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Abstract 

This investigation examined how postgraduate learners identify successful andragogical teaching practices at a 

state institution in Eastern Visayas. Anchored in Knowles’ adult learning paradigms, the research evaluated 

instructional methods that drive academic participation, professional maturation, and transformative educational 

encounters. Utilizing a qualitative single-case study framework, the investigator purposively recruited 18 

candidates from the Doctor of Education program specializing in Educational Administration (EdD–EdAd) during 

the 2025–2026 academic calendar. Data extraction was executed via written feedback questionnaires, semi-

structured interview protocols, and focus group dialogues, which were subsequently decoded utilizing Braun and 

Clarke’s thematic analysis framework. The analytical breakdown yielded six primary themes encapsulating these 

successful methods (1) the deployment of inclusive and contextually grounded course resources, (2) prioritizing 
in-person and highly interactive educational settings, (3) scaffolded methodologies and the consolidation of core 

fundamentals, (4) applied field practices and cooperative academic frameworks, (5) mitigating disproportionate 

presentation burdens, and (6) favorable evaluations of faculty expertise and pedagogical agility. A comprehensive 

seventh theme captured the holistic impact of these approaches, demonstrating how they secured occupational 

relevance via problem-centered frameworks. These outcomes emphasize the critical necessity of learner-centric, 

experiential, and contextually aligned pedagogy in cultivating critical analysis, administrative leadership, and 

reflective maturation among mature students. By spotlighting the lived realities of doctoral candidates, this inquiry 

enriches the expanding discourse on postgraduate studies, supplying evidence-based pathways to elevate adult 

educational paradigms within higher education. Ultimately, the investigation champions instructional methods 

that explicitly bridge academic theory with authentic professional realities.. 

Keywords: Postgraduate Learners, Successful Andragogical Teaching Practices, Adult Education, Postgraduate 

Studies, Qualitative Investigation 

 

Introduction   

Higher education instructors must continually adapt their methods to meet shifting student demands, as high-
quality pedagogy is fundamental to securing favorable academic results (Sulaiman & Abdulla, 2024). 

Furthermore, postgraduate instruction does more than yield economic advantages; it is instrumental in cultivating 

an informed populace equipped to uphold democratic values (Timidi & Okuro, 2024) and drive sustainable 

societal progress through research and community involvement (Julhamid & Asiri, 2026). Recognized as a 

cornerstone of lifelong learning, adult education empowers mature individuals through various formal and 

informal channels to refine their competencies for broader civic and professional engagement (Vaculíková & 

Kočvarová, 2024; UNESCO, 2015). 

Despite theories positioning educational challenges outside the school, the classroom remains the primary crucible 

for learning. Instructors wield an influence on academic success that frequently rivals the efforts of the students 

themselves (Putra & Yanto, 2025). Fostering this success requires educators to possess a profound grasp of 

pedagogical mechanics and curriculum execution (Xu et al., 2025), alongside the capacity to optimize 
instructional time and physical learning environments (Khuntia & Sahoo, 2025). This dynamic is best understood 

through the lens of andragogy, a framework positing that self-directed adults thrive when their education is 

problem-centered, highly relevant, and deeply integrated with their preexisting knowledge and participation in the 

planning process (Knowles & Associates, 1984). Mature learners demonstrate heightened engagement when 

lessons align with tangible goals, recognize their autonomy, and stimulate their senses through experiential 

learning (Murry, 2022; Pace, 2020). 

Translating these andragogical theories into practice requires specific, high-impact instructional methods. 

Postgraduate learners prioritize institutional excellence and coursework that bridges academic concepts with their 

occupational duties (Green, 2024; Bahr et al., 2025). To facilitate this, faculty are urged to leverage collaborative 

exercises and problem-based activities that allow students to synthesize new insights from their lived experiences 
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(Ningsih et al., 2025). Tactics such as utilizing worked examples, organizing structured modules, delivering 

prompt feedback, and encouraging metacognitive reflection are essential for deep comprehension (Atkinson, 

2024). Furthermore, interactive, participatory workshops significantly elevate sustained motivation and academic 

retention beyond the classroom (Legarde et al., 2025; Ceneciro, 2025). By grounding abstract theories in real-

world applications (Fantinelli et al., 2024) and employing humanized, story-driven methods that promote 

academic integrity and logical sequencing, educators can create a highly participatory and ethically sound learning 

atmosphere (Cobb, 2024; Chavez, 2023; Broek et al., 2023). 

