhatonc (clarity,
support, projection) de reglionalization) pacing, address)

STAGE 2 — Hidden curriculum (unstated transmission)
Repeated studio rehearsal transmits unstated norms:

salf-monitoring, acdience-awareness, and vocal
discipline a3 default communicative posture

STAGE 3 — Inc ration (habitus / bodily hexis)
Narms sediment into badily hexis: posture. breath
pattam, and presody become dusable, semie-
conscious dispositions (a broadcaster's habitus)

STAGE 4 - Register g;etd/ac;;elds \ _\

Family { peer talk Acsgemic [ classroom Digital self-presentation
(vecal placemant, speech [Matorical recorded volce notes,
erunciation parssst) pacing. address cues) viceo narration)

STAGE 5 — Selfipresentation reorganized
Goffman's front/back-stage boundary shifts: the

‘parformed’ voice migrates toward backstage contexts,
narrowing the pecceptual gap batween roles

STAGE 6 '— Identity and belW \

Cuftivated professional identity: Perceved insuthenticity or pesr
configence, percelved authorty dstancing: "‘performing’ I Contexts
communicative capital that expect vemacular sase

Figure 2. Six-stage process model of register bleed, from explicit training to identity outcomes.

The model in Figure 2 can be summarized narratively as follows. Stage 1 begins with the explicit curriculum:
broadcast programs teach vocal technique (placement, breath support, projection), a standardized register (neutral
accent, de-regionalization), and audience-design rhetoric (clarity, pacing, structured address) as named, assessed
competencies (Adams & Freeman, 2009). Stage 2 proposes that the repetition inherent to studio rehearsal — take
after take, read after read — transmits something the syllabus does not name: a default communicative posture of
self-monitoring and audience-awareness, consistent with hidden curriculum theory's claim that repeated structural
conditions teach dispositions no lesson plan specifies (Jackson, 1968; Giroux & Penna, 1979). Stage 3 proposes
that, with sufficient repetition, these dispositions cross the threshold from consciously applied technique to
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Bourdieusian habitus: posture, breath pattern, and prosody become durable and semi-conscious, no longer
requiring active recall to deploy (Bourdieu, 1977, 1991).

Stage 4 is the model's empirically pivotal claim: because habitus is, by definition, transposable, the incorporated
broadcaster's disposition does not remain confined to the field (broadcasting) in which it was acquired. It "bleeds"
into three plausible non-professional domains: family and peer talk, academic and classroom speech, and — a
domain the classical habitus literature could not have anticipated but which the sociolinguistic register literature's
audience-design logic predicts especially strongly — digital self-presentation, including recorded voice notes and
video narration, both of which structurally reproduce the address-to-an-unseen-audience condition under which
broadcast register was originally trained. Stage 5 proposes that this cross-domain bleed is best understood,
following Goffman (1959), as a narrowing of the perceptual distance between front-stage and back-stage
performance: the "performed" voice migrates toward contexts formerly reserved for an unguarded, vernacular
register. Stage 6 proposes two divergent — and not mutually exclusive — identity outcomes: a cultivated
professional identity, marked by confidence, perceived authority, and what Bourdieu would term communicative
capital; and a perceived inauthenticity, in which peers or the individual's own self-perception register the migrated
voice as "performing" in contexts that culturally expect vernacular ease. A dashed feedback loop in Figure 2
indicates that both outcomes plausibly reinforce Stage 3's habitus consolidation: positive reinforcement (Stage 6a)
rewards continued use of the trained register even outside the studio, while the discomfort of perceived
inauthenticity (Stage 6b) can, paradoxically, prompt increased self-monitoring that further entrenches the very
disposition it is reacting against.

It is worth pausing on why the model proposes two divergent outcomes rather than a single one, since this reflects
a genuine tension in the literature it synthesizes. Bourdieu's own work on habitus and linguistic markets tends to
emphasize how well-calibrated dispositions confer capital (1991); dramaturgical and emotional-labor scholarship,
by contrast, is more attentive to the psychic and social costs of blurred performance boundaries (Hochschild, 1983;
Goffman, 1959, on the discomfort of a poorly maintained front-stage/back-stage separation). The model proposed
here does not resolve this tension because the underlying literature does not resolve it: whether register bleed
reads as cultivated competence or as inauthentic performance plausibly depends on audience, context, and — a
dimension the next section elaborates — cultural expectations about the appropriate distance between public and
private speech registers.

5. The Narrowing of Front Stage and Back Stage

Section 4's Stage 5 claim — that broadcast training narrows the perceptual gap between Goffman's front-stage
and back-stage registers — merits closer elaboration, since it is the paper's most direct theoretical departure from
existing applications of dramaturgical theory to professional identity. Figure 3 visualizes this narrowing directly.
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Training narrows, but does npd efiminate, the perceptual distance between Goffrman’s (1959 front. and back stage registers
Figure 3. Narrowing of Goffman's (1959) front-stage/back-stage boundary following broadcast training.

Figure 3 depicts two idealized states. Before training, the model proposes, a speaker's front-stage register (formal
presentation, whether in a studio or a classroom) and back-stage register (home and peer talk) are widely
separated: the former is highly marked and distinct, the latter comparatively unmarked and vernacular — the
default condition Goffman (1959) describes for most social actors, most of the time. After training, the model
proposes that the front-stage register remains essentially unchanged in its own domain, but the back-stage register
becomes what the figure terms "partially marked": specific trained features (vocal placement, pacing, self-
monitoring) persist into contexts culturally coded as unguarded. The gap between the two registers narrows,
without collapsing entirely.

This is a stronger and more specific claim than simply asserting that professional training affects private behavior
— a claim already well established in organizational psychology's literature on work-to-home spillover (Provost
Savard, Montreuil, & Lapointe, 2023) and boundary theory more broadly (Sluss, van Dick, & Thompson, 2011).
The dramaturgical framing adds precision: it is not merely that broadcast-trained students behave differently at
home in some general sense, but specifically that the boundary-marking function that front-stage and back-stage
registers normally perform — signaling to oneself and others which social frame is currently operative — becomes
less reliable. This aligns with Bucholtz and Hall's (2005) sociocultural linguistic account of identity as an
interactionally emergent property of discourse rather than a fixed attribute a speaker carries into every context: if
identity is partly constituted by the register-switching itself, then a narrowed capacity to switch registers is not a
cosmetic change but a change in how identity gets signaled and read by others in the first place. This has a testable
implication the paper flags for future research (Section 7): if the model is correct, broadcast-trained students
should show not just quantitatively "more polished" back-stage speech, but qualitatively reduced contrast between
their own front- and back-stage registers relative to untrained peers, a pattern that would require paired recordings
across contexts to detect and that no existing study, to this paper's knowledge, has directly measured.

Figure 4 extends this analysis by proposing a developmental trajectory: the model does not predict register bleed
as a discrete event but as a process that unfolds unevenly across the course of training, with a theoretically
interesting inflection point.
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Proposed trajectory of register command, bleed, and self-monitoring over training

Command of professional
broadcast register

51 Bleed into everyday /
nan-professional speech

Consclous sell-monitonng

= of voice {effortiul attention)

Synthesized intensity (qualitative scale, 0-5)

O_

¥ T T T 1

Pre Early Consolidation Advanced Post-
training training {39 mo) practice competition/
(03 mo) (918 mo) certification

Figure 4. Proposed trajectory of register command, everyday bleed, and self-monitoring across training
stages.