Within postgraduate programs specifically, applying these adult learning principles becomes critical, as the 

student body largely comprises seasoned professionals seeking career-specific advancement. These individuals 
gauge the caliber of their education by how readily the curriculum translates to their immediate workplace 

obligations (Karim, 2024; Knowles & Associates, 1984). However, the prevailing literature on adult education 

disproportionately emphasizes secondary or alternative environments, focusing heavily on general learning styles 

and self-concept (Bengo, 2020). Consequently, there is a pronounced scarcity of research investigating the precise 

teaching methodologies deployed by university faculty to drive the intellectual growth of postgraduate degree 

candidates. 

Addressing this empirical void, the current investigation captures the perspectives of postgraduate learners 

regarding successful andragogical teaching practices at a state institution in Eastern Visayas. The research 

specifically examines candidates within the Doctor of Education program specializing in Educational 

Administration (EdD–EdAd). To guide this inquiry, the study formulates two primary objectives: (1) What 

successful andragogical teaching practices are identified by postgraduate learners? and (2) How do these 

instructional methods impact the academic and professional growth of these students? Ultimately, these insights 
aim to equip academic administrators and faculty with evidence-based strategies to refine postgraduate curricula 

and deliver transformative adult education. 

 

Methodology 

Research Design 

To thoroughly investigate how postgraduate learners identify successful andragogical teaching practices, this 

investigation utilized a qualitative single-case study framework. Such an approach proved highly suitable, as it 

allowed for a profound exploration of student viewpoints and lived realities within a strictly defined academic 

parameter. By concentrating specifically on the Doctor of Education program specializing in Educational 

Administration (EdD–EdAd) at an Eastern Visayas state institution, the inquiry produced a highly situated 

comprehension of adult educational experiences. This localized focus illuminated the ways these instructional 
methods impact academic engagement, teaching efficacy, and the professional growth of the candidates. 

 

Participants of the Study 

The sample comprised eighteen (18) postgraduate candidates actively pursuing their degrees within the 

aforementioned EdD–EdAd program at the state institution during the 2025–2026 academic calendar. The 

researcher applied a purposive sampling technique to deliberately recruit individuals who had extensive, firsthand 

exposure to the targeted instructional methods. Because these candidates were deeply immersed in the 

coursework, they were optimally positioned to supply detailed, high-quality narratives regarding their educational 

journey. Consequently, this intentional selection strategy ensured the acquisition of robust qualitative data, 

fostering a multifaceted grasp of the core research phenomenon. 

 

Research Instrument 
To extract comprehensive accounts of the candidates' encounters with successful andragogical teaching practices, 

three primary data collection tools were deployed: an open-ended written feedback questionnaire, a semi-

structured interview protocol, and a focus group discussion (FGD) framework. Each tool served a distinct 

function. The written questionnaire promoted deep personal introspection, whereas the semi-structured interview 

protocol offered the adaptability needed to investigate and elucidate individual answers further. Meanwhile, the 

FGD framework guided interactive dialogues, yielding a wide spectrum of shared perspectives and collective 

reasoning. Integrating these varied tools established strong data triangulation, ultimately deepening the contextual 

interpretation of the postgraduate learners' realities. 

 

Data Gathering Procedure 

The information acquisition phase integrated a triad of qualitative techniques—documentary feedback, one-on-
one interviews, and focus group interactions. Initially, the written submissions granted the postgraduate learners 

an autonomous platform to articulate their observations and recommendations concerning the instructional 

methods they encountered. Subsequently, personal interviews were executed to unpack these initial statements, 

clarify ambiguities, and pursue newly surfaced themes. Complementing these individual approaches, the focus 
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groups fostered dynamic participant conversations, prompting the candidates to collectively contrast and evaluate 

their educational encounters. By harmonizing these diverse methodologies, the investigator successfully observed 

the target phenomenon from multiple vantage points, thereby maximizing the density and breadth of the 

accumulated data. 

 

Data Analysis 

Information extracted from the combined written, individual, and group feedback was subjected to Braun and 

Clarke’s thematic analysis framework. This analytical approach permitted the methodical extraction, structuring, 

and decoding of repeated conceptual patterns embedded within the qualitative text. The systematic progression 
required the researcher to first immerse themselves in the raw data, followed by drafting preliminary codes, 

identifying candidate themes, critically evaluating those themes, and ultimately assigning definitive labels to the 

finalized thematic categories. This cyclical evaluation successfully distilled the complex realities of the 

postgraduate candidates into cohesive themes reflecting successful andragogical teaching practices. 

Consequently, the rigorous thematic procedure guaranteed that the resulting interpretations remained intensely 

detailed and faithfully mirrored the authentic voices of the learners. 

 

Ethical Considerations 

Rigorous moral standards governed every phase of the investigation to safeguard the dignity of the candidates and 

uphold academic integrity. Before any information was recorded, all individuals received comprehensive briefings 

outlining the research objectives, the extent of their required involvement, and the ultimate destination of their 

data. Involvement remained strictly optional, granting participants the absolute right to refuse entry or abandon 
the study at any point without facing negative repercussions. To strictly defend their anonymity and privacy, no 

identifying details appear anywhere in the documentation. Instead, the researcher assigned pseudonyms or 

alphanumeric codes to mask participant identities, ensuring that all gathered material was securely managed and 

exclusively dedicated to scholarly pursuits. 

 

Trustworthiness of the Study 

To certify the methodological soundness of the research, the investigator adhered to four core qualitative 

benchmarks: credibility, dependability, confirmability, and transferability. Credibility was achieved via data 

triangulation—specifically intersecting the outcomes from the written questionnaires, independent interviews, and 

focus groups to cross-verify the emerging evidence. Dependability was secured by meticulously logging every 

step of the data collection and coding trajectory. Furthermore, confirmability was maintained by anchoring all 
analytical conclusions directly in the raw statements of the participants, thereby neutralizing researcher bias. 

Finally, the study established transferability by delivering robust, detailed descriptions of the state institution 

environment and the demographic profile of the postgraduate learners, empowering external scholars to evaluate 

whether these insights align with comparable academic settings. 

 

Results 

 

This segment details the outcomes concerning successful andragogical teaching practices, as identified by 

postgraduate candidates within the Doctor of Education program specializing in Educational Administration 

(EdD–EdAd) at an Eastern Visayas state institution. The discoveries are systematically categorized based on the 

guiding research questions and the dominant qualitative themes extracted from the collected data. Direct excerpts 

from the participants' accounts substantiate each thematic category to safeguard the genuine voices of the 
postgraduate learners. 

 

Successful Andragogical Teaching Practices Identified by Postgraduate Learners 

Evaluating participant feedback uncovered multiple instructional methods that successfully drive postgraduate 

education. Candidates detailed pedagogical frameworks that deepened conceptual grasp, stimulated robust 

classroom involvement, and nurtured peer collaboration. Their accounts highlighted a demand for inclusive course 

materials, dynamic physical classrooms, step-by-step knowledge scaffolding, applied field experiences, balanced 

assignment loads, and highly proficient faculty delivery. The qualitative breakdown yielded six primary themes 

encapsulating these effective practices. 

Deployment of Inclusive and Contextually Grounded Course Resources 

Postgraduate candidates consistently stressed the necessity of integrating culturally aware and realistically framed 
educational resources that mirror a wide array of viewpoints. For instance, a candidate studying Educational 

Learning Alternatives pointed out that instructional materials should “incorporate a variety of cultural 

backgrounds and viewpoints,” an approach they had positively noted in prior classes. Equivalently, individuals 

taking Evaluation of School Programs advocated for the use of “representative and embracing material” to 



CINEFORUM 

ISSN: 0009-7039 

Vol. 66. No. S2, 2026 (Special Issue 2) 

 

873 

   © CINEFORUM 

guarantee representation and responsiveness to the varied backgrounds of the student body. These reflections 

indicate that postgraduate learners prioritize academic content that bridges theoretical concepts with authentic 

professional scenarios, making the coursework significantly more meaningful to their daily realities. 

 

Prioritizing In-Person and Highly Interactive Educational Settings  

A substantial majority of the candidates demonstrated a pronounced bias toward physical classroom settings, 

especially for modules demanding presentations, technical debates, and group activities. The participants 

frequently argued that traditional face-to-face environments foster superior dialogue and elevated self-assurance. 