The trajectory synthesized in Figure 4 proposes that command of the professional register rises steadily and levels
off as training progresses — an unsurprising skill-acquisition curve. Bleed into everyday speech, by contrast, is
proposed to begin more slowly but continue rising even after professional command has plateaued, consistent
with habitus theory's claim that consolidation continues below the threshold of conscious effort long after a skill
has become "second nature" (Bourdieu, 1977; see also Wenger's, 1998, account of how communities of practice
produce forms of competence that continue to deepen through participation even without additional formal
instruction). Most theoretically interesting is the proposed trajectory of conscious self-monitoring, which the
model predicts rises early — as students effortfully attend to their own trained voice — but then declines in later
stages, not because the trained features disappear but because they have transitioned from effortful technique to
automatic habitus. This decline-after-peak pattern, if empirically confirmed, would offer a specific diagnostic: a
period of high self-monitoring in early-to-mid training, followed by declining self-monitoring even as bleed into
everyday contexts continues to rise, would be strong indirect evidence that habituation, rather than continued
conscious choice, is driving the bleed the model predicts.

To make the model's domain-specificity claims more concrete, Table 1 synthesizes the literature's implicit
predictions about which specific broadcast-trained markers are most likely to transfer into which non-professional
domains, and Figure 5 visualizes a parallel synthesis in bar-chart form.

Table 1. Synthesized domain-specific salience of broadcast-register markers

Marker Family / peer | Academic Digital self- | Primary theoretical basis
talk speech presentation

Vocal placement /| Moderate— High High Bourdieu (1977, 1991) —

projection high bodily hexis

Neutral accent / de- | Low—moderate | Moderate Moderate Bell (1984); Adams & Freeman

regionalization (2009)

Pacing & prosodic | Moderate High Moderate—high Halliday  (1978); Podesva

control (2007)

Audience-address | Low Moderate— High Bell (1984) — audience design

cues high
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Marker Family / peer | Academic Digital self- | Primary theoretical basis
talk speech presentation

Self-monitoring Moderate— Moderate High Goffman (1959); Giroux (1983)

(meta-awareness) high

Note. Ratings are a heuristic synthesis of qualitative patterns described across the reviewed literature, not
measured frequencies from a specific study population.

Synthesized salience of broadcast-register markers across non-professional domains
Non-professional domain

— Family / peer Academic |
talk CI3SSI00Mm Speec

Digital self-
- presentation
(vaice/video)

Vocal placement / Neutral accent / Pacing & Audience-addrass Self-monitoring
projoction da-raglonalization prosodic rantral cues {mota-awareness)

W -h

N

Reported salience of transfer
{synthesized qualitative scale, 0-5)

Figure 5. Synthesized salience of broadcast-register markers across three non-professional domains.

The pattern both the table and Figure 5 propose is not uniform across domains. Consistent with audience-design
theory's emphasis on the addressee as the triggering condition for style-shifting (Bell, 1984), the model predicts
that markers tied most directly to audience-awareness itself — self-monitoring and audience-address cues —
should show their strongest bleed into digital self-presentation and academic speech, both of which structurally
involve an addressee the speaker must actively imagine or design for, and their weakest bleed into family and peer
talk, where the addressee is immediate, known, and does not require the same anticipatory design work. Markers
tied more directly to bodily hexis in Bourdieu's specific sense — vocal placement and projection — are predicted
to show comparatively less domain-sensitivity, consistent with the theoretical claim that hexis, once incorporated,
operates closer to an unconscious bodily default than a context-sensitive choice. These are, again, proposed
patterns synthesized from the theoretical logic of the reviewed literature rather than measured frequencies from
any specific study population, and Section 7 specifies how they could be tested.