One individual stated: 
“I sincerely hope that all presentations happen during physical class meetings, since a number of us feel anxious 

about discussing our assigned topics in a virtual setting.” 

Echoing this sentiment, cohorts from Advanced Financial Management and Evaluation of School Programs 

argued that “entirely in-person meetings” are vastly superior, citing the connectivity disruptions and constrained 

interpersonal dynamics often experienced during virtual classes. 

 

Scaffolded Methodologies and the Consolidation of Core Fundamentals 

The postgraduate learners heavily underscored the necessity of reviewing baseline principles prior to tackling 

sophisticated or highly technical subject matter. Candidates enrolled in Advanced Financial Management and 

Advanced Statistics urged faculty to systematically review preliminary concepts to mitigate academic difficulties. 

Capturing this challenge, one candidate observed: 

“Certain course vocabularies are explained in a highly technical way, which is difficult for those of us lacking 
prior experience in that specific field.” 

This feedback highlights the varied academic genealogies present within postgraduate cohorts. It reveals that the 

introduction of highly technical content without adequate foundational reinforcement creates unnecessary barriers 

to learning and reduces candidate confidence. 

 

Applied Field Practices and Cooperative Academic Frameworks 

The candidates placed immense value on immersive, pragmatic, and team-based educational encounters that 

permitted the direct translation of academic theory into occupational reality. Within Advanced Statistics, learners 

advocated heavily for the inclusion of “practical exercises and experience-driven tasks,” whereas those in 

Comparative Education championed benchmarking activities to witness successful institutional practices 

firsthand. Furthermore, the candidates highlighted the critical nature of cooperative group research, urging faculty 
to motivate learners to become more confident investigators. These narratives confirm that postgraduate learners 

favor instructional approaches that actively engage them in the practical application of concepts rather than passive 

absorption. 

 

Mitigating Disproportionate Presentation Burdens  

While the participants readily conceded the academic utility of course outputs and presentations, a recurring 

recommendation centered on curbing redundant reporting mandates. One candidate from Problem Analysis, 

Decision Making and Development Planning articulated that although assignments were practical, “presentation 

requirements need to be decreased.” This insight reveals that while postgraduate candidates understand the role 

of presentations in refining their communication skills, they harbor concerns regarding the excessive use of such 

activities. The learners strongly preferred a balanced distribution of instructional assignments that support learning 

without inducing cognitive overload or unnecessary fatigue. 
 

Favorable Evaluations of Faculty Expertise and Pedagogical Agility 

Unanimously, the postgraduate learners conveyed profound appreciation for the versatility and commitment 

displayed by their instructors. The candidates repeatedly characterized instructional delivery as intellectually 

stimulating and highly relevant to workplace practice. One learner emphasized: 

“Our instructors show great proficiency and dedication when conducting classes and passing on their 

professional wisdom.” 

Another participant noted that these teaching strategies actively contributed to their communication, decision-

making, and personnel development competencies. Highlighting this holistic impact on their daily professional 

lives, another participant reflected: 

“Every lesson I absorbed has been collected together, acting as a mental compass for all my daily administrative 
tasks at my workplace.” 

These testimonies prove that participants viewed their professors as vital facilitators who actively create 

opportunities for intellectual growth, critical reflection, and professional advancement. 
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Influence of Instructional Methods on Postgraduate Academic and Professional Maturation 

Beyond identifying specific strategies, the candidates detailed how these instructional methods actively 

accelerated their career trajectories and workplace efficacy. Their experiences highlighted the significance of 

practice-oriented learning in enhancing leadership and reflective practice. 

 

Securing Occupational Relevance via Problem Centered Frameworks  

Postgraduate learners highlighted that instructional delivery reaches its peak impact when tied directly to real-life 

institutional challenges and professional responsibilities. The participants consistently recognized the value of 

learning experiences that enabled them to apply theoretical concepts to actual workplace situations. One individual 
testified: 

“My time at this institution has truly nurtured my career development. The specific techniques, proficiencies, and 

talents instructed here are highly practical and easily translate to our actual workplaces.” 

Corroborating this, another added: 

“Taking part in this university's EdD-EdAd track has delivered a highly beneficial influence on how I approach 

resolving challenges and formulating decisions.” 