6. Discussion: Pedagogical, Professional, and Cross-Cultural Implications

6.1 Implications for Broadcast and Rhetorical Pedagogy

If the model proposed here is broadly correct, it carries a direct implication for how broadcast and competitive-
rhetoric programs might think about their own curricula. Programs already understand themselves as teaching
identity-adjacent skills in some loose sense — trade literature on "the newscaster's voice" is explicit that the goal
of accent-neutralization training is to make a speaker "feel universal," stripped of markers that would tie them to
a specific region or background. What the hidden curriculum framing developed here adds is the recognition that
this identity work does not stay contained within the professional register it targets. A pedagogy that explicitly
acknowledged register bleed as a probable outcome — rather than treating trained delivery as a tool a student
picks up and sets down at will — might build in deliberate practice at code-switching back: exercises that rehearse
the return to vernacular register with the same explicitness currently reserved for the trained register itself. This
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has a specific bearing on competitive academic contexts that increasingly borrow broadcast-adjacent rhetorical
training — debate coaching, Model UN delivery training, university-admissions interview preparation — where
the explicit goal of the training (persuasive, audience-aware, composed delivery) shares broadcast pedagogy's
core structure and, this paper's model would predict, its hidden curriculum as well.

6.2 Professional Identity Formation Beyond Broadcasting

The model also speaks to a broader literature on occupational identity formation that has documented related,
though not identical, patterns in other professions requiring trained self-presentation. Hochschild's (1983)
foundational work on "deep acting" in service and emotional-labor professions found that emotional displays
initially performed for professional purposes can come to feel authentic to the performer, blurring exactly the
boundary this paper's model locates at Stage 5. Organizational scholarship on work-family spillover (Provost
Savard et al., 2023) and role theory (Sluss et al., 2011) documents that professional dispositions routinely cross
into private domains, though this literature has generally theorized spillover in terms of affect, satisfaction, and
role identity salience rather than the specific embodied, vocal mechanism this paper proposes. The contribution
of bringing Bourdieu and Goffman together with hidden curriculum theory, in this sense, is to specify a mechanism
— habitus formed under a hidden curriculum, manifesting as a narrowed front-stage/back-stage boundary — for
a pattern that adjacent literatures have observed at the level of outcome without fully theorizing at the level of
process.

6.3 Cultural Identity and the Question of Cross-Cultural Application

The model's applicability across cultural and linguistic contexts deserves explicit and cautious treatment, since
the theoretical literature synthesized here is drawn overwhelmingly from Anglophone and Western European
sources. Two considerations are worth raising, both as genuine open questions rather than settled conclusions.
First, the cultural value placed on the distance between front-stage and back-stage registers is not culturally
uniform. Bernstein's (1971) classic sociolinguistic work on "elaborated" and "restricted" codes, whatever its
limitations, at minimum established that different speech communities can hold quite different expectations about
how much register-shifting between formal and informal contexts is normal or expected — which means the
significance of a narrowed front-stage/back-stage gap (Section 5) may itself vary by cultural context. In some
contexts, a narrowed gap might be unremarkable or even valued as consistency of character; in others, it might
read more strongly as the "inauthenticity" outcome this paper's Stage 6 identifies. Second, the paper's title's own
reference to cultural identity and cross-cultural encounter is best understood, on the basis of this literature review,
not as a claim about geographic or national cross-cultural contact but about a narrower and more precise
phenomenon: what might be termed an intra-cultural register crossing, in which a professionally cultivated
register comes into contact with a student's habitual vernacular or heritage-language register within a single
cultural setting — for instance, a broadcast-trained student whose home register carries regional or dialectal
features the professional register was explicitly trained to suppress. This intra-cultural framing is, if anything, a
more theoretically precise object of study than a broader cross-cultural framing would have been, and it is the
framing this paper's model most directly supports.