These responses indicate that postgraduate candidates derive the highest utility from curricula engineered to 

resolve authentic workplace dilemmas. Such problem-centered approaches enable them to seamlessly translate 

theoretical knowledge into actionable administrative strategies, validating the program's profound impact on their 

professional lives. 

 

Discussion 

This segment contextualizes the identified successful andragogical teaching practices experienced by Doctor of 

Education candidates majoring in Educational Administration (EdD–EdAd) at the state institution. By aligning 

the empirical outcomes with established adult learning paradigms and contemporary scholarly literature, this 

analysis elucidates how specific instructional methods systematically elevate academic engagement and catalyze 

professional maturation among postgraduate learners. Ultimately, this examination confirms that mature students 

require pedagogical frameworks that are profoundly authentic, strategically scaffolded, and directly translatable 

to their occupational realities. 

The necessity for culturally responsive and professionally aligned materials reinforces the notion that postgraduate 

learners learn best when theory intersects with occupational reality. Contextualizing academic resources prevents 

intellectual isolation, allowing candidates to leverage their preexisting administrative expertise while absorbing 

new viewpoints. This localized and equitable approach to curriculum design mirrors the findings of Leon et al. 
(2024), who determined that inclusive educational frameworks significantly expand student participation by 

authentically addressing multifaceted demographic needs. 

Theoretically, this aligns with the foundational andragogical doctrine of “The Need to Know” (Knowles, 1997) 

and the principle that “Adults Desire Relevance” (Knowles, cited in Pace, 2010). These concepts dictate that 

mature individuals require a clear understanding of a lesson's practical utility before committing their intellectual 

resources. Corroborating this framework, Boateng et al. (2022) affirmed that postgraduate learners highly 

prioritize educational environments that seamlessly fuse academic paradigms with workplace demands. Similarly, 

Law (2022) highlighted that authentic, professionally mapped tasks yield maximum learner engagement, further 

validating the critical need for context-responsive design in advanced degree programs. 

Despite the digital evolution of higher education, the pronounced reliance on physical, collaborative learning 

environments underscores the irreplaceable value of immediate, interpersonal academic synergy. Direct classroom 

engagement offers irreplaceable opportunities for spontaneous conceptual clarification and robust peer 
networking. Salamuddin and Antao (2026) support this dynamic, illustrating that academic environments lacking 

personalized critique and organic interaction frequently degrade student concentration and overall scholarly 

fulfillment. In advanced postgraduate studies, this physical immediacy builds vital intellectual confidence and 

bolsters long-term learning outcomes (Blyznyuk & Kachak, 2024). 

This preference for vibrant, interactive spaces perfectly reflects the “Self-Concept” principle (Knowles, 1997), 

which identifies adult students as self-governing entities who demand active, participatory roles in their education. 

Reinforcing this perspective, the tenet that “Adult Learners are Self-Directing” highlights the necessity of 

environments that simultaneously nurture autonomy and collective engagement. Bach and Thiel (2024) further 

classified cooperative academic exercises as a premier instructional strategy, proving that face-to-face synergy 

remains a cornerstone of profound comprehension among mature learners. 

The candidates' reliance on structured baseline reviews prior to tackling sophisticated technical modules highlights 
the diverse academic genealogies present within postgraduate cohorts. While these learners possess profound 

experiential knowledge, their distinct disciplinary foundations require careful pedagogical bridging. Systematic 

instructional scaffolding empowers mature students to confidently navigate complex analyses by firmly anchoring 

novel concepts to previously mastered material (Tsehay et al., 2024). 
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This necessity is deeply rooted in Knowles’ (1997) principles of “Readiness to Learn” and “The Role of 

Experience,” which theorize that mature intellects assimilate new data most efficiently when it is securely fastened 

to established cognitive frameworks. Consequently, successful instructional methods must proactively diagnose 

and bridge intellectual gaps. Liu et al. (2024) validated this approach, maintaining that adult learners thrive when 

intricate information is logically partitioned into manageable segments, thereby mitigating cognitive overload and 

preserving academic momentum. 

The profound appreciation for experiential and team-based tasks confirms that postgraduate learners reject passive 

knowledge absorption, favoring instead the active synthesis of concepts through authentic administrative 

simulations. Collaborative research and institutional benchmarking seamlessly connect classroom theories to 
occupational dilemmas, while fostering a vital exchange of varied professional wisdom (U-senyang, 2024). Ang 

et al. (2025) reinforced this dynamic, asserting that optimal academic motivation requires participatory strategies 

that compel students to claim ownership of their educational journey. Furthermore, replicating the friction of a 

professional workspace within the curriculum naturally accelerates the reflective growth necessary for 

administrative leadership (Norman, 2022). 

These observations strongly resonate with several established adult learning axioms, notably that “Adults Utilize 

Experience,” “Adults Learn by Doing,” “Adults Process with their Senses,” and “Adults Appreciate Repetition.” 

These doctrines declare that maturity demands the active, sensory-rich application of new concepts. Validating 

this, Salma (2020) and Kulachai et al. (2025) both identified cooperative, reality-bound paradigms as the most 

potent mechanisms for securing deep comprehension, as they inherently leverage the diverse occupational 

backgrounds of the cohort. 

While candidates value presentations for refining communication competencies, their caution against repetitive 
reporting reveals a sophisticated awareness of cognitive overload. Postgraduate learners constantly juggle rigorous 

academic mandates with intense professional and personal obligations; therefore, they require highly efficient, 

targeted pedagogy that respects their time constraints (Knapke et al., 2024). An overreliance on a single 

instructional output mechanism induces task fatigue and diminishes the capacity for deep conceptual engagement. 

This pragmatic desire for balanced instructional design aligns seamlessly with the “Orientation to Learning” 

principle (Knowles, 1997) and the axiom that “Adults Guide Their Own Development.” These frameworks dictate 

that mature education must be intentionally purposeful, highly structured, and acutely sensitive to the student's 

broader life commitments. Maintaining a diversified portfolio of learning assessments is therefore critical to 

sustaining long-term scholarly motivation without compromising student well-being. 

The unequivocal admiration for faculty competence demonstrates that successful andragogical teaching practices 

extend far beyond the mere transmission of syllabus content; they encompass active professional mentorship and 
the modeling of effective leadership. High-quality faculty development significantly elevates instructional 

adaptability and academic impact (Cutillas et al., 2025). When professors curate intellectually stimulating and 

highly relevant lectures, they transition from lecturers to vital facilitators of lifelong reflective practice. 

Such outcomes embody the “Internal Motivation” principle (Knowles, 1997) and the understanding that “Adults 

Learn Differently than Children,” positing that mature students are driven primarily by a desire for occupational 

mastery and personal evolution. Lajom et al. (2024) and Hollenstein and Brühwiler (2024) corroborate these 

findings, confirming that a professor’s deep pedagogical fluency, rigorous learning management, and proactive 

classroom engagement are the ultimate drivers of sustained academic triumph and postgraduate satisfaction. 

The overarching impact of these instructional methods is most visible in their capacity to accelerate the candidates' 

career trajectories. Postgraduate learners derive the highest utility from curricula deliberately engineered to 

resolve authentic workplace dilemmas. By challenging candidates to dissect systemic issues and formulate viable 

institutional solutions, these problem-centered approaches seamlessly convert abstract academic theory into 
potent, deployable administrative strategies. 

This phenomenon is firmly anchored in several of Knowles' (1997) core doctrines—specifically “Orientation to 

Learning,” “The Need to Know,” and “Internal Motivation.” These theories argue that the mature intellect 

demands immediate, practical dividends from its educational investments. Additionally, this aligns with the 

principles that “Adults Thrive with Goal Setting,” “Adults Desire Relevance,” and “Adults Require Ownership.” 

Mahfuz (2026) and Ampler et al. (2024) reinforce this reality, arguing that clarity of purpose and undeniable 

occupational utility are absolute prerequisites for sustaining mature student engagement. Ultimately, by anchoring 

instruction in authentic, experience-driven problem-solving paradigms, the state institution effectively transcends 

basic academic instruction to cultivate highly responsive, transformative educational leaders (Mabungela & Mtiki, 

2024). 
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Figure 1. Summary of Study Outcomes 

Identified Theme Participant Excerpts Knowles' Andragogical Principles 

Successful Andragogical Teaching Practices Identified by Postgraduate Learners 

Deployment of Inclusive and 

Contextually Grounded 

Course Resources 

"Incorporate a variety of 

cultural backgrounds and 

viewpoints" 