6.4 Register Bleed as a Resource, Not Only a Risk

The discussion so far has largely framed register bleed in terms that could be read as cautionary — a hidden
curriculum whose effects a program has not chosen and might not welcome. This framing should be balanced
against a genuinely positive reading the model equally supports. Bourdieu's own vocabulary of capital is
instructive here: if broadcast register functions as a form of symbolic capital within its home field, and if habitus
makes that capital transposable, then register bleed is also a story about a valuable communicative resource
becoming available to a student across a much wider range of situations than the ones it was originally trained
for. A student who carries composed, audience-aware delivery into a university interview, a job talk, or a difficult
family conversation is not necessarily suffering an unwanted intrusion of professional performance into private
life; she may be drawing, functionally without extra effort, on capital that took eighteen months of studio repetition
to build. Wenger's (1998) account of communities of practice is useful here precisely because it treats this kind of
cross-context competence transfer as the ordinary, expected outcome of sustained participation in a practice
community, not as an anomaly requiring explanation. On this reading, the "hidden" curriculum of broadcast
training is hidden only in the sense that it is undocumented, not in the sense that it is unwanted; a program that
made this transfer explicit — naming it, and helping students direct it deliberately rather than experience it as an
involuntary leak — would be turning a hidden curriculum into a visible, chosen one, without necessarily changing
what is being taught at all.

6.5 Limits of the Present Synthesis

It is worth returning explicitly to what this paper has and has not established. It has proposed a theoretically
coherent, internally consistent model synthesizing four established literatures around a single explanatory
architecture. It has not established that the model's specific proposed patterns — the trajectory in Figure 4, the
domain-specific salience pattern in Table 1 and Figure 5 — hold for any actual population of students. The model
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is offered as a structured, falsifiable proposal, not a finding. The following section specifies exactly how it could
be tested.

7. Toward Empirical Testing: A Research Agenda

Because the present paper is a conceptual synthesis rather than an empirical study, its most important contribution
may be the specificity with which it enables future empirical testing. Four lines of inquiry follow directly from
the model developed above.

First, the model's central claim — that register bleed intensifies with training duration in the pattern proposed in
Figure 4 — calls for a longitudinal, mixed-methods design following a cohort of broadcast or competitive-rhetoric
students from pre-training through advanced practice, using paired acoustic recordings (studio delivery vs.
informal conversation with family or peers, elicited at matched intervals) analyzed for the specific phonetic and
prosodic markers identified in Table 1, following methodological precedents in broadcast phonetic variation
research (Adams & Freeman, 2009). Second, the model's prediction of domain-specific bleed (Section 5; Table 1;
Figure 5) could be tested through a controlled elicitation design comparing the same speakers across matched
family-talk, classroom-speech, and recorded-voice-note conditions, testing whether bleed is indeed strongest in
audience-design-congruent contexts as predicted. Third, the model's proposed dual identity outcome (Stage 6,
Figure 2) — cultivated professional identity versus perceived inauthenticity — calls for qualitative interview and
possibly ethnographic work with broadcast-trained students and their close peers or family members, examining
how register bleed is subjectively experienced and socially received, and whether the divergence between the two
outcomes tracks the cultural variables flagged in Section 6.3. Fourth, and most directly testable with existing
methods, the self-monitoring decline-after-peak pattern proposed in Figure 4 could be assessed through repeated
think-aloud or stimulated-recall protocols at intervals across a training program, asking students to reflect on their
own vocal choices in both professional and informal contexts and coding the resulting protocols for markers of
effortful versus automatic self-regulation.

None of these designs requires methodological innovation; each adapts established techniques from
sociolinguistics, ethnographic identity research, and cognitive think-aloud protocols to a population and a specific
theoretical model that, to this paper's knowledge, has not previously been articulated in this integrated form. The
paper's conceptual contribution, in other words, is offered explicitly as a scaffold for this future empirical work
rather than as a substitute for it.