The Need to Know; Adults Desire Relevance 

Prioritizing In-Person and 

Highly Interactive 

Educational Settings 

"Presentations should 

happen during physical 

class meetings" 

Self-Concept of Self-Direction; Adult 

Learners are Self-Directing 

Scaffolded Methodologies 

and the Consolidation of 

Core Fundamentals 

"Review preliminary 

concepts" 
Readiness to Learn; The Role of Experience 

Applied Field Practices and 

Cooperative Academic 

Frameworks 

"Practical exercises" 

Adults Utilize Experience; Adults Learn by 

Doing; Adults Process with their Senses; 

Adults Appreciate Repetition 

Mitigating Disproportionate 

Presentation Burdens 

"Presentation 

requirements need to be 

decreased." 

Orientation to Learning; Adults Guide their 

Own Development 

Favorable Evaluations of 

Faculty Expertise and 

Pedagogical Agility 

"Lessons act as a mental 

compass for 

administrative tasks" 

Internal Motivation; Adults Learn 

Differently than Children 

Influence of Instructional Methods on Postgraduate Academic and Professional Maturation 

Securing Occupational 

Relevance via Problem 

Centered Frameworks 

"Translate to our actual 

workplaces" 

Orientation to Learning; The Need to Know; 

Internal Motivation; Adults Thrive with Goal 

Setting; Adults Desire Relevance; Adults 

Require Ownership 

 

Conclusion 

This investigation comprehensively mapped how postgraduate candidates within the Doctor of Education program 
specializing in Educational Administration (EdD–EdAd) at an Eastern Visayas state institution identify and 

benefit from successful andragogical teaching practices. The findings unequivocally demonstrate that mature 

students thrive when pedagogy is highly intentional, culturally inclusive, and structurally aligned with their 

professional realities. Specifically, the data validates that deploying contextually grounded resources, prioritizing 

dynamic in-person academic environments, scaffolding complex concepts, integrating cooperative field exercises, 

and maintaining balanced presentation burdens are paramount. When delivered by highly agile and proficient 

faculty, these instructional methods profoundly elevate conceptual mastery and sustain robust academic 

participation, perfectly echoing established adult learning frameworks centered on autonomy, experiential growth, 

and occupational relevance. 

Beyond immediate academic gains, these instructional methods serve as powerful catalysts for postgraduate 

professional maturation. By deliberately anchoring coursework in problem-centered paradigms, educators equip 

candidates to seamlessly translate academic theories into potent administrative solutions. Consequently, this 
experiential approach directly sharpens critical competencies such as ethical decision-making, strategic 

communication, personnel management, and organizational leadership. By providing concrete empirical evidence 

on how specific classroom tactics forge highly responsive educational leaders, this research effectively bridges a 

critical gap in the existing literature regarding mature student development in advanced degree programs. 

Driven by these insights, it is highly advised that university faculty continuously refine their instructional methods 

to ensure coursework remains profoundly learner-centered and experientially rich. Professors should consistently 
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integrate culturally responsive materials that mirror authentic workplace dilemmas while actively preserving 

opportunities for face-to-face synergy, peer networking, and collective problem-solving. For highly specialized, 

technical, or quantitative modules, instructors must embed systematic baseline reviews to secure foundational 

comprehension before advancing to rigorous material, thereby equalizing the diverse academic backgrounds of 

the cohort. Furthermore, course workloads should be carefully recalibrated; excessive presentation mandates must 

be balanced with diverse, pragmatic assessments—such as institutional benchmarking, action-based research, and 

applied case studies—to prevent cognitive fatigue and sustain profound engagement. 

To systematically support this pedagogical excellence, institutional administrators and graduate program directors 

should champion continuous professional development initiatives focused specifically on adult learning 
principles. By investing in the pedagogical agility of their educators, universities can guarantee the continuous 

elevation of the postgraduate experience. Finally, to broaden the academic discourse surrounding successful 

andragogical teaching practices, subsequent scholarly inquiries should extend this methodological framework to 

varied disciplines and distinct higher education environments. Conducting comparative or multi-site 

investigations will yield an expanded, diverse evidentiary foundation, ultimately driving the continuous global 

evolution of adult educational strategies. 

.. 
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