8. Conclusion

This paper has argued that broadcast voice training functions as a hidden curriculum whose most consequential
lesson is not vocal technique itself but a transferable disposition toward self-monitored, audience-aware speech
— a disposition that, once incorporated as Bourdieusian habitus, does not remain confined to the professional
register in which it was acquired. Synthesizing hidden curriculum theory, habitus theory, Goffman's dramaturgical
framework, and sociolinguistic register and audience-design theory, the paper has proposed a six-stage process
model (Figure 2) culminating in a narrowed boundary between front-stage and back-stage self-presentation
(Figures 3 and 4), with domain-specific patterns of bleed that follow from the audience-design logic of the
underlying theory (Table 1; Figure 5). Because the paper is a conceptual synthesis rather than an empirical study,
its claims are offered as a structured, testable model rather than as demonstrated findings, and Section 7 has
specified concretely how that testing might proceed. The broader implication, if the model withstands empirical
scrutiny, is that professional communication pedagogy — in broadcasting and in the growing set of adjacent
competitive-rhetoric contexts that share its structure — is never merely teaching a skill that students can pick up
and set down. It is, on the account developed here, quietly teaching students who to be when no one is watching
them perform.

Appendix: Literature Synthesis Matrix

Table 2 below maps each reviewed source onto its theoretical tradition, core construct, and specific contribution
to the process model developed in Section 4, providing a consolidated view of how the 30-source literature base
was synthesized into the paper's argument.

Table 2. Synthesis matrix of reviewed literature by theoretical tradition and contribution to the model

Source Theoretical tradition | Core construct Contribution to present model
Jackson (1968) Hidden curriculum Unstudied curriculum | Stage 2 mechanism
Apple (1979) Hidden curriculum Ideological Stage 2 mechanism
reproduction
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Source Theoretical tradition | Core construct Contribution to present model
Giroux & Penna | Hidden curriculum Dynamics of | Stage 2 mechanism
(1979) transmission
Anyon (1980) Hidden curriculum Class-differentiated Section 3.1 context

curricula
Giroux (1983) Hidden curriculum Resistance theory Section 3.1 qualification
Crowley (2021) Hidden curriculum Scoping review Section 3.1 synthesis support

Kéarner & Schneider
(2022)

Hidden curriculum

Scoping review

Section 3.1 synthesis support

Bourdieu (1977) Habitus theory Habitus, Stage 3 mechanism
transposability

Bourdieu (1984) Habitus theory Distinction, taste Section 3.2 hysteresis

Bourdieu (1991) Habitus theory Linguistic market, | Stage 34 mechanism
capital

Goffman (1959) Dramaturgy Front-/back-stage Stage 5 mechanism

Goffman (1961) Dramaturgy Role distance Section 3.3 elaboration

Goffman (1963) Dramaturgy Public behavior norms | Section 3.3 elaboration

Hochschild (1983) Emotional labor Deep acting Section 3.3 parallel mechanism

Halliday (1978) Register theory Field, tenor, mode Section 3.4 vocabulary

Labov (1972) Sociolinguistics Style-shifting Section 3.4 foundation

Bell (1984) Audience design Style as audience | Stage 4 trigger condition
design

Bell (1991) Audience design Broadcast language Section 3.4 empirical grounding

Giles et al. (1991) Accommodation Convergence /| Section 3.4 mechanism

theory divergence

Coupland (2007) Sociolinguistics Style and identity Section 3.4 elaboration

Eckert (2008) Sociolinguistics Indexical field Section 3.4 elaboration

Podesva (2007) Sociolinguistics Stylistic phonation Table 1 marker basis

Bucholtz &  Hall | Sociocultural Interactional identity Section 5 elaboration

(2005) linguistics

Bernstein (1971) Sociolinguistics Elaborated/restricted Section 6.3 cultural caveat
code

Adams & Freeman | Broadcast pedagogy Phonetic variation | Empirical anchor throughout

(2009) training

Provost Savard et al. | Organizational Work—family spillover | Section 6.2 parallel literature

(2023) psychology

Sluss et al. (2011) Organizational Role theory Section 6.2 parallel literature

psychology
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Source Theoretical tradition | Core construct Contribution to present model
Wenger (1998) Communities of | Situated learning Section 6.4 elaboration
practice
Torraco (2005) Research methodology | Integrative review Section 2 method justification
Snyder (2019) Research methodology | Literature review | Section 2 method justification
methodology
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